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Certification of the Institutional Self-Study Report

Date: July 13, 2005
To:

Accrediting Commission for Community and Junior Colleges
Western Association of Schools and Colleges

From: Shasta-Tehama-Trinity Community College District
Shasta College
11555 Old Oregon Trail
Redding, CA 96049-6006
This institutional Self-Study Report is submitted for the purpose of assisting in the determination
of the institution’s accreditation status.
We certify that there was broad participation by the campus community, and we believe the
Self-Study Report accurately reflects the nature and substance of this institution.
Signed:

Superintendent/President

President, Board of Trustees

President, Academic Senate

President, Associated Student Body

President, C.S.E.A. (Shasta College)

Self-Study Liaison Officer
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Introduction
Overview
Shasta College is one of the 109 California Community Colleges in the state and was
originally authorized by the Board of Trustees of the Shasta Union High School District in 1947.
In 1948, the College received approval from the State Board of Education as a public junior
college within the Shasta Union High School District and began formal operations in 1949. In
1967, the people of Shasta, Tehama and Trinity counties voted for an expanded, multi-county
District that was later named the Shasta-Tehama-Trinity Joint Community College District, with
Shasta College comprising the single College in the District.
Shasta-Tehama-Trinity Joint Community College District covers an over 10,000-squaremile area in Northern California, encompassing the three counties of Tehama, Trinity and
Shasta and portions of Humboldt, Lassen and Modoc Counties. The estimated population of the
service area is currently over 247,708 people. The average number of students served in the
2003-04 school year exceeded 10,000, with an average full-time equivalent of over 3,455
students per semester.

The main campus is comprised of 39 buildings including classroom and laboratory
buildings, student center and student center annex, dormitories, theater, museum, horticulture
and agriculture facilities, automotive and welding facilities, fire station, gymnasium, swimming
and diving pools, football stadium, track, baseball and softball fields, and tennis courts. In

4

Shasta College – Institutional Self-Study – 2005

addition to the main campus the District has established education sites in Anderson, Burney,
Corning, Hayfork, Los Molinos, Red Bluff, Weaverville and the Downtown Mall in Redding.

Administrative Structure
The District has experienced relatively few Superintendent leadership changes. From its
inception, in 1949, the institution retained the same Superintendent until his retirement in 1972.
The next administrator served in this capacity until 1981 with the third Superintendent serving
the District until his retirement in 1992. The fourth Superintendent served from 1992 until 2003
and the new Superintendent/President began her duties June of 2004. The District employed an
interim Superintendent/President during the transition period of June 2003 through June 2004.
The District experienced several organizational changes as the institution expanded and
increased its educational offerings and services. In 1981, under the leadership of the third
Superintendent/President, an organizational structure was formulated with eleven defined
academic divisions. By the late 1980's the academic Departments were divided into eight
Instructional Divisions: Agriculture and Natural Resources; Applied Sciences; Business; Health
Occupations; Math, Engineering, Electronics/Computer Technology, & Industrial Education;
Language Arts & Social Sciences; Fine Arts; and Physical Education and Athletics.
Upon the hiring of the fourth Superintendent/President, in 1994, the District implemented
a re-organization, which culminated in 1996. The eight instructional areas were re-organized
into six Centers of Excellence, with management oversight provided by directors - renamed
Deans in 2000 - reporting to the Vice President of Academic and Student Services. The
downsizing to six Centers created additional combinations of educational programs under the
supervision of one administrator, the removal of the Dean of Vocational Education, and the
integration of the vocational programs into the various Centers. The new Centers were defined
as: Business, Math and Technology; Fine Arts and Communications; Human Development;
Language Arts and Social Sciences; Public Safety, Sports and Fitness; and Sciences, Industry
and Natural Resources.
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Developments Since the 1999 Accreditation Site Visit
Since the last Self-Study, the District has made several minor modifications to the 1996
organizational re-structure. The most dynamic organizational change occurred in 2001 with the
modification of the Vice President of Academic and Student Affairs position. The position was
divided into two separate Vice President roles, one being the Vice President of Academic Affairs
and the other being the Vice President of Student Services. This administrative change brought
about additional administrative support to Student Services, with the intent to provide greater
service to the students.
In addition, a new position, Associate Vice President of Information and Technology,
was added to the District staff in 2002. This individual is charged with District-wide planning and
coordination for technology, to address the increasing amount of technologies used on the main
campus, as well as all of its outreach locations.
During the same time period, in compliance with Goal Eight (8) of the District’s Strategic
Plan, Shasta College engaged in a formal process to enhance its operational data system upon
being awarded the Title III U.S. Department of Education’s Strengthening Institutions Program
Grant. The grant period was from February 2000 until fall 2005 and has been a vehicle for the
enhancement of our academic and administrative computer services. A primary focus was to
develop, test and implement a District-wide Integrated Information and Reporting System, train
staff and faculty in its use, and develop features within this system to enhance student and
academic services. These features include, but are not limited to, academic advising, student
retention, "on-demand" course scheduling, budget monitoring, facilities management, financial
aid and student records.
After an exhaustive review of the various vendors of Enterprise Information Systems, the
product Colleague, by Datatel Incorporated, was selected as the best available to satisfy our
various needs and meet our requirements. The Datatel project's mission was, and still remains,
to move the District to a highly integrated and effective information system which supports
education, provides accuracy and ease of use, is sustainable over an extended time and is
consistent with the mission of the District.
In addition to building the computing sub-structure to meet the demands for the future,
the voters in the Shasta-Tehama-Trinity Joint Community College District, authorizing $34
million in general obligation bonds for capital improvements, approved Measure A on March 5,
2002. The Bond Resolution that was adopted and signed by the Governing Board on November
10, 2001, detailed the District Site Construction/Modernization Projects that are as follows:
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Shall Shasta College construct a university center to host university level programs;
expand its Nursing, Dental Hygiene, and Health Services programs; construct a Health
Center, new Science and Technology facilities; install energy upgrades; construct,
renovate, equip science labs, classrooms and College facilities, by Shasta-TehamaTrinity Joint Community College District issuing $34,000,000 of bonds at legal rates,
appointing a Citizens Oversight Committee, performing annual audits and ensuring that
no money is used for salaries and other administrative expenses?
The allocation of bond money may be affected by the final costs of each project. The
budget for each project may be affected by factors beyond the District’s control. To the extent
that bond money remains available, the District intends to purchase equipment for as many of
the above-mentioned projects as possible.
Since the passing of the bond, Shasta College has worked with the Citizens Bond
Oversight Committee, and several Site Selection Advisory Committees, to successfully
accomplish the various District Site Construction/Modernization Projects.

District Service Area Information
According to the 2004 California Employment Development Department, Labor Market
Information Division data and projections, Shasta and Tehama Counties have a similar
economic makeup, with Shasta County experiencing approximately 40 percent faster growth
than Tehama. Services, trade and government represent the largest employment sectors and
are projected to be the fastest growing. Trinity County’s largest industry is government, followed
by retail trade and services. All three counties are projected to experience improved labor
market conditions, declining unemployment rates and steady population increases.
The following County and City Population Changes (Graph 1) since 2000 indicate an
average increase in population for the District service area.
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County and City Population Changes
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Graph 1

The number of students served in the 2002-03 school year exceeded 11,000 annually,
with an average full time equivalent of over 3,700 semester students.
A review of the student characteristics indicate the following:
•

The percentage of 18-20 year-old students remains the largest group and has continued
to increase since fall 1995, while there has been a steady decline in the 31-40 year-old
groups. Students under 18 have also increased. Over one-half of the student population
is 30 years or younger.

•

Enrollment by gender remains rather constant, at approximately 60 percent female and
40 percent male.

•

Enrollment by ethnicity has remained constant since 1992, except for a continuing
increase in Hispanic student enrollment and a corresponding decline in White, nonHispanic enrollment.
An analysis of the student population compared to the District population is presented in

Table 1.
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YEAR

SHASTA COLLEGE
STUDENTS

SHASTA COUNTY
POPULATION

2000

10,152

232,317

2001

11,132

232,317

2002

11,456

239,160

2003-04

10,204

247,708

Table 1- Student Population

The ethnicity breakdown of the student population as compared to the District Population
is presented in Table 2.

ETHNICITY

SHASTA COLLEGE
STUDENTS

%

DISTRICT
POPULATION

%

African American

101

1.0%

1,602

0.6%

American Indian/Alaskan Native

358

3.5%

4,270

1.7%

Asian/Pacific Islander

296

2.9%

3,751

1.5%

Hispanic

681

6.7%

18,386

7.4%

White

8122

80.0%

204,917

82.4%

594

5.9%

15,665

6.3%

Other/Unknown/Undeclared

Table 2 – Student Ethnicity

The age distribution of the student population is presented in Table 3, with the gender
distribution presented in Table 4. Both Tables provide comparative data regarding the District
population.
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AGE

SHASTA COLLEGE
STUDENTS

%

DISTRICT
POPULATION

%

Younger than 18

550

5.4%

48,954

21.1%

18-20

2,795

27.5%

18,131

7.8%

21-25

1,738

17.1%

11,834

5.1%

26-30

888

8.7%

11,026

4.8%

31-40

1,627

16.0%

29,528

12.7%

41-50

1,392

13.7%

35,713

15.4%

51-60

700

6.9%

29,558

12.7%

Older than 60

462

4.6%

47,133

20.3%

Average Age

32

39

Table 3-Student Age Distribution

GENDER

SHASTA COLLEGE
STUDENTS

%

DISTRICT
POPULATION

%

Female

6,150

61.2%

79,572

48.7%

Male

3,891

38.8%

83,684

51.3%

Table 4- Student Gender

GENDER

SHASTA COLLEGE
FACULTY

%

DISTRICT
POPULATION

%

Female

65

42.2%

79,572

48.7%

Male

89

57.8%

83,684

51.3%

Table 5- Faculty Gender

ETHNICITY

SHASTA COLLEGE
FACULTY

%

DISTRICT
POPULATION

%

African American

3

2%

1,602

0.6%

American Indian/Alaskan Native

4

3%

4,270

1.7%

Asian/Pacific Islander

4

3%

3,751

1.5%

Hispanic

7

3%

18,386

7.4%

White

133

86%

204,917

82.4%

Other/Unknown/Undeclared

3

2%

15,665

6.3%

Table 6- Faculty Ethnicity
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Distance Learning
Shasta College has been involved in distance education since 1978. The College serves
a tri-county area, with students located in a geographical region of over 10,000 square miles.
There are a great variety of educational needs in the District, due to geographic, economic, and
employment needs. Over the period of time that the College has provided distance education,
the program has grown to meet the educational needs of students with courses and educational
services in off-campus geographical locations. In order to try to meet the educational needs of
students who do not live in the Redding area, Shasta College has developed seven Extended
Education sites. These College facilities are located in Anderson, Burney, Corning, Hayfork,
Hoopa, Red Bluff and Weaverville. Most of the courses and administrative support are offered
in offices and classrooms rented from the area high schools. Two exceptions to this are Red
Bluff and Weaverville, where the College has constructed its own campus facilities.
With the purchase and installation of two-way, interactive compressed video equipment,
and the construction of the instructional television system (ITV) on the Redding campus, the
College is better able to serve the educational needs of students by providing live, interactive
courses and services to select locations in the District. The first courses using this technology
were offered during the 1997-98 academic year, to the Red Bluff Center. For the 1998-99
academic year, a multi-point conferencing unit (MCU) was installed, with T-1 links to Burney,
Red Bluff and Weaverville. An ISDN connection was also established to the Redding
Rancheria, which is a tribal educational center, located southwest of Redding. The addition of
these facilities has increased educational opportunities for students located in the tri-county
District. A student can complete a transfer level AA degree program at the three major
Extended Education sites, minimizing travel to attend classes at the Redding campus.
The District is committed to continuing the delivery of distance education courses, in a
variety of formats, to meet the individual educational needs of students.
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Last Comprehensive Visit
The last comprehensive visit of the Shasta-Tehama-Trinity Community College District
was conducted October 19-21, 1999. The evaluation team presented nine recommendations to
the College, which were addressed in the Mid-Term Report of 2002. The nine recommendations
and the College's response and action that addressed each recommendation are as follows:
Recommendation 1: To reinforce the College’s commitment to its mission statement, we recommend
that the College ensure that documents describing College-wide policy and procedures (e.g. codes of
conduct, hiring policies, shared governance, and decision-making processes), are made readily available
to all College constituencies and the public. [Standard 2.1]

As written in the 2002 mid-term report the College has placed the related documents as
electronic copies available on the College’s web site. The expanding accessibility of reference
data related to District-wide policy and procedures is readily being taken advantage of by the
District constituencies and the general public with hard copies provided if requested. The web
material that is available has encompassed the bulk of necessary College documentation
related to services, policies and procedures. (http://www.shastacollege.edu)
Recommendation 2: To improve the effectiveness of its planning processes and to assure broad
understanding of institutional priorities, the College should clarify its decision-making processes so that
the various constituencies within the institution know how decisions are made and how priorities are set.
[Standards 3.B.1, 3.C.2, 9.A.4]

In accordance with the Shasta College Board Policy, the College is required to engage
in Institutional Planning. This policy is based on mandates imposed by Title 5 and other
regulatory requirements. Board Policy reads: "The Superintendent/President shall ensure that
the District has and implements a broad-based comprehensive, systematic and integrated
system of planning that involves appropriate segments of the college community and is
supported by institutional effectiveness research" (p. 3250-1). As such, the Strategic Planning
Committee was reorganized in 2001-2002 to represent all major constituent groups of the
District. Under the leadership of the fourth Superintendent, the College utilized the governance
process to establish a formal five-year District Strategic Plan. The Strategic Plan consisted of
eighteen goals and eighty-four objectives. The five-year strategy was updated and revised in
2002, creating eleven goals and ninety-seven objectives, which indicate the direction of, and
priorities for, the District. As presented in the 2002 mid-term report, members of the SPC report
deliberations of the council to their constituencies. In addition, the role and responsibility of the
College Council was further developed to serve as a “clearing house” for all shared governance
processes. Upon the retirement of the fourth Superintendent/President in 2003, and the
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subsequent interim till June 2004, the College did not engage in any additional formal Strategic
Planning until the arrival of the fifth Superintendent/President in June of 2004. The new
leadership has formalized a new “Planning Committee” that is reassessing the 2002 Strategic
Plan and methodology of dissemination, to improve the effectiveness of the planning processes
and to assure broad understanding of institutional priorities.
Recommendation 3: The College has rapidly incorporated information technology in many of its services
and operations. The College is planning to make more progress in increasing access to and use of
information technology. As this proceeds, the College should develop a plan to coordinate development,
use, and maintenance of information technology, adequacy of technical support and organizational
structure. [Standards 3.B.3, 6.1, 6.4, 6.5, 6.7, 9.B.1]

A new position, Associate Vice President of Information and Technology, was added to
the College staff. This individual has been entrusted with District-wide planning and coordinating
of technology. The District has been addressing the increasing amount of technologies used on
the main campus as well as at all of its outreach locations.
Technology staff support has been increased. Since the accreditation visit in 1999, the
District has added a Computing Technician Assistant, a Computer Maintenance Technician and
an Administrative Computing Trainer. In addition to the increase in staff, the computing and
information technology areas have been reviewed and consolidated. The Administrative
Computing Department and Technology Department have been combined into one unit.
Several other computing and technology positions, reporting to other areas’ managers or deans,
have been re-assigned. These shifts have increased the coordination of all aspects of
information and technology services.
The District wrote and received a Federal Title III grant for technology infrastructure and
support. This grant has provided many benefits. It required a plan be developed and followed
for the technology area and it allowed the conversion and upgrade of sixteen classrooms to
support advanced technology. The District was able to replace the management information
system hardware and software and provide support for faculty training in alternative instruction
methodologies, related to use of technology. A new Datatel management information system
has been installed under the Title III technology grant. College staff are continually receiving
training, as this system replaces the legacy system for administrative computing and information
support services. More faculty and staff will have improved access to online budget information.
Being able to submit purchase orders online and receive real time updates on account balances
will improve efficiency at the academic Center level.
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Amplifying the Title III technology plan, under the guidance of a task force, the District is
currently developing an extensive and thorough technology and infrastructure plan. This plan
will address the current needs as well as the potential future requirements as the use of
technology across the District increases.
Recommendation 4: As the College develops new instructional support programs, such as Writing
Across the Curriculum, it should take a comprehensive approach to assure that students at all levels
receive necessary instructional support services. For instance, the College should work to reinforce the
relationship between the writing labs and the English Department to best serve the needs of all students,
including those in remedial English classes. [Standards 4.A.4, 4.D.2, 4.D.5]

With the hiring of a new Writing Lab Coordinator, the relationship between the English
Department and the Lab has been clarified and strengthened. In other areas of the curriculum,
instructional support services have been incorporated into all new academic programs and
improved in existing programs. The College has increased the Writing Center staff by adding a
paraprofessional position to assist students.
The Business/Mathematics Learning Lab has expanded its support of students in those
disciplines to include additional tutors and tutoring hours, upgrade and expansion of courseappropriate software programs, and expanded hours of operation.
The PACE (Project for Accelerated College Education) Program was initiated since the
accreditation visit. Designed for returning, adult students, instructional support has taken the
form of faculty-led study, career, and self-improvement workshops and seminars. These support
opportunities have been coordinated through the College’s learning labs by the program’s
director and counselor.
The Strategic Plan addresses the need to provide appropriate levels of instructional
support to both continuing and new programs. Goal Four states that we will “Improve retention
of students and their successful rates of completion in developmental, occupational, and
university-transfer courses and programs.” In designing instructional support programs for the
area of need, Shasta College demonstrates its strong commitment to the academic success of
its students.
Recommendation 5: The team recommends that the College establish a formal plan for overall
coordination of student services. (Student services identified by the team include counseling, transfer
center, testing/assessment, job placement, student support services, admissions and records, student
health, student activities, Associated Student Body (ASB), Extended Opportunity Program and Services
(EOPS), Disabled Student Programs and Services (DSPS), financial aid, student housing and other
support programs.) [Standard 5.3, 5.6, 5.10]
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Since the accreditation visit, the District re-established the position of Vice President of
Student Services. Effective July 1, 2002, the areas of Admissions and Records were placed
under the supervision of the Vice President of Student Services. The other areas identified by
the team, excluding financial aid and student health, were already within the student services
division and are now under the supervision of the Vice President of Student Services. The Vice
President meets routinely with the managers in all areas for the purpose of establishing
communication within Student Service Departments and to encourage collegial sharing and
support. With input from all Student Service Departments, a Strategic Plan for the Student
Services Division has been developed and shared with all Student Service Departments.
The Vice President of Student Services attends and participates widely in the weekly
counseling staff meetings, which serve to identify issues related to the Student Services and
counseling support needs of the student population.
DSPS, EOPS and Student Support Services counselors also attend the weekly
counseling, staff meetings. The Vice President of Student Services meets bi-monthly with the
Admission and Records Office Manager and the Counseling Coordinator to discuss issues
related to departmental coordination of services.
A full-time counselor has been designated as “outreach” counselor, serving Trinity,
Shasta, and Tehama counties. A full-time counselor has also been assigned to Tehama
County. Contact information for counselors has been added to the “web-based” course material
serving “online” students. All Student Service areas have appropriate webpages, which are
continuously updated and monitored.
The College routinely distributes the student satisfaction survey. It also surveys student
satisfaction related to counseling services and individual counselors. This information is
analyzed and presented to the Student Services management team. The managers take this
information back to the various departments and, during the annual management team summer
retreat, use the data collected to develop/modify the Student Services operational plan, thus
providing continuous quality improvement and data-based decision making.
Recommendation 6: The team recommends that the College develop a plan to better meet the needs of
students in general counseling and EOPS. [Standard 4.D.5, 5.6, 7.A.1]

An additional tenure track counselor’s position was added in 2000. This position is
designed to serve EOPS students 50% and general student counseling 50%. This counselor
participates in all general counseling meetings, thus ensuring accurate information sharing and
continuity of overall counseling goals and objectives. In addition, the aforementioned counselor
is responsible for the development of a campus-wide mentoring program and the identification
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of students (general and EOPS) that would benefit from the mentoring relationship. Both EOPS
and the general counseling Department have submitted Strategic Plans including departmental
goals. These plans and goals have been incorporated into the overall Student Services
Strategic Plan.
Effective spring 2002, the General Studies courses were placed under the supervision of
the Vice President of Student Services. This transfer of supervision will be coupled with an
analysis and redesign of the courses to better meet the needs of the general and EOPS student
populations
Recommendation 7: The team recommends full review and implementation of evaluation for
administration, faculty, and classified staff. Evaluation should follow adopted policies according to an
established evaluation calendar for all employees. It is further recommended that the College train staff
members who are responsible for personnel evaluation to produce fair, timely, and accurate evaluations.
[7.B.1, 7.B.2, 7.B.s, 10.B.3]

A revised procedure for administrator evaluations was adopted for 2000-01, and a
calendar of evaluation requirements was established for all administrative staff. The
administrative contract was modified for 2002-03, with annual evaluation dates stated. The
annual calendar for evaluations of academic and classified staff are clearly stated in their
respective collective bargaining agreements. The calendar is monitored by the Human
Resources Office, which also monitors for compliance with required evaluation procedures and
timelines. Training for administrative staff in conducting evaluations was conducted as part of
the summer planning conference in 2002.
The College has developed and approved an evaluation policy and procedure for
Temporary Instructors.
Recommendation 8: As campus changes such as reorganizations, new programs, and new facilities
occur, attention to roles, responsibilities, workload, and duties of staff affected by such changes should be
reviewed and modified considering the consequences of those changes. [Standards 7.A.1, 10.B.3]

Since the Accreditation Team visit, the District has undertaken various internal analyses
of programs and services. As a result, one instructional program has been discontinued and
several others newly implemented. As part of the analysis, there has been significant emphasis
on addressing the ancillary needs of those programs.
A major objective has been the establishment of a state supported center and future
campus in the southern portion of the District. As a result, a director position was established to
facilitate the development of a plan to address the future needs of students and businesses in
Tehama County.
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As enrollments have increased, several disciplines have felt significant impact. The
enrollment growth has been reviewed, and, as a result, eight faculty members, four classified
staff, and two managers have been added in current programs. To address the changing needs
of the community, the District has added one program: Dental Hygiene. The administration and
Academic Senate have agreed upon a new procedure for prioritizing new faculty hires.
The additional growth has also had a distinct effect on the student services provided by
the College. The study of these needs resulted in the addition of a Vice President of Student
Services and two new counselors. Other services are being provided by the acquisition of
additional grants, which incorporate the additional staff to administer those areas.
New programs have increased the workload of the various support offices and the
review indicated the need for additional staff. Custodial, plant maintenance and related service
needs were addressed with the addition of five classified staff and one supervisor. Business
and technical support was increased with ten additional classified staff and one manager, in
areas such as accounting, payroll, research, personnel, and staff training.
District employees that have been or will be impacted by these and other proposed new
programs and services have been consulted and given opportunities to provide input into the
process. The College continues to be attentive to the spirit and practice of collegial consultation,
when appropriate, where new programs and services are concerned.
Recommendation 9: The team recommends a thorough review of the entire Physical Plant operations
area (building maintenance and repair, custodial operations, transportation and vehicle maintenance,
grounds care, and warehousing and delivery services). The team strongly recommends that an action
plan with timeline and budget commitments be developed to address issues identified in the Self-Study.
[Standards 8.1, 8.2, 8.4, 10.B.3]

The Physical Plant operations and staffing were thoroughly reviewed in 2000-2001, and
there has been follow-through with action plans, timelines and budget augmentations. A fiveyear Transportation and Vehicle Replacement Plan was developed as a result of the review.
The plan contains an analysis of the staffing level necessary to meet the demands of all the
current vehicles of the District (maintenance and repair, custodial, grounds, warehousing, farm
equipment, fire trucks and equipment, general fleet and student transportation such as buses
and vans) and an analysis of all the current vehicles maintained by the Transportation
Department. Part of the vehicle review includes the life expectancy of each vehicle and the
anticipated date for replacement. The plan is reviewed annually and updated to reflect any
changes.
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Since the development of the Transportation and Vehicle Replacement Plan, the District
has replaced the delivery van, added a 20-passenger van, and received a grant to replace a
bus. The Transportation Department staff composition has also changed as a result of the
analysis and plan. The foreperson position has been eliminated and a supervisor position
added. In addition, a second mechanic and another driver/vehicle maintenance mechanic have
been added to the staff. The District is also participating in a research project that is providing
17 electric vehicles for use and evaluation for one year, with a minimal purchase option at the
end of the year. The District has made a commitment to adopt standards in Physical Plant
operations to support environmentally responsible practices.
Other areas of Physical Plant in need of workload adjustments have been considered in
the last two years of staffing plans. An additional carpenter and a custodian position have been
added to address needs of the instructional and service programs. The additional carpenter
position has increased the ability to address the room use changes and convert lecture
classrooms into multi-purpose rooms, capable of supporting computers, video and interactive
television. The additional custodian position, and the changing to a modified daytime shift for
the majority of the custodians, has increased the satisfaction of the College community with that
area of plant services.
Through the planning and budget process, the District has been able to address some of
the needs identified in the Transportation and Vehicle Replacement Plan, and the various
instructional programs with one-time funds, and an on-going commitment of District funds, for
classrooms and instructional upgrades.
A computerized Progress Report has been developed by the Physical Plant Director,
and is sent to all managers on a regular basis, to keep all areas informed of current projects.
The Physical Plant is also in the process of developing an online, work order tracking system, to
be implemented campus wide in the coming year.
The Campus Safety Committee has increased the frequency of its meetings and its
communication with the campus at large through the campus e-mail newsletter. The District
has increased its systematic evaluation of potential safety issues with the Keenan & Associates
risk management consultant and inspections are done on a routine basis. To address the
needs of the evening students, a group comprised of security, administration, physical plant
personnel, and students, walk the campus after dark twice annually to identify and rectify unsafe
areas by reducing vegetation or increasing lighting. In addition, an agreement was formalized in
2004 authorizing the Redding Police Department to establish a remote police location, making
their coverage and enforcement present on the College campus.
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The Environmental Advisory Committee (ENVAC) has been involved in recommending
policy and procedures related to the College’s expanded efforts in solid waste management and
recycling.
Addressing the scheduling versus maintaining and upgrading the facilities is still being
reviewed. The growth in student population, classes, and an almost year-round schedule is
continuing to increase this challenge. As part of the new MIS conversion, the District has
started the implementation of scheduling software, which will facilitate managing facility
maintenance.
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Student Achievement
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Table 17- Degrees and Certificates
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Em ploym ent Placem ent Rates 2001-2004
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Table 19 – Employment Placement rates
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Basic Skills Im provem ent
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Table 21 – Basic Skills Improvement
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Table 23- Declared majors and undecided students by ethnicity
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Learning Outcomes
In the fall semester 2004, Shasta College sent a team of three faculty and three
administrators to a workshop on Implementing Student Learning Outcomes. Upon return from
that workshop, the team decided that the Academic Senate Executive Committee (ASEC) would
take the lead in developing and implementing Student Learning Outcomes (SLOs), and that the
Administration would support the efforts of the Academic Senate. The three faculty who
attended the workshop were ASEC members. In addition, one of the administrators who
attended is the Vice President of Academic Affairs who is a member (non-voting) of the ASEC.
The ASEC has spent the 2004-2005 academic year trying to understand what SLOs are,
creating definitions and developing a timeline for the implementation of SLOs. Implementation
will begin fall semester 2005.
The workshop participants discovered that there are great differences in interpretation
about what constitutes a SLO and what an “SLO cycle” will look like. The participants also
discovered that a prescribed formula for developing and implementing SLOs does not exist.
Immediately following the workshop, the ASEC began to research different interpretations of
SLOs at different colleges. After this research, the ASEC engaged in two brainstorming
sessions, whereupon a definition of SLO was adopted for Shasta College. At subsequent
meetings, the ASEC endeavored to determine the segments of the campus for which
implementing “SLO cycles” would be appropriate. The final consensus is that the College will
adopt SLOs and implement “SLO cycles” for every degree, every certificate, every course and
various Student Services activities and programs (e.g., “matriculation” and the DSPS Program).
During these meetings, there was significant and heated debate over whether SLOs for courses
should be developed before the SLOs for degrees and certificates, or vice versa. There are
benefits and drawbacks to each approach. In the end, the ASEC has opted to develop SLOs for
courses, degrees and certificates simultaneously. SLOs and “SLO cycles” for courses will be
developed during the regular five-year curriculum review cycle (or sooner if preferred),
beginning with the fall 2005 semester. SLOs and “SLO cycles” for degrees and certificates will
be developed during the regular Program Review cycle.
Following the decision to begin developing SLOs and “SLO cycles” for courses in the fall
2005 semester, a subcommittee of the ASEC (which includes four of the workshop participants),
met to develop a model “SLO cycle” for courses. The cycle that the ASEC finally adopted has
seven steps. To illustrate how the cycle works, the subcommittee wrote narratives for several
case studies (completely fictitious) showing different variations of what could happen at each of
the seven steps, and also showing many different possibilities for assessment techniques. This
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summer, one member of the ASEC has volunteered to format, proofread and compile the case
studies, so that faculty who are developing SLOs and “SLO cycles” for their courses will have
examples to follow immediately upon their return for the fall semester.
Early in the fall semester, work on implementing SLOs will resume. Student Services
will begin developing SLOs for their activities and programs. The Curriculum Council will
develop a form so that SLOs for courses may go through the normal curriculum approval
process. Faculty who teach in programs which confer degrees and certificates will start to meet
with their advisory committees to develop SLOs for the degrees and certificates.
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Report Abstract
Standard I. Institutional Mission and Effectiveness
In April of 1994, Shasta College’s Mission Statement was approved by the Board of
Trustees; it was amended in 1997 to incorporate Economic and Workforce Development as
mandated by the state. The mission statement has always been central to the College-wide
Strategic Planning process. The mission statement was changed in 2005 and approved by the
Board of Trustees at their June 2005 meeting. This was part of an extensive Strategic Planning
process conducted by the Planning Committee that occurred during the years 2004-2005.
Both the mission and vision statements are key factors in defining the services and
programs offered by the College and have provided the focus for the development of a new
Strategic Plan with measurable goals. The last Strategic Plan was based on a six-year cycle,
and while the process established allowed for an assessment phase that fed back into the
planning phase, numerous changes in chief and middle administration heralded an interruption
of the cycle. Thus, though the school was performing well in this regard from about the fall of
2000 through the fall of 2002, the school underwent a lull in the cycle until the fall of 2004.
Currently, under new leadership, the school has reinstituted the planning cycle and has again
progressed through the revision of core values, mandates, culture, mission and vision. It has
also been determined that the process is more effective on a two-year timeline. The two-year
timeline, as opposed to a six-year timeline, is more responsive to internal and external changes.
Both the vocational and academic programs use the College’s mission statement and
Strategic Plan as part of their five-year Program Review. Program Review analyses and
evaluations are an essential part of institutional planning and development that assists the
College in meeting the needs of the community it serves while also assessing the programs in
terms of the mission and goals of the College. The format and criteria for these Self-Study
reports include both quantitative and qualitative information, with a College-wide emphasis on
student learning.
As part of the College’s shared governance, students take an active role as participants
in the Planning Committee and Program Review Committees. In addition, an annual student
survey is taken to assess and identify the needs of the students and the services received. The
survey focuses on seven main topics: Assistance with Information/Services/Processes;
Instructional Content and Methodology; Personal Support from Faculty and Academic, Student,
and Administrative Services; Overall Campus Environment; Courses and Activities; Facilities;

26

Shasta College – Institutional Self-Study – 2005

and Technology and Information Access. The survey provides additional data for inclusion in
any necessary modifications to the College-wide planning process.
The collective data analysis from the surveys, Program Reviews and planning cycle
reviews is reviewed by the Board of Trustees to ensure the College is providing effective
services and programs that meet the ever-changing needs of the community we serve.
Standard II: Student Learning Programs and Services
The College’s diverse educational programs not only relate to the objectives of the
institution’s mission, but strive to meet the varied educational needs of the District’s community.
Shasta College uses a variety of assessment tools and research methods to identify the
educational needs of its students and to assess their educational progress. The College is
expanding its distance learning opportunities via the internet and ITV to serve its diverse,
10,000 square mile District population. Ongoing curriculum review at the course and program
level constantly assesses the viability of both. The Planning and Research Office has
broadened its scope of data collection in order to provide accurate data for making decisions
about the viability of programs. In addition to off-campus sites in seven communities throughout
the Shasta College District, the College has a growing presence in downtown Redding, serving
Community Education, CalWORKS, and Workforce and Economic Development. On campus
there are resources available in a variety of department related learning centers that serve
student and instructional needs. Shasta College is committed to ongoing evaluation of delivery
systems and modes of instruction used by the District to promote learning opportunities for
students. This process is moving toward a more formal assessment to ensure careful planning
in this area.
Student Support Services provides comprehensive services to all students registered at
Shasta College during both day and evening hours. These services are available to students
both on-campus and throughout our off-campus sites. All of our services are published in our
College Catalog, in the Class Schedules, and are accessible on our College website. All of our
materials are updated annually and are available to students in both print and electronic
formats. Student Services is working very diligently with our Technology Department to develop
all of our materials, registration information and program information, in WebCT format,
especially for our distance learning/education students.
Throughout the school year, the Associated Student Body (ASB) of Shasta College and
the numerous clubs were involved in activities that reach out to students on campus at our offcampus sites and within our three county services area. This year the ASB was involved in
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putting on its first ever Community Service Learning Project, which promoted the awareness of
students with disabilities, called “Disabilities Awareness Day.” The College newspaper, tutoring
programs, honors programs and our International Students Program, offer ways for our students
to become involved with our greater community. Throughout the academic school year,
students also celebrate the many different cultural and ethnic events both on and off-campus,
which are shared with our community members through our Cultural Liaisons in our Cultural
Diversity Program.
All of the major Student Support Services Programs on campus go through Program
Reviews every five years, which provides valuable insight into the strengths and weakness of
these programs. Outcomes of these reviews are then utilized as a means to improve the level
and quality of their services in the coming years. The Assessment office has undergone a
revision in assessing math placements for students, which has gone from a computerized test to
a written paper test. Students are encouraged to take advantage of placement testing through
the matriculation process, and this is available to them District-wide.
Student Support Services are a network of specialized programs that are funded in
various ways: general funds, categorical funds, federal funds, special projects funds and
revenue funds. Each of these programs is regularly evaluated each year through their
appropriate funding source, and they are also evaluated internally to assure that these
programs are meeting the needs of students and fulfilling the campus’s mission.
The more experienced the College becomes in assessing Students Learning Outcomes,
the better Student Support Services will be in the evaluation process and planning of our
delivery services to students.
The campus Library (known as the Learning Resources Center, or LRC) is the primary
center for accessing information for students, faculty and staff, which includes both a physical
book collection and an increasing number of electronic resources in the form of periodical
databases, reference databases and electronic books. Students also have access to numerous
viewing stations, computer workstations, meeting rooms, study carrels and the Library’s
Reference Desk. In addition, the Library provides electronic resources that will enhance
services to distance education students by making periodicals and “book” materials available to
them outside of campus and beyond their regular service hours.
The Library houses approximately 65,000 print titles (74,000) volumes and an everincreasing number of e-books, which have grown into a collection of over 9,000 titles. Other
library resources include more than 15,000 periodical subscriptions, 45,000 microforms, 3,000
videos, DVD’s, films and other similar materials. The library also provides direct access to over
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100 computers for students and a wide array of other equipment that includes laptop computers,
video cassette recorders, a tape-to-tape duplicator, TV/VCR and DVD players, and adaptive
technology devices.
The librarians have a detailed plan that will promote opportunities for students to learn
and develop their skills, which incorporates student-learning outcomes into their curriculum.
The librarians provide orientations to over 3,000 students per year, which are tailored to specific
subject disciplines. The Writing Center within the library provides students with one-on-one
assistance in developing their writing proficiency and meet new challenges concerning student
“multi-media literacy.”
In future years, the library will be able to expand its scope of services with the addition of
the new Library Annex, which will provide additional access to the Internet.
Standard III: Resources
Shasta College employs highly qualified administrators, faculty and classified personnel,
utilizing a comprehensive recruitment plan that includes broad employee participation and a
thorough assessment of candidates. Adequate numbers of personnel are assigned to the
various Departments and Divisions to ensure that they function effectively. Ongoing review of
each area is essential to ensure high quality services as needs change.
Evaluation of personnel is performed in a systematic manner, which adheres to stated
intervals and timelines. One aspect of the evaluation process is geared toward professional
growth and employee development needs. As the College continues to jointly develop studentlearning outcomes with the Academic Senate and Academic Divisions, applicable provisions will
be incorporated into the evaluation process for all personnel.
As part of the Strategic Planning process, with a focus on investing in employees,
Shasta College has enhanced its orientation for new administrators and faculty, starting with a
two-day faculty learning academy in fall 2005. Further efforts will be made to identify a stable
source of funding for greater professional development opportunities (including some required
training activities) for all personnel.
Shasta College is committed to the highest level of professional and ethical conduct by
all personnel in carrying out the mission, vision and values of the institution.
The District, with a service area of over 10,000 square miles, currently serves students
from four primary locations. The main campus comprises over 335 acres, located about five
miles northeast of downtown Redding. Construction, dating back to 1967, has remained largely
unchanged since the last accreditation visit, with only the addition of the Student Center Annex

29

Shasta College – Institutional Self-Study – 2005

in 2004, financed via lease revenue bonds. In addition to the main campus, the District also
offers classes in a small, leased space in Weaverville (about 50 miles to the west), in a Districtowned modular building in Burney (about 50 miles to the east) and in six District-owned,
modular buildings on leased property in Red Bluff (about 36 miles to the south).
In March 2002, voters of the District approved $34 million in general obligation bonds to
finance several new buildings and provide renovation funding for several existing structures.
The bond allocation and project status is as follows:
Project
Science Buildings
1400 & 1600
Early Childhood
Education Center
Health Science and
University Center
Tehama College
Center
Trinity Center

Description
Renovation

Theater Building

Renovation

Energy Upgrades
Total

New Construction

New construction
New Construction
New Construction
New Construction

Status

Allocation
$1,000,000

Under construction –
Will complete fall 2005
Submit to DSA July 2005Will complete summer 2007
Negotiating for property –
Design not yet commenced
Negotiating for propertyDesign not yet commenced
Design commenced Completion summer 2006
Various

$1,000,000

Complete

$15,500,000
$12,000,000
$1,300,000
$700,000
$2,500,000
$34,000,000

The two largest individual projects comprise 80 percent of the bond funds. Each are described
briefly below:
The Health Sciences and University Center resulted from the combination of two
individual buildings highlighted during the bond campaign. The University Center was targeted
to be built on the main campus; however, due to rapidly increasing construction costs
subsequent to passage of the bonds, it was combined, after much discussion across the
District, with the Health Sciences Building in downtown Redding. The 45,000 square foot facility
will house the District’s existing programs for Nursing, Dental Hygiene, Community Education
and CalWORKS, allowing for expansion of these successful Departments. The building will
support critical partnership opportunities with the community by housing Shasta Community
Health (which provides the accreditation support required by Dental Hygiene) as well as, for the
first time, additional space for District partners California State University, Chico and Southern
Oregon University, which will offer upper division classes leading to four-year degrees.
The construction of the Health Sciences and University Center in downtown Redding is
also expected to lead the effort in the revitalization of that depressed area by bringing the critical
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mass of students, staff, faculty and visitors necessary to spur the economic re-location
generated by this additional traffic. The City of Redding has worked closely with the District in a
cooperative effort and has provided funding to assist in making the project a reality.
The Tehama College Center project is slated to replace the existing Palm Street
location, which operates out of six modular units on ten acres of land leased from the City of
Red Bluff. The current facilities, while adequate for the existing student load, do not allow for
the growth anticipated in Tehama County in the near future. This growth is expected to
accelerate dramatically through the development of 3,800 homes on 3,500 acres by Pulte
Homes/Del Web, approximately ten miles north of Red Bluff, as well as the ancillary homes and
business development it will generate as a spin-off of the project.
The District has spent over three years looking for property on which to locate the
Tehama College Center, and has, for various reasons, been unable to do so until recently. The
District has been considering the purchase of approximately 40 acres just east of the Red Bluff
city limits, part of a 207-acre site formerly operated as the Diamond Mill. A resolution is
expected in the next month, and with that, progress on design can be commenced.
The District has not been idle during the property search for the Tehama College Center.
Numerous meetings have been held with District staff and faculty, and public forums have been
held to begin development of the educational offerings that Tehama County residents desire
from the expanded presence in the future. While the Center was originally envisioned and
promoted during the bond campaign as the “I-5 Technology Center,” recent discussions have
disclosed a broader desire for not only technology offerings but transfer degrees and community
education as well. As much as can be allowed with the current $12 million budget, the eventual
design of the buildings at the Tehama College Center will reflect these desires.
Additionally, in 2001 the District secured $7.4 million in funding from the Chancellor’s
Office to construct a 20,000 square foot Library Annex, adjacent to the current Library on the
main campus. However, during the design phase of the project, construction costs increased
rapidly (as noted above) and the District is considering re-application for additional funding,
which will likely not occur until 2007-2008.
Maintenance and repair of District buildings and grounds remains challenging. The
Facility Condition Assessment Report commissioned by the Foundation for California
Community Colleges in February 2003, noted a cost to repair the District’s facilities at
$42,795,176. Inflating that number by 20% for year one, 15% for year two, and 8% for year
three results in a current cost estimate of over $72,000,000. Clearly the District does not have
sufficient resources to fund that level of repairs via additional general obligation bonds or
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alternative financing sources. The District will need to be creative and pursue funding options
wherever possible.
Despite all of this, the facilities planning and utilization specialist from the Chancellor’s
Office recently toured the main campus and commented on the generally good state of repair of
the buildings and grounds. Indeed, one of the facets most complimented by students, faculty,
staff and visitors is the beauty of the District’s facilities, especially the grounds and landscaping.
For the past decade, Shasta College has made a concerted effort to better utilize
technology to support student learning, to improve internal communications, to expand data
collection/analysis capabilities, and to enhance the overall operation of the College. The District
first created a local area network to connect the buildings on the main campus and nearly all
computers in those buildings. The District then created a wide area network to connect its
outlying facilities in Red Bluff, Weaverville and Burney. With the aid of a McConnell Foundation
grant, the District then added Interactive Television (ITV) based instruction to its extended sites
to utilize new technologies in order to better serve our students in outlying areas. Since the last
accreditation visit, and with the aid of funds from the Chancellor’s Office’s Telecommunications
& Technology Infrastructure Program (TTIP) and a Federal Title III Grant, the District now has
high speed Internet access and has upgraded its Library Systems. These funds also allowed
the District to replace its aging Management Information System with a new integrated system
from Datatel, create an online program based on the WebCT learning management system,
train faculty and staff on the use of these systems with newly hired technology training and
support personnel, and significantly expand the installed base of technology throughout the
District. The District now supports over 1,500 student, faculty and staff computers, over 300
printers and over 50 servers in its 46 instructional delivery locations.
The District has successfully fused its instruction and operations activities with
technologies that support learning, teaching, communication and research goals. The District
now provides over 850 student-access computers, configured and supported as learning tools in
classrooms and labs. Shasta College’s ITV courses are delivered to any of the District’s 12 ITVequipped classrooms, as well as to College of the Siskiyous and Meyers Memorial Hospital.
Students can access their online courses, communicate with their instructors, check their
grades, register for classes and pay their fees from any computer connected to the Internet.
Technology planning is integrated with the District’s Strategic Plan. Goal 8 of the 2003
five-year Strategic Plan is to expand and improve access to technology in learning and
operational environments through a solid technological foundation. Since establishing that goal,
Shasta College has upgraded its core switching and routing infrastructure, local and wide area
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networking infrastructure, ITV core, multi-conferencing unit, online instruction infrastructure
(WebCT) and its email and backup systems. Currently, the Instructional Divisions prioritize the
use of technology for their faculty and staff to best meet specific Instructional Center needs.
Classroom and lab computing environments, in a variety of hardware and software
combinations, are specifically designed to support the instructional needs of the individual
programs. The programmatic needs assessments are driven by the Office of Academic Affairs
and defined by the Instructional Centers. The District is now in the process of creating a
Comprehensive Technology Plan to more closely align District technology funding with
instructional and administrative priorities and the District’s desire to reduce the average age of
its deployed technology assets. The institutionalization of a funding mechanism for the
replacement of technology assets is a key planning goal, and a major challenge, for the District
in the coming year.
For the planning, the District utilizes a comprehensive budgeting process associated
with the yearly budget. The process starts in February with preparation of the District’s guiding
budget assumptions for the upcoming year (based on the Governor’s proposed budget) and
distribution of budget development packets to Departments. Information flow continues upward
through several levels of review before being incorporated into the formal, tentative budget
which is presented to the Board of Trustees for approval each June. Refinement of the tentative
budget takes place over the summer, as FTES (and related funding) is finalized and the effects
of legislative changes are incorporated. The final budget is presented for adoption each
September.
Key expectations for each budget are to balance the budget each year, maintain a
general fund, and maintain an unrestricted contingency balance of five percent of yearly
expenses and transfers. While the District has been able to achieve the former in recent years,
the latter has been missed by an immaterial amount. The Board of Trustees, nonetheless,
continues emphasis on meeting this goal.
Budget development, while managed and accumulated by the Finance Department,
remains an institutional process. Development and input is secured at all levels, with
Departments having the ability to transfer funding between areas of graded need, and the ability
to, within available resources, request augmentation of their budget(s) where necessary.
Review of these requests, as noted above, is reviewed and discussed at a variety of levels to
evaluate the increases in accordance with accomplishment of the mission(s) of the District.
Once adopted, events which have or could have material impact on the adopted budget
are discussed with the Board of Trustees and various District groups. Many of these impacts
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are the result of changes in FTES estimates for the year, which are the basis for approximately
90 percent of the District’s state funding. Estimates are required to be reported to the
Chancellor’s Office in January and April of each year, with a final, actual report due each July.
After each report, revisions to estimated income are calculated and the impact(s) on the related
budget are discussed across the District. The District utilizes a Budget Advisory Committee to
assist with suggestions for budget expense reduction when necessary, as was the case in the
current fiscal year.
Cash flow is monitored daily and shared monthly via a report to the Board of Trustees.
The District has an established line of credit through the state program for Tax Revenue and
Anticipation Notes (TRANS), which it uses only when necessary, due typically to cyclical receipt
of cash and deferral of funding from the state.
The District is audited each year, as required, to assure compliance with state and
federal standards and regulations. The District has, since the last accreditation visit, received
only unqualified opinions. Additionally, over the past two years, the number of findings reported
by the independent auditors has decreased from 11 to one. While the District is not fully
compliant with GASB 35, it is anticipated that this year the District will come into full compliance
by including the Management Discussion and Analysis with the annual financial statements.
Standard IV: Leadership and Governance
Shasta College has a strong shared governance system in place. Faculty, classified
staff, administrators, and students all play important roles in the shared governance at Shasta
College. The roles of the various constituent groups vary depending on the procedure at issue.
Faculty hold the primary responsibility for maintaining the integrity of the curriculum.
They also hold the responsibility of developing new curriculum along with input from advisory
groups, transfer institutions, state-mandated curriculum and student and community input. In
other areas such as budgeting, technology and campus environment, all constituencies are
invited to be a part of the decision-making process.
The processes followed for local decision-making are adopted based on Title 5
regulations and are found in Board policy. The role of the President, College administrators, the
Academic Senate and Board of Trustees, are clearly laid out in Board policy. The Associated
Student Body also holds a place in the decision-making process and their input is especially
called for with decisions that have a significant effect on students, such as grading policies,
codes of student conduct, academic disciplinary policies and student fees. This comes both
through memberships on College committees and through the ASB President’s role as the
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Student Trustee. The Academic Senate and Administration share chair responsibilities for the
four major subcommittees of the Academic Senate - the Curriculum Committee, the Scholastic
Standards Committee, the Matriculation Committee and the General Education Committee.
The Board of Trustees has adopted a policy of governance that provides the foundation
of operations for the District. The policies include statements on the role of the Board of
Trustees and the Superintendent/President to guide in the growth and development of the
College District. The Board functions according to their policies and Title V. Board Policy
outlines the Board’s delegation of authority to administration, faculty and staff. The District
joined the Community College League of California’s Policy and Procedure Service, which
keeps the District informed of changes needed to policies and procedures because of new or
revised laws and regulations.
Each member of the Board of Trustees holds a four-year term and is committed to
ongoing orientation and Board development. These take place at the beginning of a Board
member’s tenure, with new Board leadership, and on a regular basis, as Board members and
the President attend conferences and professional meetings. The Board is committed to regular
evaluation of their own performance and the President’s performance.
Shasta College Board of Trustees hired the current Superintendent/President. Together,
the Board and the President are working on dividing their responsibilities. The Board is keeping
focused on policy-making and the President is responsible for carrying out those policies. The
President is committed to providing the Board with accurate and timely information. The
President’s tenure is in its first year, and therefore, there has not been adequate time to judge
the effectiveness of the communication. However, most feel that there is a real commitment on
the administration’s part to share information throughout the institution, including with the Board
of Trustees.
The President establishes a collegial process that sets values, goals and priorities, and
keeps student learning as its focus. Careful planning and evaluation are encouraged at every
level. In October, 2004, the President began an all campus, College Planning process, to revisit mission, values, vision and set goals for 2005-07. Throughout the year, everyone at the
College has been invited to join in this planning process, which culminated with a Plan being
adopted by the Board of Trustees at the June 2005 meeting. The President is also committed
to sound data to support College efforts. To that end she will be making a recommendation for
the reorganization of the Office of Research and Grants.
The President effectively controls the budget and expenditures by ensuring that careful
analysis of both go through the shared governance process and through the use of the College
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Council. At all levels of the institution, expenditures are carefully analyzed so that, in these
difficult budget times, the College is functioning within its means and using its resources wisely.
The Cabinet is required to present proposed augments to the budget at their meetings, and
careful discussion takes place so that all decisions are made with adequate information and
input.
The President, though on the job for less than one year, has been out in the
communities served by the District. The general consensus is that she is doing a fine job and
that her efforts are well received and much appreciated.
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Organization of the Self-Study
Shasta College established an organizational format that was based on the four
Accreditation Standards. Each of the sub-standards was chaired by two individuals with two cochairs providing oversight to each of the Standards. The Steering Committee provided guidance
throughout the process with several members also serving as sub-committee co-chairs or
members. The Accreditation Self-Study Committee Structure, Chart 1, provides a simplified
presentation of the structure:

Chart 1- Accreditation Committee Structure

The Self-Study incorporated two Liaison Officers to facilitate the Self-Study process.
Gary Lewis, Vice President of Academic Affairs, and Brad Banghart, tenure faculty member,
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worked with the College faculty and staff to formalize the structure and provide the initial
guidance for the various sub-committees. The participants of the Self-Study formalized two
timelines (using Microsoft Project), providing target dates to ensure the process was conducted
and completed on time. One timeline (Table 1) focused on the development of the first draft of
the study, and the other timeline (Table 2) provided an overall timeline for the submittal and
subsequent site visit. The two timelines that were established to guide the Self-Study Report
development are presented in table format below:
First Draft
Sub-committee meetings
Self Evaluation-Analysis
Planning Agenda
Descriptive Summary
Status Updates

90 days
71 days
71 days
60 days
46 days
71 days

9/2/2004
9/7/2004
9/21/2004
9/6/2004
10/15/2004
9/21/2004

1/5/2005
12/14/2004
12/28/2004
11/26/2004
12/17/2004
12/28/2004

Time Table 1- First Draft
Accreditation Self-Study
First Draft Due
Second Draft Due
Third Draft Due
Final draft to Proofreader
To Board for Review
Submission of report to ACCJC
Site Visit Prep
Site Visit

444 days
97 days
40 days
44 days
42 days
7 days
16 days
25 days
4 days

1/23/2004
8/24/2004
1/10/2005
3/7/2005
6/20/2005
7/5/2005
7/15/2005
9/12/2005
10/18/2005

10/5/2005
1/5/2005
3/4/2005
5/5/2005
7/5/2005
7/13/2005
8/5/2005
10/14/2005
10/20/2005

Time Table 2 – Overall

To facilitate the distribution of information and communication, Standard Committee
Email listserves were established with a common folder on the College’s network hard drive,
titled “Accreditation,” that served as a singular depository and reference location. An Internet
website was also developed to open access for the College community. The Internet site
address is: http://www3.shastacollege.edu/selfstudy/.
Various tools and documents were formalized (accessible on the Internet site) to assist
the committee members in learning the new Standards and the Self-Study process. The
complete listing of the primary 73-committee and sub-committee members is as follows:
Name / Phone#

Position

Accreditation Team

Nigro, Frank (Dr.) / ext# 4875

Faculty - English

Self-Study Proofreader

Fox, Kevin / 245-7376

Faculty - Mathematics

Standard 1 Co-Chair

Lewis, Gary / ext# 4901

V.P. of Academic Affairs - Liaison co-officer

Standard 1 Co-Chair & Steering Committee

Berkey, Nancy / ext# 4738

Student Employment Serv. Tech

Standard 1 Institutional Effectiveness
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Murphy, Monte / ext# 3949

CalWORKS Project Coordinator

Standard 1 Institutional Effectiveness

Klitgaard, Guy

Faculty - Adjunct - English

Standard 1 Institutional Effectiveness

Taylor, Kathy

Student - ASB

Standard 1 Institutional Effectiveness

Borg, Carolyn (Dr.) / ext# 4938

Faculty - Counselor/Articulation

Standard 1 Institutional Effectiveness Co-Chair

Spillane, Brian (Dr.) / ext# 4669

Dean - Language Arts/Social Sciences

Standard 1 Institutional Effectiveness Co-Chair

Canny, Angie

Student - ASB

Standard 1 Mission

Bosworth, Joan / ext# 4660

Interim Dean, SINR

Standard 1 Mission Co-Chair

Lytle, Warren / et# 4685

Faculty - Ornamental Horticulture

Standard 1 Mission Co-Chair

Bittner, Bob / ext# 4916

Faculty - Mathematics

Standard 2 Student Support

Brookshaw, Keith (Dr.) / ext# 4822

Director of EOPS/Special Services

Standard 2 Co-Chair

Cummings, Jeff / ext# 3935

Faculty - Mechanical Tech. Envir. Resources

Standard 2 Co-Chair

Copeland, Tanya

Student

Standard 2 Instructional Programs

Fitzhugh, Kele / ext. #4917

Head Coach - Men's Basketball

Standard 2 Instructional Programs

Henson, Diana

Student - ASB

Standard 2 Instructional Programs

Johnson, Ron (Dr.) / ext# 4761

Dean - Fine Arts and Communication

Standard 2 Instructional Programs

Kimbrough, Vickie / 245-7334

Faculty - Dental Hygiene Program

Standard 2 Instructional programs

Meacham, Susan / ext# 4638

Faculty - Microbiology

Standard 2 Instructional Programs

Raleigh, Ross / ext# 4903

Faculty - Auto Mechanics

Standard 2 Instructional Programs

Williams, Andrea / 549-4917

Faculty - Adjunct

Standard 2 Instructional programs

Gerard, Roger / ext# 4893

Faculty - Hospitality Management

Standard 2 Instructional Programs Co-Chair

Lowry, Sharon / ext# 4951

Dean - Business, Math and Technology

Standard 2 Instructional Programs Co-Chair

Mofield, Ryan

Student - ASB

Standard 2 Library & Learning

Neroda, Ed / ext# 4870

Director - LRC

Standard 2 Library & Learning Co-Chair

Stephens, Maureen / ext# 4974

Tech Services Librarian

Standard 2 Library & Learning Co-Chair

Turner, Loretta

Student - ASB

Standard 2 Library & Learning Support

Angell, Carol / ext# 4652

Paraprofessional for Counseling Serv.

Standard 2 Student Support

Baker, Kris / ext# 3929

Gear-Up Counselor

Standard 2 Student support

Boyer, Sally / ext#4669

Admin. Asst.-Lang. Arts/Soc.Sci

Standard 2 Student Support

Cittadino, Nick / ext# 4721

Counselor/SSSP

Standard 2 Student support

Garcia, Jenny

Student - ASB

Standard 2 Student Support

Marsh, Janis (Dr.) / ext# 3929

SSSP/Gear-Up Project Coordinator

Standard 2 Student Support

McDonald, Melissa / ext# 3929

Sr. Staff Secretary – Gear-Up

Standard 2 Student Support

Morehouse, Tom / 245-7360

Director - EOPS

Standard 2 Student Support

Williams, Shelly

Student - ASB

Standard 2 Student Support

Ryan, Cassandra / ext# 4867

Director of Admission and Records

Standard 2 Student Support Co-Chair

Nolte, Ken / ext# 4701

Faculty - Natural Resources

Standard 2 Student Support Co-Chair

Darcangelo, Robin / ext# 4892

Financial Aid Tech.

Standard 3 Board & Administrative Co-Chair

Parisot, Debbie / ext# 3967

Capital & Special Projects Analyst

Standard 3 Board & Administrative Co-Chair

Frigo, Lenore (Dr.) / 245-7369

Faculty - Psychology

Standard 3 Co-Chair

Erdman, Al / ext# 4723

V.P. Administrative Services

Standard 3 Co-Chair & Steering Committee

Kowalewski, Andrea

Student – ASB

Standard 3 Financial Resources

Masulis, Tom / ext# 4692

Faculty – Physics

Standard 3 Financial Resources

McAllister, Eddie / ext# 3949

Student Serv. Assist. - Cultural Div.

Standard 3 Financial Resources

Funk, Nancy / ext# 4621

Comptroller

Standard 3 Financial Resources Co-Chair

Hindes, Victoria (Dr.) / 245-7338

Director of Research and Grants

Standard 3 Financial Resources Co-Chair

Bailey, Terry / ext# 4787

Faculty - Family Studies

Standard 3 Human Resources

Carver, Patricia / ext# 4699

Parking Enforcement Officer

Standard 3 Human Resources

39

Shasta College – Institutional Self-Study – 2005

Dinkel, Jan / ext# 4725

Dean - Center for Human Dev.

Standard 3 Human Resources

Goodman, Debbie / ext# 4627

College Nurse

Standard 3 Human Resources

Valdivia, Sal / ext# 4785

Faculty - Spanish

Standard 3 Human Resources

Waite, Leimone / ext# 4827

Faculty - Horticulture

Standard 3 Human Resources

Zalesny, Judy

Student - ASB

Standard 3 Human Resources

Bailey, Caryn / ext# 4901

Exec. Asst. to the V.P. of Academic Affairs

Standard 3 Human Resources Co-Chair

Demo, Pat / ext# 4609

Director of Human Resources

Standard 3 Human Resources Co-Chair

Hartzler, Lorelei / ext# 4736

Financial Aid Technician

Standard 3 Physical Resources

Maldonado, Armando

Student - ASB

Standard 3 Physical Resources

Daniels, Starlyn / ext# 4833

Admin Assist - Public Safety, Sports & Fitness Standard 3 Physical Resources Co-Chair

Meline, Doug / ext# 4818

Assoc. VP of Info. Serv. & Tech.

Standard 3 Physical Resources Co-Chair

Simpson, Sean

Student - ASB

Standard 3 Technology Resources

Crandall, James / 245-7346

Interim Admin Comp. Service Supv

Standard 3 Technology Resources Co-Chair

Banghart, Brad / ext# 3948

Faculty, Coordinator - Liaison co-officer

Standard 3 Technology Resources Co-Chair

Valvatne, Laura (Dr.) / ext# 4954

Faculty- Psychology

Standard 4 Board & Administrative

Ballard, Anthony

Student - ASB

Brix, Sue / ext# 4996

Admin Assist. Language Arts/Social Sciences

Standard 4 Board & Administrative
Standard 4 Board & Admin & Steering
Committee

Anderson, Cathy / ext# 4659

Faculty - Mathematics

Standard 4 Co-Chair & Steering Committee

Harmon, Jane (Dr.) / ext# 3956

Interim V.P. of Student Services

Standard 4 Co-Chair & Steering Committee

Brazil, Kelly / ext# 4607

Faculty - Head Coach - Women's Volleyball

Standard 4 Decision Making Roles

Middleton, Jim / ext#4727

Faculty - Physical Education

Standard 4 Decision Making Roles

Anderson, Sharon

Student - ASB

Standard 4 Decision-Making Roles

Houser, Gary / ext# 7337

Dean - Public Safety, Sports and Fitness

Standard 4 Decision-Making Roles Co-Chair

Richardson, Linda / 245-7336

District Payroll Officer

Standard 4 Decision-Making Roles Co-Chair

Beck, Cheri

Board Member

Steering Committee

Retterer, Mary (Dr.) / ext# 4612

President/Superintendent

Steering Committee

Small, Michel (Dr.) / ext# 4704

Faculty - English

Technical assistance

Self-Study Committee listing
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Organization of the Institution

Chart 2- cCollege Organizational Chart
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Chart 3- College Organizational Chart /Personnel
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Certification
A review was conducted in conjunction with the Self-Study evaluation on the eligibility
requirements, to ensure continued compliance with accreditation Standards.
1. Authority
The institution is authorized or licensed to operate as an educational institution and to award degrees by
an appropriate governmental organization or agency as required by each of the jurisdictions or regions in
which it operates.

The following statement may be found in the 2004-2005 Catalog available as hard copy
or on the College’s web site (http://docushare.shastacollege.edu/dscgi/ds.py/Get/File14846/2004-05_Catalog.pdf): “Shasta College is accredited by the Accrediting Commission for
Community and Junior Colleges of the Western Association of School and Colleges, 10
Commercial Blvd., Suite 204, Novato, CA 94949, Telephone (415) 506-0234, Fax (415) 5060238. Shasta College is listed as a public community college in the approved list of the
Education Directory, Higher Education Part 3, published by the U.S. Office of Education.”
2. Mission
The institution’s educational mission is clearly defined, adopted, and published by its governing Board
consistent with its legal authorization, and is appropriate to a degree-granting institution of higher
education and the constituency it seeks to serve. The mission statement defines institutional commitment
to achieving student learning.

The College adheres to the California Community Colleges’ Mission statement as
presented in Education Code Section 66010.4. In addition, the College instituted its own mission
statement, approved by the Governing Board in April, 1994. The mission statement can be
found in the 2005-2007 College Catalog and the Schedule of Classes, both of which are
available as hard copy, or viewable on the College’s website.
3. Governing Board
The institution has a functioning governing Board responsible for the quality, integrity, and financial
stability of the institution and for ensuring that the institution's mission is being carried out. This Board is
ultimately responsible for ensuring that the financial resources of the institution are used to provide a
sound educational program. Its membership is sufficient in size and composition to fulfill all Board
responsibilities.
The governing Board is an independent policy-making body capable of reflecting constituent and public
interest in Board activities and decisions. A majority of the Board members have no employment, family,
ownership, or other personal financial interest in the institution. The Board adheres to a conflict of interest
policy that assures that those interests are disclosed and that they do not interfere with the impartiality of

43

Shasta College – Institutional Self-Study – 2005

governing body members or outweigh the greater duty to secure and ensure the academic and fiscal
integrity of the institution.

Shasta College is governed by a seven-member Board. Details regarding the Trustees,
Trustee District area, Board Policy and Agenda/Minutes of the Board meetings are accessible
on the College web site (http://www3.shastacollege.edu/president/trustees.htm) or in hard copy
if requested through the Superintendent/President’s Office. Board Policy (BP 200 – BP 2790)
clarifies the expectations and responsibility of the Board and defines the relationship between
the College and Board members.
4. Chief Executive Officer
The institution has a chief executive officer appointed by the governing Board, whose full-time
responsibility is to the institution, and who possesses the requisite authority to administer Board policies.
Neither the District/system chief administrator nor the College chief administrator may serve as the chair
of the governing Board. The biography of Marry E. Retterer, Ph.D., Superintendent/President, may

be found in the College's web site at the following web address:
(http://www3.shastacollege.edu/president/rettererbio.htm).
The relationship between the Governing Board and the District Superintendent/President
is clearly defined in Board Policy 2790.
5. Administrative Capacity
The institution has sufficient staff, with appropriate preparation and experience to provide the
administrative services necessary to support its mission and purpose.

As presented in the Organization of the Institution section of this report, the institution is
in compliance with Board Policy 7125 (selected administrators).
6. Operational Status
The institution is operational, with students actively pursuing its degree programs.

Historical information related to enrollment longitudinal data is available from the
Research Office. In addition, the Office of the Vice President of Academic Affairs retains copies
of the College Catalog dating back to 1954. The catalogs list the degree programs, and
combined with longitudinal student data, provide evidence of the ongoing operations status of
the institution.
7. Degrees
A substantial portion of the institution’s educational offerings are programs that lead to degrees, and a
significant proportion of its students are enrolled in them.

The College Catalog contains a listing of degrees offered, a description of courses, and
program offerings. The Program Reviews for the various programs and Departments contain
quantitative data related to student statistics, with the Research Office maintaining the
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information used for California Management Information System (MIS) and Federal Integrated
Post-Secondary Education Data System (IPEDS) reporting.
8. Educational Programs
The institution's principal degree programs are congruent with its mission, are based on recognized
higher education field(s) of study, are of sufficient content and length, are conducted at levels of quality
and rigor appropriate to the degrees offered, and culminate in identified student outcomes. At least one
degree program must be of two academic years in length.

The degrees offered at Shasta College are listed in the College Catalog and indicate
whether the courses meet transfer/general education requirements. The Associate Degrees
offered at Shasta College are a minimum of 60 units, requiring a minimum of two academic
years to complete.
9. Academic Credit
The institution awards academic credits based on generally accepted practices in degree-granting
institutions of higher education. Public institutions governed by statutory or system regulatory
requirements provide appropriate information about the awarding of academic credit. The catalog

provides the information related to the awarding of academic credit, grading definitions, and
grading policy, as applied to Shasta College.
10. Students Learning and Achievement
The institution defines and publishes for each program the program's expected student learning and
achievement outcomes. Through regular and systematic assessment, it demonstrates that students, who
complete programs, no matter where or how they are offered, achieve these outcomes.

The catalog provides narratives for each program’s educational objective for students.
11. General Education
The institution defines and incorporates into all of its degree programs a substantial component of general
education designed to ensure breadth of knowledge and promote intellectual inquiry. The general
education component includes demonstrated competence in writing and computational skills and an
introduction to some of the major areas of knowledge. General education has comprehensive learning
outcomes for the students who complete it. Degree credit for general education programs must be
consistent with levels of quality and rigor appropriate to higher education.

The catalog clearly defines, through notation and in the course descriptions, the
verification, quality, and academic standards for each of the general education courses. The
catalog also provides an overview of those general education courses that also transfer to the
four-year institutions, further defining the quality and rigor appropriate to higher education.
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12. Academic Freedom
The institution’s faculty and students are free to examine and test all knowledge appropriate to their
discipline or area of major study as judged by the academic/educational community in general.
Regardless of institutional affiliation or sponsorship, the institution maintains an atmosphere in which
intellectual freedom and independence exist.

Board Policy 4030 sets forth the policy for faculty and students regarding the College’s
academic freedom. The Board Policy is readily available on the College’s web site
(http://www3.shastacollege.edu/president/Board/index.htm).
13. Faculty
The institution has a substantial core of qualified faculty with full-time responsibility to the institution. The
core is sufficient in size and experience to support all of the institution's educational programs. A clear
statement of faculty responsibilities must include development and review of curriculum as well as
assessment of learning.

A listing of the Academic staff is viewable in the College Catalog. The educational
background, faculty service area and hiring dates are also provided. Each course in the
schedule of classes lists the scheduled instructor that can be matched to the Academic listing to
verify the core of qualified faculty that are full-time and responsible to the institution.
14. Student Services
The institution provides for all of its students appropriate student services that support student learning
and development within the context of the institutional mission.

Detailed information related to student services and development programs, consistent
with student characteristics, are provided in the College Catalog. The student demographic
information was presented in the Introduction section of this report and Board Policy chapter 5
details a list of student services and programs. This information is also accessible on the
College’s student services website (http://www.shastacollege.edu/stuinfo/studentservices.htm).
15. Admissions
The institution has adopted and adheres to admission policies consistent with its mission that specify the
qualifications of students appropriate for its programs.

The catalog provides the College’s admission policy and the schedule of classes and
like information for each enrollment period.
16. Information and Learning Resources
The institution provides, through ownership or contractual agreement, specific long-term access to
sufficient information and learning resources and services to support its mission and instructional
programs in whatever format and wherever they are offered.
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The LRC is housed at the main campus but also provides numerous online reference
sources to support the long-term access to information and learning services for all of the
College’s educational programs. The Learning Resource Center maintains their own website for
this specific purpose (http://library.shastacollege.edu/) as well as the resource and learning
material housed in the facility.
17. Financial Resources
The institution documents a funding base, financial resources, and plans for financial development
adequate to support student learning programs and services, to improve institutional effectiveness,
and to assure financial stability.

Financial planning is the purview of the Vice President of Administrative Services.
The Final Budget for the 2004 financial year and the 2005/06 preliminary financial budget,
with the latest Financial Statement for the Shasta College Foundation, will be available in
the team room.
18. Financial Accountability
The institution annually undergoes and makes available an external financial audit by a certified
public accountant or an audit by an appropriate public agency. The institution shall submit with its
eligibility application a copy of the budget and institutional financial audits and management letters
prepared by an outside certified public accountant or by an appropriate public agency, who has no
other relationship to the institution, for its two most recent fiscal years, including the fiscal year ending
immediately prior to the date of the submission of the application. The audits must be certified and
any exceptions explained.

The Comprehensive Annual Audit Report for June 30, 2004, conducted by Nystrom
& Company LLC, Certified Public Accountants, is available in the team room (Board Room)
for review.
19. Institutional Planning and Evaluation
The institution systematically evaluates and makes public how well and in what ways it is
accomplishing its purposes, including assessment of student learning outcomes. The institution
provides evidence of planning for improvement of institutional structures and processes, student
achievement of educational goals, and student learning. The institution assesses progress toward
achieving its stated goals and makes decisions regarding improvement through an ongoing and
systematic cycle of evaluation, integrated planning, resource allocation, implementation, and reevaluation.

Board Policy 3250 requires the institution to engage in institutional planning that
must contain but is not limited to the following: a long-range educational or academic master
plan; a facilities plan; a Faculty and staff diversity plan; a student equity plan; matriculation;
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the Transfer Center; Cooperative Work Experience; and EOPS. In conjunction with the
College’s Strategic Planning document that defines specific goals and objectives, the
evaluation of student assessment and outcomes can be found in the Program Reviews
located in the office of the Vice President of Academic Affairs.
20. Public Information
The institution provides a catalog for its constituencies with precise, accurate, and current information concerning
the following:

General Information:
• Official Name, Address(es), Telephone Number(s), and Website Address of the Institution
• Educational Mission
• Course, Program, and Degree Offerings
• Academic Calendar and Program Length
• Academic Freedom Statement
• Available Student Financial Aid
• Available Learning Resources
• Names and Degrees of Administrators and Faculty
• Names of Governing Board Members
Requirements:
• Admissions
• Student Fees and Other Financial Obligations
• Degree, Certificates, Graduation and Transfer
Major Policies Affecting Students:
• Academic Regulations, including Academic Honesty
• Nondiscrimination
• Acceptance of Transfer Credits
• Grievance and Complaint Procedures
• Sexual Harassment
• Refund of Fees
Locations or publications where other policies may be found.

All information is currently available on the College website
(http://www.shastacollege.edu). In addition, the catalog and schedule of classes contain current
information regarding the College’s purpose and objectives, admission requirements and
procedures, rules and regulations affecting students, programs and courses, costs and refund
policies, compliant data and information related to withdrawing from the institution. The catalog
provides a listing of the degrees offered and their requirements, grievance procedures, and the
academic credentials of faculty and administrators
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21. Relations with the Accrediting Commission
The institution provides assurance that it adheres to the eligibility requirements and accreditation
standards and policies of the Commission, describes itself in identical terms to all its accrediting
agencies, communicates any changes in its accredited status, and agrees to disclose information
required by the Commission to carry out its accrediting responsibilities. The institution will comply with
Commission requests, directives, decisions and policies, and will make complete, accurate, and honest
disclosure. Failure to do so is sufficient reason, in and of itself, for the Commission to impose a sanction,
or to deny or revoke candidacy or accreditation.

A statement of accreditation for Shasta College is provided in the catalog and on the
College web site (http://www.shastacollege.edu/aboutscpagelinks.htm). Board Policy 3200
stipulates the Superintendent/President ensure the District complies with the accreditation
process and standards of the Accrediting Commission of Community and Junior Colleges. A
signed statement from the Chair of the Governing Board and Superintendent/President,
assuring the District’s compliance with the commission’s policies, is incorporated in this report.
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Signed Certification of Compliance with the Eligibility Requirements

A review was conducted in conjunction with the Self-Study evaluation on the eligibility
requirements to ensure continued compliance with accreditation Standards. The Vice President
of Academic Affairs was assisted by members of the various Standards sub-committees to
provide a summary statement for each of the 20 elements.

Statement of Assurance
We hereby certify that Shasta College continues to meet the eligibility requirements for
Accreditation.
Signed:
________________________________________

Chairperson, Board of Trustees

________________________________________

Superintendent/President

Date: _________________________________________
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Institutional Self Evaluation
Standard I: Institutional Mission and Effectiveness
Standard I.A. Mission
1.A. Mission: The institution has a statement of mission that defines the institution’s
broad educational purposes, its intended student population, and its commitment to
achieving student learning.
Description:
Shasta-Tehama-Trinity Joint Community College District services an area of
approximately 10,000 square miles, encompassing three counties in their entirety. The College
is committed to serving all constituents of the service area. Our District includes a large
recreational base and a sizeable retirement community along with timber production and
national forests and parks. Our College programs are supported through General, Transfer,
Career Technical, Community Education and Basic Skills courses, and the promotion of
economic and workforce development. The College’s commitment to the student population is
reflected in the vast support services that are offered to students, which include health care,
financial aid, tutoring centers, learning resource centers, EOPS and a wide variety of counseling
services. The Career and Transfer Center, Child Care Center, cultural activities, veterans’
benefits, student housing, and transportation are all oriented towards our students’ success.
Assessment:
The standard is clearly met. The Shasta College mission statement is reflective of the
commitment that our governing Board has to meet the educational needs of our community. It
shows our true commitment to student success in transfer, career and technical areas.
Planning Agenda:
The systematic evaluation process and the shared governance policy will allow for the
continued periodic review of our mission. The College has developed mission, vision, values
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and goals statements that will be formalized by the new Planning Committee (formerly the
Strategic Planning Committee).
1.A.1.The institution establishes student learning programs and services aligned with its
purposes, its character, and its student population.
Description:
The Mission Statements of the California Community College System and Shasta
College guide the College’s learning programs. Shasta College’s Mission statement was
developed and modeled for the District’s educational needs. A number of advisory committees
are active among the various vocational disciplines, and District educational needs are identified
by the appropriate individuals or groups. Since the last accreditation the Veterinary Technician,
Hospitality and Dental Hygiene programs have been developed and implemented. Two other
programs (Casino Management and Gerontology) were also developed but have since been
discontinued due to low enrollment. In February, 2000, the McConnell Foundation sponsored a
study by MGT of America to assess the educational and economic needs of Shasta, Siskiyou
and the surrounding Northern California counties (Ref 1A1#1). A committee of higher education
administrators from Shasta College, College of the Siskiyous, California State University, Chico,
and Southern Oregon University convened to determine the educational needs of business and
the community at large.
Assessment:
The College adequately meets the standard. The College is currently in the
development stage for adopting and implementing Student Learning Outcomes (SLO’s). In
particular, institutional level SLO’s for Students Services are currently being developed. The
administration has shown support in instituting SLO’s at all levels by sending faculty, managers
and administrators to a state-wide conference. The Academic Senate has been charged with
defining and implementing a Student Learning Outcome and Assessment Cycle and to
incorporate SLO’s College wide.
The governing Board has shown support for higher education by the creation of a
University Center, which will house disciplines from multiple institutions of higher learning.
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Planning Agenda:
As mentioned above, a team of faculty members from the Academic Senate are
currently working on the implementation of SLO’s campus wide. A timeline (Ref 1A1#2) has
been adopted by the Academic Senate with the goal of implementing SLO’s campus wide. The
goal is to begin a SLO cycle with degree/program level SLO’s by spring 2006. The need for
quality data and a statistician to accurately assess this data are crucial in the evaluation portion
of the SLO cycle. Thus, Shasta College has made a commitment to fill such a position.
Ref 1A1#1 - Northern California Higher Education Needs Assessment
Ref 1A1#2 - Student Learning Outcome Timeline
1.A.2. The mission statement is approved by the Governing Board and published.
Description:
The mission statement is approved by the Governing Board of Shasta College and is
published as Board policy number, BP 1200. In the 1993 Shasta College Accreditation
Preparatory Document it was recommended that the College complete the development of a
written mission statement. The College governing Board formulated and approved the mission
statement in April,1994 (Ref 1A2#1). Prior to the 1994 adoption, Shasta College used a
“statement of philosophy” as the primary governing statement. The mission statement can be
located in numerous printed documents: the Shasta College Catalog, Faculty Handbook, and
Schedule of Classes for each semester. It is also located on the Shasta College website
(http://www.shastacollege.edu).
In addition to the Shasta College Mission statement, each Center and Department has
adopted a mission statement. These statements help guide the Departments and Centers and
keep them in alignment with the goals and overall mission of the College.
A mission statement also exists for the California Community College system. This
mission statement provides the necessary framework from which all community colleges are
able to define their own unique mission as it relates to their community’s educational needs.
The California Community College Mission Statement can be located in Education Code
Section 66010.4.
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Assessment:
The College adequately meets the standard. In 1997, the Shasta College Mission
Statement was amended to include Economic and Workforce Development, which was
mandated by the state (Ref 1A2#2). The new mission statement incorporates all student
learning objectives.
Department and Center mission statements are consistently reviewed during Program
Review (Ref 1A2#3).
Planning Agenda:
None
Ref 1A2#1 - Shasta College Mission Statement adopted 1994
Ref 1A2#2 - Shasta College Mission Statement Revision 1997
Ref 1A2#3 - Department and Center Mission Statements
1.A.3. Using the institution’s governance and decision making process, the institution
reviews its mission statement on a regular basis.
Description:
The mission statement is central to the long range Strategic Planning process. As such,
it is of great importance that it should be periodically reviewed, revised and adapted to suit the
ongoing changes of the institution, the culture and the climate of the college and its students.
Assessment:
Shasta College adequately meets the standard. The mission statement was changed in
2005 and will be reviewed periodically in the future. Much of this planning was done through
extensive Strategic Planning by the Strategic Planning Committee, during the years 2004-2005.
Planning Agenda:
With our new administration, a College-wide Planning Committee has been established.
The purpose of this committee has been to adopt a new mission statement and a statement of
vision and goals (Ref 1A3#1, 1A3#2). A draft was presented to the Board and changes were
recommended. The mission statement and the goals and vision statement were on the June
2005 Board agenda.
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Ref 1A3#1 - Draft of new Shasta College Mission Statement
Ref 1A3#2 - Draft of Goals and Vision Statement
1.A.4. The institution’s mission is central to institutional planning and decision making.
Description:
The mission statement is meant to be the foundation for all Strategic Planning in relation
to fiscal issues and educational needs throughout the College District. In accordance with Title
VI regulatory requirements, community colleges are required to engage in institutional planning.
The College utilizes a planning process to establish two-year strategic goals and objectives. The
framework for these goals and objectives are derived from the College’s broader mission
statement. This mission statement is intended to keep planning focused on the present and
future needs of students.
Assessment:
The College adequately meets the standard. There has been a great deal of planning
since the last Self-Study. Faculty and administrators were involved in the development of the
previous Strategic Plan (Ref 1A4#1). This plan closely followed the mission of the College and
included significant buy-in from both the faculty and administrators at that time. A large number
of recommendations were made. However, much of the planning was never implemented.
There was little accountability and the Strategic Planning Committee did not continue to follow
up. Although planning was still occurring, it was not coordinated by a central group. Effectively,
one hand didn’t know what the other was doing. When the former administration left Shasta
College, the Strategic Planning Committee was dissolved. Now, with our new administration,
there is a renewed interest in the planning process. The Planning Committee has developed a
mission statement and a vision/goals statement. If there is one area that has historically
needed improvement at Shasta College, it is implementation of the plan and follow-through, to
be sure that decisions that are made are consistent with that plan. The Planning Committee has
also centralized and coordinated the planning process, making accountability a key component
and ensuring that goals are met. Through a shared vision of faculty, staff, and administration,
as well as a commitment to follow-through, we should be able to effectively make plans and
carry out those plans.
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Planning Agenda:
The 2005-07 Shasta College Plan, along with the new Mission, Vision, Values and
Goals, were adopted by the Board in June, 2005. The Planning Committee will continue to
meet on a regular basis to check off goals that have been met and to create new goals that are
aligned with the vision/goals statement and the broader mission statement of the College. This
coordinated effort between faculty and staff should continue indefinitely.
Ref 1A4#1 - Strategic Plan 2002
Ref 1A4#2 – Shasta College Plan 2005-07
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Standard I.B. Improving Institutional Effectiveness
The institution demonstrates a conscious effort to produce and support student learning,
measures that learning, assesses how well learning is occurring, and makes changes to
improve student learning. The institution also organizes its key processes and allocates
it resources to effectively support student learning. The institution demonstrates its
effectiveness by providing 1) evidence of the achievement of student learning outcomes
and 2) evidence of institution and program performance. The institution uses ongoing
and systematic evaluation and planning to refine it key processes and improve student
learning.
I.B.1. The institution maintains an ongoing, collegial, self-reflective dialogue about the
continuous improvement of student learning and institutional processes.
Description:
Ongoing, self-reflective, collegial dialogue about the continuous improvement of student
learning and institutional processes occurs at numerous levels throughout Shasta College. The
inter-relations of these levels and their constituencies are numerous and complex, so for the
sake of orderly exposition this dialogue will be identified through overarching institutional
structures the chief administrative areas: Academic Affairs, Student Services, and Business and
Administrative Services.
The dialogue at the broadest and most overarching level occurs with the Board of
Trustees (Ref IB1#1, IB1#2). All College constituencies and the community at large are
conduits of participation at this level. Additionally, the community at large participates in the
dialogue via the Citizens’ Bond Oversight Committee that was established as a result of the
District’s successful capital Bond Measure (Ref IB1#3). Reflecting the diversity of campus
constituencies, the College Council also addresses this topic. The College Council includes
representatives from the Academic Senate, the classified and certificated bargaining units, a
student representative, the Vice Presidents and the College President (Ref IB1#4). At the
Cabinet level, the President’s Office, the Offices of Academic Affairs, Student Services,
Administrative Services, Human Resources, Research, Physical Plant, and Technology all
regularly meet to reflect on issues of student learning and institutional processes (Ref IB1#5).
Monthly Administrative Council meetings also produce ongoing dialogue (Ref IB1#6).
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Additional broad-based institutional places of dialogue regarding improvement of student
learning and institutional processes include the Planning Committee (previously called the
Strategic Planning Committee, Ref IB1#77, IB1#8, IB1#9), the Budget Oversight Committee
( Ref IB1#10), the Administrative Council (Ref IB1#11), the Academic Senate (Ref IB1#12), and
the Associated Student Body (Ref IB1#13).
For example, guided by Student Services, this dialogue occurs extensively in the
Student Services Leadership Team, comprised of the Vice President of Student Services, the
Executive Secretary and representatives of Admissions and Records, the Assessment Center,
the CalWORKS Program, the Career and Transfer Center, the Counseling Department, the
Cultural Diversity Program, DSPS, EOPS/Cooperative Agencies Resources for Education
(CARE), Financial Aid, GEAR UP, and TRIO. Additionally, within each of these groups there
occurs regular, broad-based dialogue about the improvement of student learning and
institutional processes. Furthermore, the Matriculation Committee also serves these goals
drawing broadly from constituents of the campus. The Bookstore Advisory Committee, the
Learning Resource Advisory Committee, and the Writing Center Advisory Committee also
examine how their services and processes are conducive to student learning.
Guided by the Office of Instruction, the dialogue also takes place in Instructional Council,
with the instructional line administrators (Ref IB1#14); in broad-based Center meetings with
administrators, faculty and staff; through the Curriculum Committee, and its sub-committee on
Technical Review (Ref IB1#15); through the faculty and administration-based Educational
Master Plan Committee (Ref IB1#16); and through an extensive series of Advisory Committee
meetings that draw on the expertise of the community that extends beyond the reaches of the
campus itself.
Even the Shasta College Foundation participates in the support of student learning by
regularly sponsoring co-curricular forums and cultural events. The Foundation Board meets
regularly and participates in this process.
Business and Administrative Services carry the dialogue of student learning and
institutional policies into the Bookstore, food services, and the Physical Plant. In regard to this
latter element, the Environmental Action Committee (ENVAC) takes into account the way
sustainability can inform our stewardship of the Physical Plant, making for an educational
setting that is livable in the long-term.

Assessment:
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Shasta College meets the standard. The commitment to improvement of student
learning and institutional processes is evident in the broad-based representation of committees
dedicated to these tasks. Institutional structures are clearly in place, and the level of
collaboration between constituent groups is evidenced by the make-up of the aforementioned
groups.
Generally, faculty, staff, and administrators believe they have a role in the planning
process. In the survey done for this Self-Study (Ref IB1#17), 61% of the respondents who
expressed an opinion either agree or strongly agree that they are satisfied with their
opportunities to participate in key institutional decisions, such as those concerned with longterm planning, budget, mission, and goals. Of respondents expressing an opinion, 68% either
agree or strongly agree that faculty have “an equitable role in governing, planning, budgeting
and policy-making bodies.” With regard to staff, a somewhat lower number of respondents
(53.9%) either agree or strongly agree that they have “an equitable role in governing, planning,
budgeting and policy-making bodies.”
Specifically regarding student learning, the Self-Study survey shows that 63% of
respondents that express an opinion maintain that faculty, staff, and administrators have had an
opportunity to provide input to Shasta College’s development of institutional abilities and
learning outcomes.
Planning Agenda:
None.
Ref. IB1#1 - Minutes from the Board of Trustees
Ref. IB1#2 - Notes from Board Retreat
Ref. IB1#3 - Measure “A” Oversight Committee meeting notes
Ref. IB1#4 - College Council Agenda
Ref. IB1#5 - Cabinet notes or minutes
Ref. IB1#6 - Administrative Council Agendas
Ref. IB1#7 - Planning committee notes
Ref. IB1#8 - Strategic Plan Committee notes
Ref. IB1#9 - Strategic Plan, 2005-2007
Ref. IB1#10 - Emails regarding Budget Oversight Committee
Ref. IB1#11 - Administrative Council Agendas
Ref. IB1#12 - Academic Senate minutes
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Ref. IB1#13 – Associated Student Body
Ref. IB1#14 - Instructional Council minutes
Ref. IB1#15 - Curriculum Committee minutes
Ref. IB1#16 - Educational Master Plan draft
Ref. IB1#17 - Self-Study Survey
I.B.2. The institution sets goals consistent with its stated purposes.
Description:
During the 2004-05 academic year the College operated under a long-term mission
statement and Strategic Planning goals that were revised in 2002-2003. With the recent across
the board change in administrative leadership these items are undergoing revision once again.
Shasta College’s revised Mission Statement, Vision Statement, Institutional Values and
Strategic Planning goals and actions plans were adopted by the Board at the June 2005 Board
meeting. Now that these are in place, the College will continue the process of redefining and
setting specific goals and objectives for which action plans will be developed as part of the
Strategic Planning process. The entire plan was discussed and disseminated throughout the
College community and provides the overall direction for Shasta College.
The various Vice Presidents work with the groups under their area of responsibility to
ensure activities are in line with the Strategic Planning goals. For example, the Interim Vice
President for Student Services, on Board since April, 2004, has worked with the Departments
under her supervision to generate a Strategic Plan for the Shasta College Student Services
Division (Ref 1B2#1). This includes a division mission statement, divisional values and divisional
goals, all in support of the Shasta College Strategic Plan. As the refined Shasta College
Strategic Plan is developed, the Student Services Division will review its Strategic Plan and
adjust it accordingly.
Within the Student Services Division, directors are developing plans to meet their
responsibilities as they relate to the Division Strategic Plan. An example is the Student Equity
Plan (Ref 1B2#2) that was completed in November 2004, which includes campus-based
research, specific action plans to meet stated objectives, and an assessment plan to measure
the attainment of the objectives. This updates the original Student Equity Plan established in the
early 1990’s.
Shasta College students are involved with the Strategic Planning process through the
shared governance process within the Student Services Division. There is considerable
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discussion back and forth between the student government and the Student Services Division,
much of which relates to Strategic Planning goals of the division and College. Under the Vice
President for Academic Affairs, each Center Dean is responsible for ensuring that the
curriculum under his or her leadership is in line with the Shasta College Strategic Plan. At the
Department level, all courses are evaluated and revised as deemed necessary on a regular
basis (Each program is reviewed within a five-year period). This has been, and continues to be,
an ongoing process designed to keep course goals and objectives current and aligned with the
overall Strategic Plan. This process also provides an opportunity for instructors and
Departments to provide feedback on the program and to keep them integrated within the more
global framework of the Strategic Plan. All courses and programs are currently involved in this
process. Revisions scheduled during 2003-2004 academic year included altering specific
language to keep in step with changes in the WASC accreditation standards.
Departments routinely spend time working together to make sure all staff members, full
time and adjunct, are teaching to the common goals and objectives of specific courses. A good
example of this is the current work on English 1A being undertaken in the Language Arts and
Social Science Center. Once completed, the Center Dean can be confident that students
finishing the many English 1A sections will leave with the same basic skills. When finished with
English 1A the English teachers plan to move on to English 190, another course in the
sequence. The specific area under discussion changes from year to year as needs surface.
Individual teachers modify and adjust their teaching from semester to semester as they
determine the degree to which goals and objectives are being met. The focus of the staff at
Shasta College is the improvement of the delivery of instruction to the students in their charge.
Assessment:
The College meets the standard. However, there remains a considerable amount of
work to be done, and setting goals is an ongoing professional responsibility. Two items are
underway at this time. First, as mentioned in the descriptive section, the College is currently
studying and revising the Strategic Plan, primarily due to major changes in administrative
leadership in the past few years.
In addition, all aspects of written documents at the school are being examined to
determine whether they meet the new accreditation language direction and emphasis. This is
particularly true regarding the desire to have all outcomes, put to measurable terms, clearly
understandable by the community served.
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Planning Agenda:
As Strategic Planning continues, strategies will be developed to meet planning goals and
objectives and priorities will be determined. The Planning Committee, which centralizes and
coordinates the planning process, will continue to meet to ensure that goals are realized and/or
to revise these goals.
Ref 1B2#1 - Strategic Plan for Student Services
Ref 1B2#2 - Student Equity Plan
I.B.3. The institution assesses progress toward achieving its stated goals and makes
decisions regarding the improvement of institutional effectiveness in an ongoing and
systematic cycle of evaluation. Evaluation is based on analyses of both quantitative and
qualitative data.
Description:
A Shasta College Planning Committee (previously called the Strategic Planning Council)
comprised of representatives of the College Council, administration, classified staff, community
members, faculty, students, and staff to the council (appointed by the President) (Ref..IB3#1)
assisted in the creation and development of the previous District Strategic Plan. The District
Strategic Plan is comprised of Strategic Plan goals, with each goal having measurable
objectives over a two-year period (Ref.IB3#2).
The Strategic Plan Annual Report (Ref.IB3#3), summarizes the accomplishments of the
different goals, based on data collected by the Office of Planning and Research from various
offices and individuals who were responsible for implementation strategies. This annual report
was presented to the Board of Trustees.
Demographic data is collected by the Office of Planning and Research and made
available to both the College and the community through the Shasta College Quick Facts
(Ref.IB3#4) on an annual basis.
An annual student survey is taken to assess and identify the needs of the student and
the services received. Such surveys focus on seven main topics: Assistance with
Information/Services/Processes, Instructional Content and Methodology, personal support from
Faculty and Academic, Student, and Administrative Services, overall Campus Environment,
Courses and Activities, Facilities, and Technology and Information Access, (Ref.IB3#5). The
results are tabulated by the Office of Planning and Research and the findings are reviewed and
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evaluated by the College. An annual Staff/Faculty Survey for Self-Study (Ref.IB3#6) is also
taken in order to acquire the necessary input and information to identify and address the needs
of the campus.
The Office of Planning and Research has also compiled a Fact Book (Ref.IB3#7), which
is a comprehensive report showing enrollment rates, vocational transfer rates, retention,
program statistics, etc.; and which is utilized to better assess Student Learning Outcomes.
The improving student learning is evaluated through the Program Review process. Each
program prepares a Self-Study every five years (Ref.IB3#8), with updates as recommended by
the Office of Instruction, the Curriculum Council, the Academic Senate, the College Council or
program faculty. The format and criteria for these Self-Study reports includes both quantitative
and qualitative information, with a College-wide emphasis on student outcomes. The Vice
President of Academic Affairs and the Academic Senate identifies and distributes a list of
programs to be reviewed. Each program must be reviewed at least once between each
Accreditation Self-Study.
Assessment:
Shasta College currently meets the standard but improvements could be made.
Evaluation of data is a crucial component in quality control. As Shasta College moves to
including Student Learning Outcomes, the Institutional Researcher will be responsible for
analyzing data and making inferences with the express purpose of improving delivery at the
class, program and institutional levels.
Planning Agenda:
The College is currently in the process of evaluating staffing and defining the job duties
of the Researcher/Statistician. There has been a commitment by the administration to create
the position, if necessary, and to staff it prior to developing and implementing Student Learning
Outcomes.
Ref.IB3#1 - Shasta College Strategic Planning Council
Ref.IB3#2 - District Strategic Plan
Ref.IB3#3 - Strategic Plan Annual Report
Ref.IB3#4 - Shasta College Quick Facts
Ref.IB3#5 - Shasta College Student Survey
Ref.IB3#6 - Shasta College Staff/Faculty Survey for the Self-Study
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Ref.IB3#7 - Shasta College Fact Book
Ref.IB3#8 - Schedule of Program Reviews
I.B.4. The institution provides evidence that the planning process is broad-based, offers
opportunities for input by appropriate constituencies, allocates necessary resources,
and leads to improvement of institutional effectiveness.
Description:
Beginning in the fall of 2000, a new Strategic Planning Council was formed with broader
campus representation. The council was provided with the results of the external scanning and
given the task of creating a system for continuous Strategic Planning. The Committee met each
month for a year, with discussions centered on internal and external scanning and the planning
cycle. In April of 2001, members were assigned one of the 19 goals and asked to report on
accomplishments.
A Strategic Planning Retreat was held in August of 2001 at Calaveras Cement. In
addition to identifying the College-wide goals, the agenda included the finalized SPC purpose
statement, completing the matrix of planning, and completing the timelines of activities for major
planning. External assessment included a summer project of community focus groups and
advisory councils. The retreat resulted in identifying the Bond Measure priorities: a Higher Ed
Center, the Health Sciences, and the Tech Center – Red Bluff). Four priorities were identified
from tech scanning: anytime learner, remote preferred learner (place-bound student), 4Cnet –
Internet Connection, and online registration. The committee continued to meet to discuss the
Strategic Planning process model.
In May, 2002, the Council met at Turtle Bay and developed the Institutional Strategic
Goals for 2002-07, resulting in eleven final goals (Ref 1B4#1).
With the President’s departure in the spring of 2003, the Planning Committee meetings
were cancelled. The Interim President held one meeting in October, 2003, and a small
committee developed a gap analysis (Ref 1B4#2) between the current Strategic Plan and the
new accreditation standards. The new President has established a campus-wide Planning
Committee to develop both a short- and long-term Strategic Plan and to reinstate the planning
process with the cooperation of the many constituencies across campus.
Assessment:
Since the last accreditation, a concerted effort has been made to develop a viable
Strategic Planning process at Shasta College. Committees met monthly for three years and
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there was widespread input into the goals and strategies developed. However, the committees
were often bogged down in the process, developing flow cycles and endless charts. The goals
were seldom incorporated into a departmental plan and accountability was limited. There was
little opportunity for departmental goals to be woven into the overall plan. Despite the setbacks
of the integration process, many objectives and goals were realized as individuals and small
groups adopted goals as their own.
Planning Agenda:
As mentioned previously, the Shasta College Planning Committee has developed a
mission statement, vision and goals statement and a long range Strategic Plan (Ref 1B4#3,
1B4#4, 1B4#5). These were presented and approved by the Board in June, 2005. The
committee will continue to ensure implementation and realization of the goals based on priorities
established by the committee. The committee consists of a broad range of constituencies and
will therefore provide valuable input and feedback in the ongoing planning process.
Ref.1B4#1 - Institutional Strategic Goals 2002 - 2007
Ref.1B4#2 - Gap Analysis
Ref.1B4#3 - Shasta College Mission Statement
Ref.1B4#4 - Shasta College Goals/Vision Statement
Ref.1B4#5 - Strategic Plan
I.B.5. The institution uses documented assessment results to communicate matters of
quality assurance to appropriate constituencies.
Description:
The vocational education programs and other certificate programs are required to submit
reports to the Chancellor’s Office. This year, CalWORKS will undergo a voluntary program
review (Ref 1B5#3) in an effort to internally monitor quality control. Many of the College’s
academic disciplines have undergone the five-year Program Review cycles. These Program
Reviews are submitted to the Curriculum Commitee before making their way to the division
deans, administrators and the Board of Trustees.
Annually, the superintendent and cabinet evaluate the PFE, or Partnership for
Excellence reports (Ref 1B5#4), required by the Chancellor’s Office. These reports document
the College’s use of resources.
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The Research and Grants office provides an annual summary titled, “Quick Facts”
(Ref 1B5#5). This provides detailed and accurate information about Shasta College students,
faculty, and staff.
Additionally, the Chancellor’s Office Website includes degrees awarded, by major, to
Shasta College students (Ref 1B5#6).
Assessment:
Since the previous Self-Study, Shasta College has undergone a number of significant
changes. Perhaps the most difficult and costly change occurred when the College was
switched from a dated HP system to Datatel. The switch to Datatel was a decision that was
made by the leadership to enhance our data and research functionality. Datatel has the
capability of generating just about any report needed by the many constituencies to aid in the
decision making process. However, this functionality takes time, resources and a commitment
by the administration and other groups, to develop. A timeline for implementation (Ref 1B5#1)
was originally set, but due to changes in administration and budgetary constraints this timeline
has been delayed.
Planning Agenda:
Shasta College needs to allocate resources to the development of the full functionality of Datatel
within the next 3 years. In particular, it needs to develop the necessary queries in reporting
institutional, program/degree and course level Student Learning Outcome Data. This will
require programming and a statistician to facilitate analysis of the data. This development
should coincide with the Student Learning Outcomes Committee recommendations so as to be
used to complete a Student Learning Outcome and Assessment Cycle (SLOAC). (Ref.1B5#2)
The SLOAC has been developed and adopted by the Academic Senate April 25, 2005.
Student Learning Outcomes at the institutional, program/degree, and course levels will
be implemented during the next 3 to 5 years according to the SLO timeline (Ref 1B5#7) adopted
by the Shasta College Academic Senate on April 11, 2005. Once these SLO’s are
implemented, the data analyzed and improvements made, the data will be made available to the
public.
Ref 1B5#1 - Original Timeline for Datatel Functionality
Ref 1B5#2 - Student Learning Outcome and Assessment Cycle
Ref 1B5#3 - CalWORKS Voluntary Program Review Document
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Ref 1B5#4 - Chancellor’s Office Partnership for Excellence (PFE) Report
Ref 1B5#5 - Quick Facts Book Published by Shasta College
Ref 1B5#6 - Chancellor’s Office Report on degrees awarded to students
Ref 1B5#7 - Student Learning Outcomes Timeline for Implementation
I.B. 6. The institution assures the effectiveness of its ongoing planning and resource
allocation process by systematically reviewing and modifying, as appropriate, all parts of
the cycle, including institutional and other research efforts.
Description:
The institution uses several processes to assess the effectiveness of its cycle of
evaluation, integrated planning, resource allocation implementation, and re-evaluation.
Ongoing planning occurred through the Strategic Planning process from, fall 2000 through fall
2002. The chart “Shasta College Strategic Planning Process,” dated April 18, 2002 (Ref IB6#1),
is helpful in understanding the process used.
An analysis of both internal and external factors helps to identify the strategic goals and
related issues. The College stakeholders then elucidate their shared vision and goals. Once
explicit, these goals beget strategies. Included in the establishment of strategic direction is
resource allocation. When these strategies for meeting the goals are established, responsibility
for meeting/implementing them is assigned. This latter step includes the following: the definition
of success measures; the development of human, fiscal, and physical resources; the
improvement of key processes; and the attainment of student/client requirements and needs.
After implementation, the College focuses on the assessment of outcomes. These are
measured in student/client satisfaction in student outcomes and in the areas of process,
program and financial operational performance in the overall achievement of our goals. This
assessment phase leads back into the planning phase, bringing with it a review and update of
the planning assumptions, mandates, core values, culture, vision and mission of the College.
This then prepares the College to enter back into the cycle described at the beginning of this
paragraph.
Assessment:
The process described above was used extensively, eliciting input from across the
campus and generating abundant goals and strategies (Ref 1B6#2). While the process
established allowed for an assessment phase that fed back into the planning phase, numerous
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changes in chief and middle administration heralded an interruption of the cycle. Thus, though
the school was performing well in this regard from about the fall of 2000 through the fall of 2002,
the school underwent a lull in the cycle, until the fall of 2004.
Currently, under new leadership, the school has re-instituted the planning cycle and has
again progressed through the revision of core values, mandates, culture, mission and vision.
We have most recently re-assessed our planning process, reviewing and updating our planning
assumptions. For example, it has been determined that the process is more effective on a twoyear timeline, as opposed to a six-year timeline. Because our experience has been one of rapid
administrative change, while, at the same time, large changes are also heralded by exterior
factors (community, economic trends, state budgets, legislation, etc), Shasta College sees it
prudent to shorten the planning and assessment cycle, so as to be most responsive.
Furthermore, the assessment phase has resulted in a review of the mandates, core values,
culture, vision and mission. It has established goals and most recently developed strategies
(Ref.1B6#3, #4). The current cycle will not likely come full turn for at least another year; in other
words, the assessment phase of the current planning process will likely occur in the spring
semester of 2006.
In the survey that was done in preparation for this Self-Study, the planning process itself
was evaluated, as evidenced in items numbers 5, 13, 14, 54, 55, 64 and 65 (Ref 1B6#5) on that
survey.
Planning Agenda:
The College will go through the assessment phase of the Strategic Planning process in
the latter half of the 2005-2006 year. This will be a good opportunity to also test and revise the
process by which our planning process is evaluated. It is also recommended that the next
survey done of the College community (such as the Self-Study survey) incorporate an item that
evaluates the process by which the planning process itself is evaluated.
IB6#1 - Shasta College Strategic Planning Process, 4/18/2002
IB6#2 - Strategic Planning Goals and Strategies from the fourth Superintendent’s tenure
IB6#3 - Shasta College Planning Context—Draft (shows College Mission, College Values,
College Values, College Goals)
IB6#4 - Strategies Document
IB6#5 - Staff/Faculty Survey for the Self-Study
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I.B.7. Systematic review of effectiveness in improving instructional programs, student
support services, and library and other learning support services.
Description:
The Title 5 Education code specifies guidelines for the Program Review of “vocational or
occupational training” programs. The section also specifies that the community college District
shall “carry out its policies and procedures to provide that its courses and programs are
articulated with proximate four-year colleges and high schools.” In the past, both
vocational/occupational programs and academic programs have used the same procedure at
Shasta College.
Program Review, analysis and evaluation are an essential part of institutional planning
and development that assist the College in meeting the ever-changing needs of the community
it serves. Program evaluation is the process by which faculty and staff examine their programs
and assess them in terms of the mission and goals of the College, the needs of the community,
and provision of services to students. Each program prepares a Self-Study every five years
(Ref.IB7#1), with updates as recommended by the Office of Academic Affairs, the Curriculum
Council, the Academic Senate, the College Council, or program faculty. The format and criteria
for these Self-Study reports will include both quantitative and qualitative information, with a
College-wide emphasis on student outcomes. The Vice President of Academic Affairs and the
Academic Senate will identify and distribute a list of programs to be reviewed. Each program
must be reviewed at least once between each Accreditation Self-Study.
The major objectives of Program Review are outlined in both the Program Review
Procedures for Academic Programs (Ref.IB7#2) and the Shasta College Vocational Program
Review Procedures (Ref.IB7#3). Each Program Review contains both quantitative and
qualitative data.
The quantitative data contains data based upon student demand (information on
enrollment and section trends for program courses for a six-semester period, enrollments,
sections offered/closed/cancelled, and average class size), populations served (number,
ethnicity, age, gender, etc. of “unduplicated” students enrolled in program courses), student
completion data (student outcomes for the semester. Student success (grade spread data) for
students in courses and the program, retention rate data and the number of certificates or
degrees given annually), course/program staffing (number of full-time and adjunct teaching
faculty, FTE faculty, percent of courses taught by full-time/adjunct faculty, WSCH/FTE faculty),
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and Cost Benefit (cost of providing courses within the program, “operating” costs, and cost per
FTE student).
The qualitative data reported contains data based upon: program mission/function,
curriculum update, curriculum articulation, curriculum diversity, curriculum competencies,
curriculum strengths and weaknesses, text analysis, course scheduling and sequencing,
instructional methodology, staffing, facilities, equipment, advisory committees, needs
assessment, program success and performance, student satisfaction, and support services.
The major objective of each Program Review is to ensure high quality programs.
Review of programs provides the College with information concerning how well programs
function in relation to the College’s objectives, mission, and Strategic Plan, as well as to the
needs of the community. The information gathered in a positive way can be used to recognize
and enhance successful programs, to identify and strengthen less effective programs, provide
the basis for resource allocation decisions, provide an ongoing internal accreditation-like
process of institutional self-examination, provide information for use in District-comprehensive
planning processes, provide baseline data against which program development can be
measured, and provide the Board of Trustees with information regarding the status of programs
and efforts made to assure their quality.
All Program Reviews and their findings are housed in the Office of the Vice President of
Academic Affairs (Ref.IB7#4) along with the past and current Schedule of Program Reviews
(Ref.IB7#5).
Assessment:
The Office of Planning and Research is a key element, essential to the evaluation of
analyses of both quantitative and qualitative data. Adequate staffing of this Department is
necessary for the data collection and analyses to occur. Those programs that are not required
to do a Program Review should periodically do an internal Self-Study based upon the goals and
objectives of the Program Review process outlined to better assess and identify the programs’
needs and objectives in serving the student, the institution, and the community.
Planning Agenda:
Reinstitute the Research Department for the purpose of updated demographic, statistical
and outcome data. Do systematic internal Self-Study of those programs that don’t have
Program Review.
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Ref.IB7#1 - Schedule of Program Reviews
Ref.IB7#2 - Program Review Procedures for Academic Programs
Ref.IB7#3 - Shasta College Vocational Program Review Procedures
Ref.IB7#4 - List of Program Reviews on File
Ref.IB7#5 - Program Review Schedule
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Standard II: Student Learning Programs and Services
Standard II.A. Instructional Programs
The institution offers high-quality instructional programs, student support services, and
library and learning support services that facilitate and demonstrate the achievement of
stated student learning outcomes. The institution provides an environment that supports
learning, enhances student understanding and appreciation of diversity, and encourages
personal and civic responsibility as well as intellectual, aesthetic, and personal
development of all its students.
II.A. The institution offers high-quality instructional programs in recognized and
emerging fields of study that culminate in identified student outcomes leading to
degrees, certificates, employment, or transfer to other higher education institutions or
programs consistent with its mission. Instructional programs are systematically
assessed in order to assure currency, improve teaching and learning strategies, and
achieve stated learning outcomes. The provisions of this standard are broadly applicable
to all instructional activities offered in the name of the institution.
II. A.1. The institution demonstrates that all instructional programs, regardless of
location or means of delivery, address and meet the mission of the institution and
upholds its integrity.
II.A.1.a. The institution identifies and seeks to meet the varied educational needs of its
students through programs consistent with their educational preparation and the
diversity, demographics, and economy of its communities. The institution relies upon
research and analysis to identify student-learning needs and to assess progress toward
achieving stated learning outcomes.
Description:
The College’s diverse educational programs, as listed in the 2005-2007 Shasta College
Catalog, clearly relate to the objectives of the institution’s mission; they strive to meet the varied
educational needs of the District’s community. In order to achieve its mission – providing open
access and opportunity for success to students who have diverse backgrounds, interests and
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abilities, offering programs leading to successful completion of a quality university transfer
program or occupational-technical education, offering comprehensive campus and community
service programs—Shasta College uses a variety of assessment tools and research methods to
identify the educational needs of its student and to assess their educational progress.
Quantitative and qualitative data gathered from MIS reporting data, results of student
opinion surveys, program advisory committee input, local labor market information, industry
partners feedback, monthly Board of Trustees meetings and other relevant inputs, all contribute
to the varied sources of data collection. The data is utilized at the program level in conjunction
with collected input from the Academic Senate and student/academic administrative input, to
validate existing program offerings as well as the identification of new programs or courses. The
intent is an ongoing effort to ensure that the institution meets the varied education needs of
students that make up the local community that is served. The specific Program Reviews (hard
copies of the latest Program Reviews are available for review in the Office of Academic Affairs)
further define the attainment of the Student Learning Outcomes.
Since the last accreditation visit, a number of College documents have been published
by the Planning and Research Office identifying the student characteristics, enrollment
characteristics, student outcomes, College accomplishments, student opinions, and College
demographics. Those publications include: Strategic Plan Annual Report, 2001-2002; Shasta
College Fact Book, 2002; Student Survey Results, spring 2001; Student Survey Results, fall
2002; Student Survey 2004 Results and Analysis; Shasta College Quick Facts, 2003-2004; and
Shasta College Faculty-Staff Climate Survey, spring 2001. All can be found on the Shasta
College website at http://www3.shastacollege.edu/research/datapub.htm.
Assessment:
The College addresses the needs of both current students and District constituents with
diverse demographic and economic backgrounds. It provides access to continued learning for
all in the District who are willing and able to benefit. Shasta College continues to expand
opportunities to residents by the increased number of Internet and ITV courses. Credit and noncredit offerings for fall 2004 had offerings on the Web, in Extended Education and offered via
ITV.
The College Catalog lists credit courses, and those transferable to the California State
University system, on ASSIST. The Curriculum Council continues to assess the viability of all
programs. New programs are developed in response to changing employment markets,
industry demands, and technological advances. Shasta College is committed to remaining
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responsive to the needs of the community by offering viable programs while balancing
community demand with overall cost and benefit to the District. The College will continue to
develop faculty awareness of the diverse learning styles and the varied teaching strategies
available to accommodate these needs.
Planning Agenda:
None.
II.A.1.b. The institution utilizes delivery systems and modes of instruction compatible
with the objectives of the curriculum and appropriate to the current and future needs of
its students.
Description:
Shasta College utilizes a wide range of delivery systems and modes of instruction
designed to support curriculum objectives and the current and future needs of the College’s
students. Methods of instructional delivery include: lecture, lecture-discussion, discussion,
activity, laboratory, lecture-laboratory, work-site learning, computer-assisted instruction and
distance learning via audio, internet, ITV, or video/CD.
Shasta College extends its educational, cultural, and recreational facilities and services
to all people in Shasta, Tehama, and Trinity Counties, as well as parts of Lassen, Modoc, and
Humboldt Counties. This area represents more than 10,000 square miles and is larger than the
State of Massachusetts. Extended Education sites provide a wide variety of courses at outlying
locations in Anderson, Burney, Corning, Hayfork, McArthur, Red Bluff, and Weaverville,
including courses needed to earn an A.A./A.S. degree. The College also provides courses to
Burney, Hoopa, Red Bluff, and Weaverville using interactive television (ITV). Most of the
courses on the ITV system originate on the Redding campus but some classes originate at the
remote sites and are transmitted to the other sites, including the Redding campus, as down-link
classrooms. Shasta College also provides ITV courses to students located at the College of the
Siskiyous to upgrade their education and training from a vocational nurse to registered nurse
programs. In 2003-2004, Shasta College started serving the educational needs of the HoopaYurok Vocational and Technical Education Program, located in Hoopa, with the addition of their
facilities as an ITV down-link site.
On the Redding campus, there are several learning centers to assist the students in
attaining their learning outcomes. The Writing Center is a resource for all writers, not just
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students working on English papers. Writers may make appointments to work with a tutor in a
one-on-one, writer-to-writer tutoring session at any point in the writing process from
brainstorming for a topic, to making revisions, to final editing. The Writing Center also provides
computers for word processing and research purposes and offers workshops and resources for
writers. The Math and Business Learning Center offers tutoring in math and business subjects
as well as access to computers with software programs utilized in applications courses and
connection to the Internet. The Science Learning Center, designed for the natural and physical
sciences, has computers, models, microscopes, tutors, etc. to assist students with science lab
activities and learning outcomes.
Assessment:
An important measurement of the effectiveness of delivery systems and modes of
instruction is whether the outcomes are significant to the students. The College must determine
whether the educational delivery systems and modes employed are successful for teaching, and
the subsequent learning of the desired outcomes identified in course outlines. To assist in this
measurement, the ad-hoc Faculty Evaluation Committee created a student “opinion of teaching”
instrument to evaluate faculty teaching an online course and a guideline for conducting
classroom observation of online courses. Prior data collection has measured student
persistence, retention, grades, numbers of degrees and certificates conferred, etc. Focus of
data needs to compare new delivery systems and modes of instruction to previous standards.
The new delivery developments move at a rate that frequently outpaces educational policy
development. There is a great demand for online delivery shown by the increased number of
enrollment in these classes; they are typically the first to fill. The Distance Education Committee
is currently addressing several concerns on consistency and quality of online delivery.
Another way to assess the effectiveness of delivery methods and modes of instruction is
to ask student for their feedback (see above on student opinion of teaching for online courses).
Students have consistently expressed a high degree of satisfaction with their faculty, which can
be interpreted as satisfaction with their delivery methods and modes of instruction as well.
Every question on the student survey involving satisfaction with the faculty and the quality of
courses received extremely high ratings.
The diversity of delivery systems and modes of instruction, indicate the flexibility of the
College’s faculty as regards learning styles, developments of androgyny, the world of work,
changing technology, and the diversity of students’ needs. Moreover, the diversity of the
delivery systems and modes of instruction suggests a faculty committed to student learning.
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Planning Agenda:
Shasta College needs to continue and refine the evaluation of the delivery systems and
modes of instruction utilized in the District. Feedback from students on online delivery should
be compared to feedback from students on other delivery systems. Instructional Council,
Extended Education, and the Distance Education Committee need to formalize an assessment
process on the evaluation of delivery systems and modes of instruction utilized in the District.
II.A.1.c. The institution identifies student-learning outcomes for courses, programs,
certificates, and degrees; assesses student achievement of those outcomes; and uses
assessment results to make improvements.
Description:
For each credit and noncredit course list the minimum learning outcomes expected from
each student upon completion, expressed as course objectives, are listed in the corresponding
official course outline or record. Each course objective must be stated in specific and
measurable terms. Guidelines for Completing the Course Outline of Record are contained in
the Shasta College Curriculum Guidelines Handbook, contained online at
http://www3.shastacollege.edu/instruction/curriculum/curriculum%20home.htm. The course
outlines are kept on file with the Office of Academic Affairs and at each Center office. Students
receive a first-day handout paraphrasing the course outline. Each program and discipline
modifies and updates the course outline, including the course objectives, a minimum of every
five years as required by the curriculum review process adopted by the Curriculum Council.
As part of the Program Review Procedures for Academic Programs, adopted by the
Academic Senate in 2000-2001, and the Vocational Program Review Procedures, revised by
the Academic Senate, May 12, 1997, overall programs, including the learning outcomes, are
assessed. As required by Title V, the College must engage in Program Reviews every five
years. The listing of programs is updated yearly with hard copies distributed to the Deans and
an internet reference down-loadable at the College’s Academic Affairs website. The procedures
for both academic and vocational programs are also available for download to provide easy
access to the calendar and process for Program Review. The review process incorporates a
quantitative and qualitative analysis of the instructional program to validate the programs
address, meet the mission of the institution and uphold institutional integrity.
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Included in this process is a First-Level Review Team, minimally consisting of the Dean
for the program being reviewed, the program’s full-time faculty, and an adjunct faculty member.
The Second-level Review Team is comprised of a faculty member, a representative from a
“student service” area, and two persons representing any of the following areas: instructors at a
four-year institution, instructors at another community college, high school instructors or
counselors, community or advisory committee members and students. As part of the process,
both teams review and evaluate all of the information included in the Program Review Report,
commenting on the strengths and weaknesses and making program recommendations for
improvement based on the data examined. Program Reviews are conducted every five years.
The details of Program Review can be found on the Shasta College homepage
(http://www3.shastacollege.edu/instruction/curriculum/curriculum%20home.htm).
Each program’s Program Review is presented to the Curriculum Council and the
Instructional Council. Program recommendations for improvement are then included in the
instructional planning processes where it is deemed necessary.
Assessment:
The College partially meets this standard. Standard II.A.2.a addresses the collegial
approach of faculty in developing and reviewing courses, programs, degrees, and certificates.
Standard II.A.2.e documents the process of Program Review, a comprehensive vehicle for
assessing program strengths and weaknesses, and recommendations for improvements.
However, at the current time, these processes do not address Student Learning Outcomes in a
comprehensive way. The Academic Senate is leading the development and implementation of
a cycle for Student Learning Outcomes. During fall semester of 2004, a team composed of the
Vice President of Academic Affairs; the Dean of Business, Math, and Technology; the Dean of
Science, Industry, and Natural Resources, the Academic Senate President; the Curriculum
Council Chair; and a math faculty member attended a workshop on Student Learning
Outcomes. Experiences and knowledge from this seminar were utilized by the Academic
Senate in their finalization of the definition of a Student Learning Outcome. During spring
semester 2005, the Academic Senate will develop the Student Learning Outcome assessment
cycle for AS/AA degrees and certificates. The assessment cycle will be piloted with five degree
and certificate programs. Dental Hygiene, Associate Degree Nursing, and Vocational Nursing
have been identified as programs in the most advanced stages of development of Student
Learning Outcomes.
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Planning Agenda:
As outlined by the Academic Senate, in the development and implementation of the new
Student Learning Outcomes, the Shasta College faculty will revise the course outlines as part of
the cycles of curriculum and Program Review. Assessments will need to be modified and finetuned to accurately measure student success in these abilities and outcomes. Data reflecting
the efficacy of these new assessments will be developed and documented. Ongoing
administrative support and professional development opportunities for gaining a better
understanding of documenting discipline-specific Student Learning Outcomes will facilitate the
successful implementation.
II.A.2. The institution assures the quality and improvement of all instructional courses
and programs offered in the name of the institution, including collegiate, developmental,
and pre-collegiate courses and programs, continuing and community education, study
abroad, short-term training courses and programs, programs for international students,
and contract or other special programs, regardless of type of credit awarded, delivery
mode or location.
II.A.2.a. The institution uses established procedures to design, identify learning
outcomes for, approve, administer, deliver, and evaluate courses and programs. The
institution recognizes the central role of its faculty for establishing quality and improving
instructional courses and programs.
Description:
Shasta College depends on its shared governance process for College-wide decision
making. There are several committees now in place which make recommendations to the
appropriate person or body regarding the establishment and evaluation the College’s
educational programs. Concerning academic issues, four standing sub-committees of the
Academic Senate make significant contributions: the Curriculum Council, the Scholastic
Standards Committee, the Matriculation Committee, and the General Education Committee.
Procedures for designing, reviewing, and approving courses and programs are outlined
in the Shasta College 2004-2005 Curriculum Guidelines Handbook. All faculty have ready
access to these current guidelines, available on the Curriculum Council home page.
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Assessment:
The Curriculum Guidelines Handbook has no established procedure for design,
identification, approval, administration, delivery, and evaluation of learning outcomes for
courses and programs.
According to the 2004 Self-Study Faculty Survey, 43% of full time faculty responded
“Agree” and 25% “Disagree” to the statement, “I have had opportunity to provide input to Shasta
College’s development of institutional abilities and learning outcomes. To the statement
“Faculty are adequately prepared to document specific Student Learning Outcomes and abilities
within their respective disciplines,” 37% responded “Don’t Know,” 22% responded “Disagree,”
and only 27% responded “Agree.”
Planning Agenda:
Review, and where necessary, develop specific Student Learning Outcomes for all
courses and programs.
II.A.2.b. The institution relies on faculty expertise and the assistance of advisory
committees when appropriate to identify competency level and measurable student
learning outcomes for courses, certificates, programs, including general and vocational
education, degrees. The institution regularly assesses student progress towards
achieving those outcomes.
Description:
Shasta College identifies the competency levels in the College Catalog, which include
the following: an overall grade point average of no less than 2.00 ("C" average) based on all
College work attempted; minimum measurable competencies in writing, reading, and
mathematics; general education requirements (following a CSU or IGETC pattern) that are
designed to increase an understanding of the natural world, build knowledge of the social world
and foster an appreciation of arts and culture (See Page 42 of College Catalog).
Faculty who are members of the Curriculum Committee review current and newly
proposed course outlines for general education courses to ensure that standards are being
upheld. Course outlines would include course objectives and content, and prerequisites and corequisites as needed.
Faculty in vocational programs meet once per semester with local advisory boards in the
Shasta, Tehama, and Trinity county areas. The advisory members review the direction of the
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programs at the college with respect to trends and developed curriculum to determine whether
the programs are meeting the needs of the community and to recommend improvement as
needed. Some vocational programs require students to meet state and national competencies
such as Nursing, Culinary Arts, CISCO, and Hospitality (not required). Examples of certifications
would include licensing through the Board of Vocational Nursing and Psychiatric Technicians,
National Restaurant Association, American Hotel and Lodging Association, and CISCO
Systems.
With respect to tracking students, each vocational program has the ability to track and
follow up on student progress. For those programs preparing students with state examinations,
such as Nursing, Shasta College can request a list of passing students with respective
evaluations. For most disciplines, the identification of Student Learning Outcomes is still an area
that needs development.
Assessment:
The College does not meet the standard. Pass rates on student state exams, such as
Nursing, CISCO, Dental Hygiene, and Fire Technology, confirm that students are being
adequately prepared through reporting of retention and success rates. For example, the range
in pass rates in the Nursing program was 92% to 96% between 1998 and 2003. With respect to
Fire Technology, the students are assessed continually throughout the program. After
graduation, there is no formal tracking. Other programs, such as Real Estate, are not monitored.
Planning Agenda:
Department programs that are not currently tracking student outcomes and success
rates need stronger ties with the community. An analysis needs to be done on vocational
programs that are currently not tracking student success. Although there are tracking measures
in place throughout vocational programs, there is little data available on the success rates of
students after leaving Shasta College.
II.A.2.c. High-quality instruction and appropriate breadth, depth, rigor, sequencing, time
to completion, and synthesis of learning characterize all programs.
Description:
The quality of instruction, academic rigor, and synthesis of learning at Shasta College
are addressed through the faculty hiring process, tenure review process, peer review, approval
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of new course programs, course revisions, and Program Reviews. Academic rigor is monitored
through Academic Senate administration, program advisory committees, and the Curriculum
Council, a sub-committee of the Academic Senate. It is the responsibility of the Curriculum
Council to ensure the consistency of the curricula with the District’s educational philosophy and
evaluate proposed curricula. Extended education and distance education curricula are required
to meet the same standards and requirements as on-campus classes. Procedures are in place
to provide consistency for extended education, online, and on-campus courses.
Shasta College requires that each program be reviewed every five years by the
appropriate faculty member(s) that meet Title 5 requirements. The Technical Review Committee
conducts a preliminary screening of documentation that will be forwarded to the Curriculum
Council. This screening process allows for the review of documentation for technical accuracy
prior review by the Curriculum Council. Additionally, the Curriculum Guidelines Handbook is
reviewed on an annual basis. Courses are reviewed by the College articulation officer to
determine transferability to other institutions and ensure that course revisions do not conflict
with agreements currently in place.
Courses that utilize online delivery obtain separate approval from the Curriculum
Council. This process is consistent with all courses that will be delivered in an e-learning
environment, via WebCT or browser platforms. The quality of online education and course
delivery is monitored with student surveys and Center Dean reviews. Instructors teaching with
Instructional Television (ITV) receive training on appropriate equipment. Instructors desiring to
teach online are currently offered scheduled seminars in WebCT course development. These
workshops are offered by the Computer Applications Trainer through the Shasta College
Technology Department. There is currently no College requirement for students or instructors to
take training in how to best learn in an online environment.
Extended Education is monitored by supervisory staff that is responsible for the quality
of instruction throughout the District. Evaluation of the faculty at those sites complies with the
faculty contract and is further assessed through student surveys on course effectiveness and
faculty delivery. Internet and technology is offered through Extended Education sites that
provide additional resources for students.
Students are able to complete programs within a reasonable amount of time. Admissions
and Records monitors the number of units required for certificates and degree completion.
Waivers for courses are suggested by course instructors and approved by Center Deans. Each
semester, courses are submitted from each Center in preparation of a published online and
hardcopy schedule. Shasta College attempts to meet the needs of different students within the
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District by offering day and evening course during the weekdays. Additionally the College posts
late starting classes offered during the semester on the Shasta College website and in
Admissions and Records.
On occasion, exceptions are made to minimize class sizes during the semester in order
to allow students to finish programs without delay. The current minimum enrollment required in
a non-sequential class, on and off-campus, is 15 students.
Assessment:
Shasta College does meet the standard of instruction through faculty instruction on
campus, review of course curriculum by the Curriculum Council, hiring of new instructors and
the administrative support of classified staff. Currently, there is little funding for faculty and staff
professional development. Also, there is no consistency in online delivery platforms for distance
education; this allows for an inconsistent learning environment, susceptible to technological
failures that cannot be controlled by the College and consequently, a potential failure to acquire
required learning outcomes. The Admissions and Records Department has no mechanism in
place to automatically record a student e-mail address to assist in online course enrollment.
Students who are new to an online learning environment initially have reduced means of
communication.
Planning Agenda:
Even though there is no formal plan in place to enhance staff and faculty development,
revenue sources are continually being sought out. Grant funded opportunities and partnerships
with other institutions and agencies have been used. This is needed to provide faculty with
current trends and resources in their respective fields to better serve the District. With respect to
consistency in online delivery, a proposal endorsed by the Distance Education Committee that
all new online courses be conducted via the same platform has been approved. A plan is being
developed to acquire student e-mail addresses to better serve students enrolling in online
courses.
II.A.2.d. The institution uses delivery modes and teaching methodologies that reflect
diverse needs and learning styles of its students.
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Description:
Shasta College extends its programs and services to Shasta, Tehama, and Trinity
counties and even parts of Lassen, Modoc, and Humboldt counties. Since this is an area of
more than 10,000 square miles, the College has developed a variety of delivery systems to
accommodate the needs of these areas. While courses are offered in a variety of formats, not
all formats may be available at each site. Formats include online/Internet, real-time Interactive
Television (ITV), TV/Internet (TVIN), audio tape, streaming audio and video/CD ROM. Classes
are offered on-site at the main Redding campus as well as at Extended Education locations in
Anderson, Burney, Corning, Hayfork, Hoopa, Los Molinos, McArthur, Red Bluff, and
Weaverville. Courses are offered in traditional 18-week cycles, cycles of 4-6 weeks, or even
weekend sessions. Some programs are offered on morning/late afternoon tracks, such as the
Nurse Aide/Home Health Aide program.
The faculty of Shasta College employs a variety of instructional modes including lecture,
lecture/lab, discussion, problem-based learning, collaborative groups, demonstrations, role play,
computer assisted instruction and work-site learning. Use of instructional technology is
increasing (such as PowerPoint presentations and e-mail), and in 2004, Title III funds were used
to upgrade instructor computer/AV stations in many classrooms. Online grading was instituted
in the summer 2003 session.
Assessment:
The Curriculum Council, a subcommittee of the Academic Senate, approves each
course offered by Shasta College. This council reviews course information and verifies that the
modes of instruction and delivery system for that course are compatible with course objectives
and are appropriate for the targeted student population.
During Flex presentations, instructors are given an opportunity to attend workshops that
delineate student learning styles, effective teaching/learning methodologies for each style, as
well as the use of various instructional software programs. In 2003 and 2004, instructors were
offered workshops on the SCID, WIDS, and DACUM competency-based-curriculumdevelopment programs.
Planning Agenda:
The College plans to increase the number of online course offerings and to continue the
opportunities for staff development workshops to increase instructional effectiveness.
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II.A.2.e. The institution evaluates all courses and programs through on on-going
systematic review of their relevance, appropriateness, achievement of learning
outcomes, currency, and future needs and plans.
Description:
The process for establishing courses and programs is included in the Shasta College
Curriculum Guidelines Handbook, available online at
http://www.cccco.edu/divisions/esed/aa_ir/credit/credit_attachments/hndbk032003.pdf . This
process is assessed yearly in accordance with any changes made by the Chancellor’s Office,
the State Academic Senate, or the Shasta College Curriculum Council. New degree and
certificate programs may be subject to further process in accordance with the Chancellor’s
Office Application for New Degree and Certificate Programs. Additional approvals may need to
be met with the North/Far North Regional Consortium. Applications for new programs are
located in the office of the Vice President of Academic Affairs.
Assessment:
Program Review Procedures are located at
http://www3.shastacollege.edu/instruction/curriculum/curriculum%20images/Prog%20Rev%20%20Academic.pdf. Each program is part of a required five-year curriculum review timeline. The
document outlines a two-team review model of analyzing the impact of a program in relation to
the local community. The first review team covers the following fifteen areas: program
description, research, mission, curriculum, articulation, diversity, text usage, scheduling of
courses, instructional methodology, equipment usage, success and performance, support
services, advisory committees and overall recommendations. The second review team
assesses the first team as results and recommendations and forwards a final report to the
Curriculum and the Instructional Councils.
On March 1, 2004, Shasta College formed the Program Assessment Committee with the
following goals and guidelines:
Create a process model designed to critically assess programs on an ongoing basis, identifying
those that may be “at risk” by utilizing specific criteria, both qualitative and quantitative in nature.
Provide a process for programs to be voluntarily discontinued.
Modify programs identified as “at risk” and give them time to address the problems and issues
identified through the “early alert status” criteria and the Program Assessment process.
Preview those programs again, to assess their progress.
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Recommend for discontinuance, those programs which again do not meet program assessment
criteria would be recommended for discontinuance.
Design a process which is formative in nature, to be conducted by a shared governance
committee.
The committee defined an “at risk” program as one that has met or exceeded three (3) or more
thresholds, as described in the early alert criteria. These thresholds are designed to “flag”
programs through the use of institutional data that reflect problematic areas of concerns with
enrollment, student retention, revenue, expenses, or community interest.
Planning Agenda:
No plan is needed.
II.A.2.f. The institution engages in ongoing, systematic evaluation and integrated
planning to assure currency and measure achievement of its stated student learning
outcomes for courses, certificates, programs including general and vocational
education, and degrees. The institution systematically strives to improve those
outcomes and makes the results available to appropriate constituencies.
Description:
The responsibility for assuring currency of course content and achievement of stated
learning objectives for each course falls on individual faculty members. Programs, as well as
course outlines which contain stated learning objectives, are reviewed by the Curriculum
Council of the Academic Senate every five years.
Quantitative data on the successful pass rates for Board certification exams is limited to
certain vocational programs such as Dental Hygiene and Nursing. This data is conveyed from
the Center Dean to the Vice President for Academic Affairs. It is then disseminated to the
President’s Office, the Research Office, and ultimately to the Board of Trustees.
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Assessment:
There is no uniform statement of Student Learning Outcomes for every course. Data on
meeting stated outcomes is not available for most courses and programs.
Certain certificate and vocational programs have advisory groups from outside industry
to verify currency and relevance of the curriculum.
Planning Agenda:
The Academic Senate is currently addressing the issue of campus-wide consistency in
the designing, implementation, tracking and reporting of Student Learning Outcomes.
II.A.2.g. If an institution uses departmental course and/or program examination, it
validates their effectiveness in measuring student learning and minimizes test biases
Does not apply to our institution.
II.A.2.h. The institution awards credit based on student achievement of the course’s
stated learning outcomes. Units of credit awarded are consistent with institutional
policies that reflect generally accepted norms or equivalencies in higher education.
Description:
The evaluation of student learning is based on clearly stated and published criteria
available in the catalog and in the course outlines of record. These criteria are based upon
generally accepted norms and equivalencies. Information regarding specific advisories,
prerequisites and co-requisites, where applicable, is listed in the relevant course descriptions in
the catalog and also in each current Class Schedule.
Award of credit is based on clearly stated and published criteria as described in the
Admission and Matriculation Information section of the catalog. These criteria are based upon
generally accepted norms and equivalencies.
Matriculation and assessment testing information is outlined in the catalog with actual
testing dates published in each Class Schedule. To further ensure a student has a reasonable
chance for success in their course work, prerequisite, co-requisite and advisory courses have
been selected by evaluating the skills and concepts needed for success in the target course.
Any curriculum changes, including prerequisites, co-requisites, and/or advisories, must be
routed through the Curriculum Council for approval before they can be enforced or listed in the
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College Catalog. A challenge procedure has been established and is outlined in detail in the
Catalog (see pages 16,17). Shasta College began rigorously enforcing prerequisites during the
summer of 2004. Before that, prerequisites were treated more as advisories. Prerequisites are
determined in accordance with the logical sequence of courses. Students have a variety of
ways to meet the prerequisite if they have not completed the prerequisite course in sequence.
Courses requiring a prerequisite have an established list of multiple measures. For some
courses, the responsible Center has determined there are no appropriate multiple measures.
Non-traditional ways to earn credit are also outlined in the catalog: receiving credit by
advanced placement examination; course challenges (Credit by Examination); College Level
Examination Program (CLEP); Distance Education courses including ITV; internet, audio and
video taped classes; independent study and credit for military experience (see pages 24-26).
The academic grading definitions and symbols are defined in the Admission and
Matriculation Information section of the catalog. To ensure that grading is done consistently and
fairly, the established grading policy responsibility for the instructor is also outlined. This
ensures the instructor has developed and will communicate the grading policy to the student at
the start and throughout the course of study. A student who feels their final grade is incorrect
may formally appeal their grade through an established policy available to students through the
Admissions and Records Office.
The College abides by statewide definitions of the grading scale. Course outlines are on
file in the Academic Affairs Office, each Center office and partially on the Shasta College
website. This document includes the grading procedure and policy for each course. At the start
of each semester, faculty members are required to submit their course syllabi to the Center
office. The information required for the grading procedure and policy is outlined for the faculty in
the Faculty Handbook (page 19).
Faculty members provide students with grades and progress reports throughout the
semester. Students can also determine their grades during the semester by meeting with the
faculty member during his or her office hours. Some faculty members (57) maintain their own
web page and allow students to access their current grade status online. At the end of the
semester, students receive their final grade. During the summer session of 2003, Shasta
College started requiring instructors to enter their grades electronically. This allows Admissions
and Records to run a student’s grades whether all are submitted or not. If a student needs
his/her transcript expedited to another school, the registrar can, if all of that student’s instructors
have turned in their grades, process and electronically send that student’s transcript to another
institution.
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Assessment:
The College meets the standard. Shasta College follows statewide practices regarding
evaluation of student learning and awarding of credit. As part of the annual review, grade
distribution reports are provided to the Center Deans.
Planning Agenda:
The faculty/staff websites need to be monitored more carefully to be sure that faculty
members are updating information on a regular basis and to delete the web page when the
faculty member leaves the employ of the District.
The timeline for releasing students’ grades will be improved by assuring the faculty meet
the deadline for submitting their final grades.
II.A.2.i. The institution awards degrees and certificates based on student achievement of
a program’s stated learning outcomes.
Description:
The Shasta College Catalog contains detailed descriptions for all degree and certificate
programs, including minimum competencies in reading, written expression, mathematics, grade
point average requirements, and the courses needed for each requisite field of study. This
information is found in the sections titled “Associate Degrees, Certificates, and Associate
Degree – General Education.” Each Associate Degree and Certificate is listed under its
sponsoring Center. Here, the degree or certificate program’s requirements are listed with the
recommended course sequencing. The specific learning objectives are detailed as course
objectives in the course outlines of record. These outlines are made available to students in the
Office of Academic Affairs, each Center office, and are contained within the instructor’s course
syllabus that is provided to each student on the first day of class. Beginning with the 2003-2004
academic year, the PDF version of all courses approved by the Shasta College Curriculum
Committee have been posted on the Shasta College Website at http://www.shastacollege.edu,
under Docushare. As each course is reviewed once every five years, by 2008 all courses will
be available on the website.
All courses include multiple measures of instructional methodology, types of
assignments and methods of evaluation to aid students with their variety of learning needs and
to determine that students completing the courses have indeed achieved the learning objectives
specified by the course outline of record. The methods of evaluation may include essay exams,
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multiple choice exams, short answer/fill-in exams, problem-solving exams, assignments, class
participation and lab work. The methods of evaluation, including class procedures,
assignments, attendance, and grading policy are outlined in each instructor’s course syllabus,
which the student receives at the start of the course.
Some of the degree and certificate programs involve California state proficiency exams
to enable the student to work in the designated field. The A.D.N. and L.V.N nursing programs,
Dental Hygiene, Early Childhood Education and Fire Technology programs are examples of
programs where a student must pass the state Board examinations before working in their field.
The success rates of these programs have been tracked. All degrees/certificates at Shasta
College are designed to enable the student to pass the targeted certification or licensing exam if
one is required by the State of California. The curricula is designed by the faculty to encompass
the material covered on the certification or licensing exam. However, awarding the degree or
certificate is not dependent upon the student successfully passing the state exam.
Assessment:
The College meets the standard. Shasta College clearly specifies the learning
objectives that it expects from its students in many ways, all of which are available for review by
any student. A copy of the learning objectives for any class is available in hard copy from the
instructor’s class syllabus and the official curriculum documentation. Some online access is
provided through individual faculty web pages and the College’s website under Docushare.
This area is still being constructed but will be completed as on-going curriculum review is
completed by the Curriculum Committee, in the five-year Master Plan required under Title V.
The measurement of student outcomes is discussed in detail in the Planning and
Research Office Fact Book, 2002. Two traditional ways to measure student outcomes are
student grade point averages and the overall retention rates. The average Student Success
Rate for the 2001-02 academic year was 72.26 percent and the Retention Rate was 86.63
percent (Planning and Research Office Fact Book 2002, page 49). The number of degrees and
certificates completed is another measure of student outcomes. The number of students
completing an associate degree has remained constant since 1992-1993, regardless of the
overall number of students enrolled. The number of certificates completed has fluctuated and
declined during the same time period (Planning and Research Office Fact Book 2002, page 60).
In some of the occupational programs, student outcomes can be measured by the Licensure
Examination Pass Rates and Employment Placements Rates. These outcomes are reported to
specialized and regional accrediting agencies to which the College is subject. For the programs
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at Shasta College, both rates are extremely high. The Registered Nursing, Licensed Vocational
Nursing, Nurse Aide/Home Health, Dental Hygiene and Early Childhood Education graduates
had 100% pass and employment placement rates during the 2000-2001 academic year
(Planning and Research Office Fact Book 2002, page 61).
Planning Agenda:
None
II.A.3. The institution requires of all academic and vocational degree programs a
component of general education based on a carefully considered philosophy that is
clearly stated in its catalog. The institution, relying on the expertise of its faculty,
determines the appropriateness of each course for inclusion in the general education
curriculum by examining the stated learning outcomes for the course.
Description:
All academic and vocational degree programs require general education components
and can be found in the Shasta College Catalog (2004-05 College Catalog, pages 42-43).
Evidence of faculty-developed rationale for general education courses is stated on page 42:
General education courses are designed to broaden the knowledge of students,
increase their ability to reason clearly and critically, build speaking and writing skills and
quantitative skill, and expose them to different modes of thinking about themselves and
the community.”
The goal for the inclusion of general education courses in all programs offered is to
“develop a more well-rounded, responsible individual.”
Associate of Arts or Associate of Science degrees are offered. For either of these
degrees the student selects a major course of study, which requires at least 21 units of general
education. The general education courses are designed to broaden the students’ knowledge,
increase their ability to reason critically, build speaking, writing, and quantitative skills, and
expose them to multicultural opportunities. Additionally, general education courses are
designed to increase understanding of the natural world and the social world while fostering an
appreciation of arts and culture.
General education requirements will include courses from five areas of study: natural
sciences, social and behavioral sciences, humanities, language and rationality, English
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composition, oral communication, analytical thinking, and multicultural/living skills. A single
course cannot be counted in more than one area of study.
All courses go through a formal review process involving faculty and administrators. For
a new course to gain approval, its course outline must identify and/or describe the course’s
teaching methodology, student assignments, student evaluation processes and provide specific
goals and objectives for Student Learning Outcomes. Additionally, Program Review processes
are completed at 5-year intervals, which allow faculty and administrators to review general
education requirements.
Student Learning Outcomes, used for measuring the inclusion of general educations
courses, will consist of writing elements in many core program courses or research projects that
allow students to incorporate critical and analytical skills obtained from general education
courses. Additionally, all vocational programs offering a degree or certificate require the
successful completion of specific general education courses prior to entering a program such as
Dental Hygiene, Nursing, and Fire Technology.
The general philosophy for the inclusion and completion of general education
requirements for students is widely accepted and supported among faculty and administration
and is continuously evaluated through the curriculum review process.
Assessment:
The College meets the standard.
Planning Agenda:
None
II.A.3.a. An understanding of the basic content and methodology of the major areas of
knowledge: areas include the humanities and fine arts, the natural sciences, and social
sciences.
Description:
Shasta College has long held to an adopted and published General Education
Philosophy as presented in the Shasta College Philosophy of Education:
General education courses are designed to broaden the knowledge of students,
increase their ability to reason clearly and critically, build speaking and writing and
quantitative skills, and expose them to different modes of thinking about themselves and
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the community. These courses are designed to increase an understanding of the natural
world, build knowledge of the social world, and foster an appreciation of arts and culture.
Just as the main purpose of course work aimed at developing employment skills is to
prepare students to work productively, the main purpose of general education is to
prepare them to be better informed, more skilled citizens—productive not only in the
workplace but also in the community and within the family. The goal is a more wellrounded responsible individual: healthy in mind and body, tolerant of divergent points of
view, able to think rationally and openly, and competent to adapt to a changing world.
The general education courses range from introductory to higher-level courses, allowing
the student to gain basic knowledge and skills that will provide a foundation for learning within a
specific discipline or major area of study.
Course descriptions contain specific goals and objectives as designed and approved by
faculty and administration. These objectives are designed to include aspects of teaching
methodology and evaluation processes that will enhance student competency in both general
education and core courses for major areas of study. Upon successful completion of a general
education course, the student should have attained the basic knowledge and skills listed in the
course objectives. Basic skills and knowledge are evaluated through test taking, lab projects
and writing assignments based on the course taken, and the instructors’ skills requirements.
Measurements of such outcomes will include comprehensive writing assignments or research
projects that allow students to demonstrate knowledge gained in any general education course
successfully completed.
There are currently 61 courses categorized as natural science, 51 in the social and
behavioral sciences, 40 in the humanities, 33 in the language and rationality area, and at least
40 in the multicultural/living skills area. In order for the student to complete the 21 units of
general education, three units must be completed in each of the five areas.
Upon completing the required general education courses and advancing into major
areas of study, the student is able to incorporate gained knowledge into increasingly advanced
projects, writing assignments and or lab projects. The student then is better prepared for
employment markets and or transfer courses to 4-year institutions.
Assessment:
The College meets the standard. The Shasta-Tehama-Trinity Joint Community College
District covers three full counties and parts of three others. As a community college, Shasta
focuses on the needs of potential students with a myriad of diversity. Shasta College’s Mission
Statement includes identifying the commitment to open access to educational opportunities,
which is responsive to how potential students will need, or want, to attain such education. By
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offering such an extensive array of general education courses, those seeking an Associate’s
Degree, certificate or transfer units to four-year institutions, are able to obtain all their general
education requirements at the College. General education courses are offered each semester or
through a rotational basis, offering students increased opportunities to customize their education
plan and schedule. All courses must be continuously reviewed and updated to ensure that the
student is able to meet the outcomes outlined by the curriculum successfully.
Additionally, the College has completed a program assessment process that allows
faculty and administrators, under a shared governance committee format, the opportunity to
eliminate un-needed programs or courses as identified by specific criteria. The Program
Assessment process is not related to a Program Review process but it can allow for
replacement of lost courses by newly designed courses, targeting educational goals of
academic and vocational programs.
Planning Agenda:
None
II.A.3.b. A capability to be a productive individual and life long learner: skills include oral
and written communication, information competency, computer literacy, scientific and
quantitative reasoning, critical analysis/logical thinking, and the ability to acquire
knowledge through a variety of means.
Description:
The capacity for students to become productive individuals and life long learners is
demonstrated throughout the College’s general education courses by means of objectives
stated in course outlines. Approval for new courses and review of existing courses requires that
faculty provide detailed objectives that depict outcomes for students enrolled in the course.
Additionally, faculty must identify teaching methodologies that will enhance the learning
experience of enrolled students. Methodologies may include instruction using technology,
written assignments using technology (such as Internet searches), literary review of published
works, and review of statistical data, as related to the instruction or assignment.
Students seeking to obtain an associate degree are required to demonstrate minimum
competencies in mathematics, reading and written composition. This is accomplished by
successful completion indicated by a passing grade of “C” or higher in one of the following:
BUAD 106 (Business Math) or Math 100 (Technical Applications of Mathematics), Math 101
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(Basic Algebra), and Math 110 (Essential Math). The student must also perform at or above the
level specified on the following examinations:
Examination
College Board Advanced Placement Math Test (AB or BC)
Scholastic Aptitude Test – Mathematics (SAT-M)
American College Testing (ACT)

Score
3
520
23

College Board Math Achievement Test – level 1

520

College Board Math Achievement Test – level 2

540

Elementary Algebra Diagnostic Test

26

COMPASS Algebra Test

39

A grade of “C” or higher is required for English 1A (Reading and Composition), BUAD 66
(Business Communications), BUAD 166 (Business English), English 190 (Reading and Writing
II), and English 191 (writing in the workplace plus two English courses that can be English 192,
193, or 194).
Shasta College has recently developed and adopted a multiple measures tool that can
assist the student in meeting general education requirements through other avenues that
include college courses, employment experience, and high school courses.
All students attending the College are required to enroll in general education courses
that address categories such as natural sciences, social and behavioral sciences, humanities,
and language and rationality. The course development and review process is explicit and
provides assurance that the student is exposed to numerous opportunities for oral and written
communication as well as analytical, scientific and critical thinking.
The College also has many distance education courses delivered via ITV, so that higher
education can be accessed by adult students in a variety of geographic areas with varying
employment schedules. By providing multiple learning environments, the College supports
student attainment and student maintenance of life long learner skills.
With technology’s increasing importance, students will benefit by taking computer
courses to ensure adequate skills in accessing and processing information needed in both
general education and core courses (in vocational programs). This can enhance the students’
overall process of critical thinking and develop technical skills, which are used in all areas and
levels of employment.
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Assessment:
The College partially meets the standard. As presented in the College Course Catalog,
general education courses are consistently offered, allowing students to enroll at any time and
to design an educational program compliant with their employment schedule and personal
obligations. Through the use of ITV, distance education, and satellite campuses, residents in
the tri-county District have the opportunity to engage in education throughout their lifetimes.
The College also provides learning workshops in technology, writing, research writing,
mathematics and science. Additionally, there are workshops for students to enhance and
improve learning skills for test taking and reading comprehension.
The main student evaluation tool remains periodic written examinations in courses and
writing assignments, such as term papers or research projects. There is no consistent method
employed by faculty or administration to ensure that students are achieving skills that meet
collegiate standards. There are specific vocational programs that employ entrance standards
based on higher GPA’s in general education and/or science courses. These programs also
employ more consistent evaluation tools, designed for competency-based education, due to
national or state accrediting agencies and licensure Boards (Dental Hygiene, Nursing, and Fire
Technology).
Planning Agenda:
Currently, the Academic Senate is developing a definition for Student Learning
Outcomes and is working toward a more consistent competency-based evaluation tool, to
ensure that students passing general education courses are attaining needed and specific skills,
on a course-to-course basis. The Academic Senate should consider the requirement of a basic
computer skills course for all entering students as opposed to having only workshops and
learning centers available.
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II.A.3.c. A recognition of what it means to be an ethical human being and effective citizen:
qualities include an appreciation of ethical principles; civility and interpersonal skills;
respect for cultural diversity; historical and aesthetic sensitivity; and the willingness to
assume civic, political, and social responsibilities locally, nationally, and globally.
Description:
The Shasta College Philosophy of General Education specifically addresses these
qualities. It seeks to “expose [students] to different modes of thinking about themselves and the
community... to increase an understanding of the natural world, build knowledge of the social
world, and foster an appreciation of arts and culture...The main purpose of general education is
to prepare them to be better informed, more skilled citizens—productive not only in the
workplace but also in the community and within the family. The goal is a more well-rounded
responsible individual: healthy in mind and body, tolerant of divergent points of view, able to
think rationally and openly, and competent to adapt to a changing world.”
Shasta College’s General Education program includes courses which address the
above qualities in the following manner(s):


Appreciation of ethical principles, civility and interpersonal skills: Required Speech
Communications courses include Interpersonal Communication, Intercultural
Communication (Elective), Argumentation and Debate (Elective), Public Speaking and
Small Group Communications. All of these courses teach the ethics of communication
(both written and verbal) and delve into various aspects of the ethics of argument, the
media, politics and research. Our Journalism courses, in Newswriting and Reporting and
Mass Communication, also stress ethical behavior in the mass media along with the
responsibilities of media to the society in general. Other courses that address these
qualities include Understanding Human Behavior, Ethics and Personal Values, and Life
and Death Moral Issues.



Respect for cultural diversity is taught in a variety of courses that are General Education
requirements or electives such as Intercultural Communication, Exploring the
Humanities, Cultural Anthropology, Cultural Geography, African American History,
Ethnic Art of the World, Multicultural Perspectives in American Literature, African
American Literature, Cultural History of North American Indians, Humanity Culture and
Ecology, Sociology of Minorities, History of Mexican Americans, History of the Far East,
History of World Religions, Russian History of the 20th Century, Politics of 3rd World
Nations, Global Politics and Cross-Cultural Psychology.
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Historical and aesthetic sensitivity is taught in the following: Religion, Myth, and Ritual,
History of Western Civilization, History of World Civilization, Introduction to Art, History of
Western Art, History of Modern Art, World Literature, Survey of American Literature,
Literature By and For Women, Humanities Through the Film, Exploring Contemporary
Television, Music Appreciation, History of Jazz and Rock, and Oral Interpretation of
Literature.



The willingness to assume civic, political, and social responsibilities is addressed in
these courses: Introduction to Political Science, Introduction to American Government,
California State and Local Government, Politics of Third World Countries, Global Politics,
Social Psychology, Social Problems, Sociology of Aging, Social Welfare, Sociology of
Minorities, Human Development, Child Family and Community, Marriage and Family,
Adulthood and Aging, Life Management, Human Sexuality, and Understanding Human
Behavior.

Assessment:
The College meets the standard.
Planning Agenda:
The General Education Committee of the Academic Senate should review this standard
in order to devise measurable objectives that the College can track and analyze for future
reporting against this standard.
II.A.4. All degree programs include focused study in a least one area of inquiry or in an
established interdisciplinary core.
Description:
Shasta College awards both Associate of Arts and the Associate of Science degrees.
All degree programs at Shasta College provide students with the breadth and depth of
knowledge consistent with the transfer requirements of institutions of higher learning, while also
providing students with the ability to earn licensing/certification within career technical
educational fields when applicable. All instructional programs that lead to an associate degree
at Shasta College are designed to provide students with a significant introduction to the broad
areas of knowledge, their theories and methods of inquiry, and focused study in at least one
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area of inquiry or established interdisciplinary core. Information about the design of degree
programs is found in the Catalog (both in print and online).
Assessment:
The College meets this standard. Regularly scheduled Program Reviews, as well as
individual faculty revisions and designs for new courses, help to ensure up-to-date, relevant
programs which will meet the needs of both vocational and transfer students. Several years
ago, the General Education Committee proposed the increase of the required general education
units from eighteen (18) to twenty-one (21) with the addition of an Oral Communication
requirement (three units). This was approved by the Curriculum Council and introduced in each
of the associate degree programs.
Planning Agenda:
None
II.A.5. Students completing vocational and occupational certificates and degrees
demonstrate technical and professional competencies that meet employment and other
applicable standards and are prepared for external licensure and certification.
Description:
Shasta College offers over 40 degrees and 53 certificates that are vocational and
occupational in nature. All are delineated in the College Catalog. Within the catalog, the
learning outcomes and course requirements are clearly defined. These programs are designed
to teach students the skills needed to gain employment. Programs rely on the expertise of
faculty and advisory groups for their development. The Shasta College Board of Trustees and
the California Community College Chancellor’s Office approve these programs. The approval
process includes an on-campus review of every program on a revolving five-year cycle.
There are also reviews of all programs that occur on a five-year cycle as well. This is a
way to determine the relevance of the program to the needs of the students and the community.
The levels of standards are reviewed and reflected against the needs of the students served.
Also reviewed are the delivery methods and strategies used to implement the curriculum. This
ensures that the programs meet a high standard.
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Many of the programs have local advisory committees which provide input about industry
trends as well as local, county, state and federal requirements. Larger associations also
provide guidelines for competencies needed.
Employment competencies are set by the instructors in association with our advisory
committees, which are made up of local employers. These competencies are built into the
curriculum. The curriculum is also developed with certificate and/or licensure tests in mind,
with the goal being students pass required exams. Past success in student certification tells us
the courses adequately prepare students for these exams (Tom Martin, MIS).
For example in the Fire Technology Program:
The Fire Technology, EMS, HAZMAT, Fire Officer, Fire Instructor, Fire Investigator,
Prevention and Fire Academies, etc., competency standards are established by an
assortment of state/federal agencies. These include the California State Fire Marshal's
Office, the local Emergency Medical Service Agency, the California Governor's Office of
Emergency Services, National Wildland Coordinating Group, California Specialized
Training Institute (Part of OES), the FIRESCOPE committee and the State Board of Fire
Services. We are independently re-accredited every four to five years by a team from
the California State Fire Marshal's Office, under the supervision of the State Board of
Fire Services. This re-accreditation team’s main goal is to ensure that we are in
compliance with the standards set forth by the agencies listed above (Ron Marley, Fire
Technology).
Like processes are in place for many areas of certification of students according to
national standards. Before students can participate or gain employment in their chosen field,
they must demonstrate skills that meet these standards. An instructor outlines how this is done
in the Nursing Department :
All my course tests are prepared in the licensure format; students purchase a testing
package (ATI Testing) that is used throughout the courses as benchmarks for progress
to the licensure test; a comprehensive test, administered in the fourth semester, prior
to program completion, gives specific feedback to the individual student on material
tested with the licensure exam; some quizzes and exams are completed online, as the
licensure exam is an online test (Marsha Ray, Nursing).
Another example of how vocational and occupational programs prepare students for
success:
For automotive students to get licensed as a Smog Inspector, they must get three ASE
certifications in specific areas and pass the Basic Area Clean Air Car Course. Our
program prepares them for the ASE certifications and we teach the Basic Area Clean Air
Car Course. Without the above, the student cannot get licensed; a large percent of our
students who attempt the acquisition of a license succeed. Many repair shops require
ASE certification for employment; our students qualify for those positions, acquire them
those jobs (Raleigh Ross, Automotive Technology)
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Other programs offer training for voluntary certifications, which help students compete for
available jobs.
Students have been hired by local employer because of the Structural Drafting Course
based on American Institute Steel construction courses as well as drafting and CAD
classes based on ASME Standards and National CAD Standards (Jeff Wharton,
Engineering).
Assessment:
The College does not meet this standard, although many programs do. There is no
assessment of Student Learning Outcomes at the College level. The Program Review process
does allow for this type of assessment. Faculty play a major role in curriculum and program
development. There is little evidence that the College as a whole has a process for the
evaluation of students’ progress toward achieving the defined learning outcomes. Evaluation
that does take place does not seem to follow a regimen that includes valid research strategies.
In many cases, the program evaluation leads to improvements in the program. There is no
standing committee on campus that reviews assessment procedures for the vocational
programs, nor is there a dean of Vocational/Occupational Education that coordinates these
types of activities or funding distribution. There are some programs that get assessment data
from certifying agencies. In these cases, the national standards are applied:
We receive information from the Board of Vocational Nursing on our pass rate. We also
give students postcards to return to us with information: where they are working and
their salary is among the information requested on the postcard. We also call former
students to enquire about their status (Cathe Ledford, RN, MS, Vocational Nursing
Program).
Assessment of most programs is anecdotal. Significantly better ways of acquiring
information on the success of the programs at Shasta College need to be devised. The current
methods consists of individual programs creating their own data collection processes.
The Fire Technology Program has a limited ability to track student success:
Certification and licensing are similar, in that the same agencies are the certifying
authority. Unlike nursing or similar programs where the student gets full time
employment within a few weeks of graduation, it is a little harder to track employment
and certification results in our program. For certification, additional time/experience
requirements must be met after the student leaves the program. In the process, we have
a hard time keeping track of the student. For example, this summer, as I was traveling
to fires around the west, I ran into a number of our graduates, who have become
certified/licensed and gone on to full time employment as firefighters or medics and
whose progress was priory unknown to me. Anecdotally, the results are very
impressive: It appears that students who complete all of the requirements have a
permanent job placement rate of around 82-86% after three to five years of
seasonal/part time fire work (Ron Marley, Fire Technology).
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Automotive Technology acquires data on former students:
The students and/or employers contact us with information on the success of
employment (Raleigh Ross, Automotive Technology).
The method of requesting information from students can prove ineffective:
For the Graduate Survey, that is mailed to each graduate three months after
graduation, reliability is not statically significant due to low return rate. The ATI package
provides information to the student and to the course faculty. ATI has completed
reliability studies for their materials (Marsha Ray, Nursing).
Planning Agenda:
There is no plan at the College level. Planning is an on-going procedure for each
program based on changes in job skills and requirements from agencies involved. Planning is
performed by faculty and advisory groups.
II.A.6. The institution assures that students and prospective students receive clear and
accurate information about educational courses and programs and transfer policies. The
institution describes its degrees and certificates in terms of their purpose, content,
course requirements, and expected student learning outcomes. In every class section
students receive a course syllabus that specifies learning objectives consistent with
those in the institution’s officially approved course outline.
II.A.6.a. The institution makes available to its students clearly stated transfer-of-credit
policies in order to facilitate the mobility of students without penalty. In accepting
transfer credits to fulfill degree requirements, the institution certifies that the expected
learning outcomes for transferred courses are comparable to learning outcomes of its
own courses. Where patterns of student enrollment between institutions are identified,
the institution develops articulation agreements as appropriate to its mission
Description:
The Shasta College Board Policies contains a procedural manual that addresses
transfer-of-credit polices. This manual was developed one year ago and will be annually
reviewed by the Board of Trustees.
Shasta College has clearly defined procedures for articulating its programs with
secondary schools and baccalaureate institutions. Transfer credit policies are adhered to by
transcript evaluators. Course equivalence is carefully reviewed and maintained. Where patterns
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of transfer between institutions are established, efforts are undertaken to formulate articulation
agreements.
Each year, 20% of the courses are reviewed for content and the course outlines are
placed on Shasta College’s website, thus furthering the availability of information regarding
articulation of specific courses.
Assessment:
The Articulation Officer follows the articulation policies and procedures in the Handbook
of California Articulation Policies and Procedures, which can be found at
http://enrollment.csusb.edu/~ciac/. The Articulation Officer regularly participates in the meetings
of The California Intersegmental Articulation Council (CIAC) and the Northern California
Intersegmental Articulation Council (NCAIC) to remain knowledgeable of statewide articulation
practices and responsibilities. The Articulation Officer is the campus designee for ASSIST and
serves as the liaison and resource for faculty.
The curriculum planning process involves coordination with baccalaureate institutions,
particularly with respect to major and general education requirements.
High school counselors and Shasta College Deans review high school and ROP
articulation to smooth the transition from high school to college, reduce course work duplication,
and provide an incentive to secondary school students to begin education or training at
advanced levels. Tech Prep agreements are annually reviewed.
Course-to-course articulation agreements between four-year institutions and Shasta
College are placed in an Articulation Handbook and distributed to Center deans. These
handbooks are maintained by counselors, Center offices, and other prescribed staff members
involved with assessing course transferability. Agreements exist for the CSU and UC
institutions to which the majority of Shasta College students transfer. The data about the
number, performance, satisfaction and adequacy of preparation of transfer students is
systematically collected and reviewed. Supporting data is also available on the web at
http://www.assist.org. The Articulation Council and the Articulation Steering Committee regularly
review and update all agreements with secondary and four-year institutions. Shasta College
meets the standard.
Planning Agenda:
None
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Ref:
Excerpt from the Shasta College fall 2004 Schedule of Classes, page 5: Career and
Transfer Center. Visit our Career and Transfer Center in Room 125. This Center is a resource
for students and the community to use in making career decisions, acquiring occupational
information and learning about four-year colleges and universities. It houses a library of
occupational information; computerized career exploration programs, and college and university
catalogs. The Career and Transfer Center also offers career interest assessments, which
include STRONG, MBTI, Eureka, and Choices.
Page 20 of the 2004-2005 Shasta College Catalog explains the College’s course
numbering system and lists the California Articulation Number (CAN) for the courses offered at
Shasta College that meet the CAN requirements.
Page 27 of the 2004-2005 Shasta College Catalog provides additional information
pertaining to students who plan on transferring to a four-year institution.
II.A.6.b. When programs are eliminated or program requirements are significantly
changed, the institution makes appropriate arrangements for the enrolled students may
complete their education in a timely manner with a minimum of disruption.
Description:
Shasta College has always had a commitment to keeping programs as current as
possible, while at the same time carefully monitoring student success, demand, and retention.
The Curriculum Council of the Academic Senate oversees a mandatory five-year Program
Review. This extensive process assures that all aspects of student outcomes are addressed
with an eye to significant change or possible elimination. The College recognizes its contract
with currently enrolled students and is committed to providing transition planning that will
prevent students from suffering delays in their learning programs due to any administrative
needs of the institution.
Assessment:
Shasta College meets the standard.
Whenever program modifications are proposed by a Center, the Dean and faculty must
submit detailed documentation of the request that clearly identifies proposed changes, details
new requirements, and presents a plan for transitioning students who are enrolled but will not
complete the program before substantive change or discontinuance occurs.
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Programs that are modified in a substantial manner must be submitted through the
Curriculum Council of the Academic Senate to the Chancellor’s Office and obtain full approval
before those proposed changes are implemented. This process ensures initial proposals
generated by the discipline faculty and Center Dean, full review by the Technical Review subcommittee of the Curriculum Committee, review by the Curriculum Committee prior to
recommendation to the Academic Senate, and approval by the Academic Senate. Program
change proposals are also reviewed by the Office of Academic Affairs and the Instructional
Council. Recommendations of the Academic Senate go to the President’s Cabinet for approval
and are proposed to the Board of Trustees by the President for Board consideration and
approval. This process ensures that faculty from instructional disciplines and student service
areas are included in the review and approval of changes. Student impact assessment is given
top priority in all local approvals, including the Board consideration phase.
Should the College be unable to continue to offer previously required course work for
students to complete the prescribed course of classes, the College has a working mechanism in
place to provide either waiver of course requirements or substitution of alternative course work
for the impacted students. Counseling and student services are actively involved in working with
each individual student to facilitate smooth articulation as needed.
Planning Agenda:
Continued monitoring of this standard by Academic Affairs, Academic Senate, and
various Student Services committees.
A Program Assessment Committee has recently been appointed in order to provide a
on-going process for providing “early alert” systems and pre-discontinuance processes that
include full involvement of shared governance entities and a minimum two-year timeline for
program discontinuance.
Ref:
Excerpts from the “Shasta College Curriculum Guidelines Handbook, 2004-2005,”
Page 17: “Deletion of Existing Courses”:
The sponsoring Center must submit a completed New Course Synopsis Form, Course
Outline of Record Form, Prerequisite, Corequisite and Advisory Form (if necessary),
Multiple Measures Form (if necessary), Distance Education Form (if necessary), and
Stand-Alone Course Approval Application (if necessary) to the Technical Review
Committee. If the course is to be required or is to be an elective in an existing program
at Shasta College, the Center must also follow the requirements for "Modifications to
Existing...Programs."
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Page 18: “Modifications to Existing Courses”:
There are two categories under which course revisions fall, those that involve significant
changes to the content of a course and those that involve relatively minor, nonsignificant changes. In both cases the sponsoring Center must submit updated copies of
the Course Synopsis Form, Course Outline Form, Prerequisite/Corequisite/Advisory
Form (if necessary), Multiple Measures Form (if necessary), and Distance Education
Form (if necessary) and program modification paperwork (if necessary). The Center may
need to also include a memo if there is any other pertinent information that is not
addressed on the curriculum forms.
Significant modifications - Significant modifications are changes which result in a set of
student outcomes that are substantially different from the outcomes specified in the
current course outline. Equal or better ways of accomplishing the objectives for which a
course was originally designed are not significant changes. If the same or an equivalent
performance is required of students, the modifications are also not significant. Generally,
changes in the course objectives, the subject matter being taught or the unit value of a
course will result in significant modifications to the course. Courses that are modified
significantly may require more than one curriculum meeting for approval.
II.A.6.c. The institution represents itself clearly, accurately, and consistently to
prospective and current students, the public, and its personnel through its catalogs,
statements, and publications, including those presented in electronic formats. It
regularly reviews institutional policies, procedures, and publications to assure integrity
in all representations about its mission, programs and services.
Description:
Shasta College publishes its Catalog every other academic year; in addition, it is
available on its website: http://www.shastacollege.edu. The Class Schedule is published in
booklet form three times a year: fall, spring and summer sessions. Also, the Class Schedule is
published on its website. For those with disabilities, the Class Schedule is available in alternate
text formats.
Shasta College’s Mission Statement is published several places, including page four of
the Catalog, page one of the Class Schedule, in its Board Policies, and on its website.
The curricula of various programs at Shasta College may be found in many places, most
notably in the College Catalog and Class Schedule, and on its website. The Disability Resource
Center has a presence on the website with links to more specialized areas of concern.
The Board of Trustees reviews its policies periodically for updates. The Board Policies
may be found many places, including the President’s office, all the Center Offices, the Library,
and on the website. The website also includes Board meeting dates, agendas and minutes.
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Shasta College publishes its goals as part of its Strategic Plan, also found on the Board
Policy portion of its website. Currently, this plan lists the accomplishments of 2001-2002. The
College had an interim Superintendent/President during 2003-2004. The current
Superintendent/President has worked throughout 2004-2005 with the Strategic Planning Group.
Four documents – a Mission Statement, Vision Statement, Values Statement, and Goals
Statement – have been drafted. These may be found on the Planning website
(http://www3.shastacollege.edu/planning/default.htm). Strategies to accomplish the goals will
be presented to the Board, and approval is expected in May or June, 2005. The goals and
strategies are set for a two-year period.
Statements and publications are regularly reviewed by students, faculty, and staff to
ensure accuracy. Occupational program brochures and other promotional material are designed
by the College’s graphic artist, who assures uniformity of appearance, continuity and reliability in
the portrayal of College programs and services.
Assessment:
Shasta College’s Catalog and Class Schedule are the most widely used publications and
therefore, much care is taken to ensure their accuracy. The standard is adequately meet.
Planning Agenda:
The institution does not collect or provide much systematic information of student
achievement to the public with the exception of the Nursing Program, Dental Hygiene Program,
and Fire Technology. It does, however, provide much data regarding student achievement as a
whole prior to every commencement. The Research Office provides “Quick Facts,” a
compendium of student data, which includes average GPA, found on its website. Finally, there
is a great deal of student data on the Planning and Research website such as the Fact Book
(http://www3.shastacollege.edu/research/pubdata/Fact%20Book%202002.pdf).

II.A.7. In order to assure the academic integrity of the teaching-learning process, the
institution uses and makes public governing Board-adopted policies on academic
freedom and responsibility, student academic honesty, and specific institutional beliefs
or worldviews. These policies make clear the institution’s commitment to the free pursuit
and dissemination of knowledge.

106

Shasta College – Institutional Self-Study – 2005

II.A.7.a. Faculty distinguishes between personal conviction and professionally accepted
views in a discipline. They present data and information fairly and objectively.
Description:
Board Policy #2300 states that “The Administration shall use the ACCCA code of ethics.”
Furthermore, Board Policy #4131 on professional responsibilities comprehensively
outlines the institution’s view of academic freedom and classroom responsibility:
a.

Academic Freedom BP 4131.1
Controversial issues and divergent viewpoints have existed among men throughout the
history of civilization. Only in a constitutional republic such as ours has a high degree of
freedom of expression been permitted. There must be freedom of the student and
teacher to present their viewpoints in and out of the classroom. American democracy is
strong enough to stand on its own merits and to survive criticism and comparison with
any system so long as its advantages and virtues are not deliberately slighted in such
comparisons. However, an atmosphere of responsibility to the students, the College, the
community and the nation must accompany these freedoms. To carry out their mutual
responsibilities to each other and to insure these principles of academic freedom, the
Board of Trustees, the administration and faculty agree to support certain guiding
principles and procedures as set forth below.
1. The faculty member shall:
(a) Be entitled to freedom of expression in teaching his/her subjects in the classroom.
He/she shall encourage fair examination of controversial questions. He/she shall
encourage students, by word and example, to form their own opinions based upon
critical judgment and documented facts. In his/her presentation of subject matter to
his/her students, he/she shall distinguish between objective facts and his/her
personal evaluation of facts.
(b) Be supported in his/her right to participate in legal political activities of the
community, state and nation during off-duty hours. No disciplinary action may be
brought to coerce him/her for political purposes. (Education Code 13004, 13754).
He/she shall permit no outside political activities to interfere with his/her academic
duties. He/she should always make clear to audiences that the opinions expressed
regarding outside political activities are his/her own and not to be taken as
necessarily representing the policies of the College. He/she should refrain from
making irresponsible statements to any group.
(c) Be ever cognizant that it is illegal to advocate the overthrow of the Government by
force (Education Code 9455). He/she should make a clear distinction between the
description of such philosophies as might fall in that category and the advocacy of
such philosophies.
(d) Emphasize the need for maintaining a level of individual integrity and responsibility
consistent with good community relations of the College, when associated with
student activities that reach beyond the classroom.
(e) Provide a fair platform for the presentation of facts when outside speakers are invited
to the classroom on the campus. Such speakers should be free to speak on topics
which are relevant to questions being discussed in the classroom or campus
situation. It may, at times, be desirable for the faculty members and administration to
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2.
(a)

(b)

(c)
(d)

provide information and viewpoints to rebut opinions expressed by such speakers in
order to encourage critical analysis of the questions discussed.
Classroom policy regarding the discussion of controversial issues shall be:
That free classroom expression by the instructor and the students be encouraged so
long as topics are pertinent to the course being taught. The instructor is careful to be
accurate, responsible and aware of the immaturity of some of the students in
presenting and discussing controversial topics.
That the instructor avoids prejudicial indoctrination. He/she points out to students
that there may be other recognized views, and he/she carefully distinguishes
between personal opinion and documented fact. He/she avoids imposing his/her
opinion regarding controversial topics through the pressure of his/her authority in the
classroom.
That discussion of religious concepts is free from restraint so long as it is an integral
part of the subject being taught and does not become sectarian indoctrination.
That the teacher respects the student's right to differ in opinion in any discussion of
controversial issues, without penalty, attack, or reflection in grading.

In addition to these policies for administrators and instructors, the institution has an
active process for students to comment, in writing, to the administration on any instructor in
either a positive or negative manner. Student comment forms are readily available in Center
offices or at Academic Affairs.
Upon hire, each full-time faculty receives a copy of the Faculty Handbook. The faculty
member has the opportunity to discuss issues of academic freedom with his/her mentor, with
the Vice President of Instruction, and at new faculty meetings held semi-annually. Additionally,
upon hire, all adjunct instructors receive a copy of the Faculty Handbook during their orientation.
The online Faculty Handbook was last updated in 2003 (Faculty Handbook Document
reference).
Assessment:
Shasta College is in compliance with this standard.
Planning Agenda:
Definitions, policies, and practice of academic freedom at Shasta College should be
published in the Faculty Handbook in a more informative manner.
Adjunct faculty particularly should receive better information related to the expression of
personal viewpoints as distinguished from generally held, professionally accepted views.
Each instructor’s epistemology as applied to personal interpretations of material should
be made clear to students (possibly in the class syllabus) in order to improve classroom practice
standards and add to the students’ context for critical thinking.
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II.A.7.b. The institution establishes and publishes clear expectations concerning student
academic honesty and consequences for dishonesty.
Description:
Shasta College’s expectations regarding student academic honesty and the
consequences for dishonesty are published in the College Catalog, beginning on page 27.
There, students can easily access the Academic Honesty Policy and Board policies including
the Student Code of Conduct and related Sanctions and Disciplinary procedures under that
code.
The Academic Honesty Policy includes penalties for plagiarism, cheating, etc., and may
include reprimand, disciplinary probation, suspension, summary suspension and expulsion.
In addition, each instructor’s course syllabus must contain a section on academic
integrity, how it is defined within the classroom, and what penalties may be imposed by the
instructor relative to the effect of violations on the students’ grades.
The College Catalog documents these procedures in detail. Also noted in the Catalog
are the Board policies on Student Rights and Responsibilities. Faculty are also required to
include specific statements regarding penalties for academic dishonesty in their syllabus or first
day handout; these subjects are usually also discussed during the first class session.
Assessment:
Shasta College is in compliance with this standard.
Planning Agenda:
Since no specific procedures are set forth for instructors to follow in evaluation of
suspected plagiarism, the Academic Senate should develop one. Adoption of a recommended
web-based search service (such as Turnitin.com) to assist instructors in seeking out plagiarized
material should be considered. No institutional planning is currently in process on this subject.
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II.A.7.c. Institutions that require conformity to specific codes of conduct or staff, faculty,
administrators, or students, or students, or that seek to instill specific beliefs or
worldviews, give clear prior notice of such policies, including statements in the catalog
and/or appropriate faculty or student handbooks.
Description:
The Shasta College Catalog, 2004-2005, pages 29-31, contains information on Student
Code of Conduct – Board Policy 5410. The Student Handbook (also found on the website), on
pages 48-51, outlines what is expected of students, and specifically, what forms of conduct are
prohibited. These rules have been paraphrased and condensed into 12 rules listed in the
Faculty Handbook, pages 26-27.
•

Board Policy 7233 – Dealing with Employee Conduct and Dress gives too brief an
overview.

•

Board Policy 7270 – Dealing with the Code of Ethics for Administrators simply says that
the administration shall use the ACCCA code of ethics.
As a public Community College, Shasta College does not seek to instill beliefs or world

views that require conformity.
Assessment:
Shasta College is in compliance with this standard.
Planning Agenda:
The Academic Senate approved a Faculty Ethics Standard in the spring 2005 semester.
The standard needs to be fully integrated for faculty.
II.A.8. Institutions offering curricula in foreign locations to students other than U.S.
national operate in conformity with standards and applicable Commission policies.
Not Applicable.
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Standard II.B. Student Support Services
II.B. Student Support Services
The institution recruits and admits diverse students who are able to benefit from its
programs, consistent with its mission. Student support services address the identified
needs of students and enhance a supportive learning environment. The entire student
pathway through the institutional experience is characterized by a concern for student
access, progress, learning, and success. The institution systematically assesses student
support services using student learning outcomes, faculty and staff input and other
appropriate measures in order to improve the effectiveness of these services.
II.B.1. The institution assures the quality of student support services and demonstrates
that these services, regardless of location or means of delivery, support student learning
and enhance achievement of the mission of the institution.
Description:
The institution addresses the criteria for this standard through the Program Review
process. Each Department under Student Services participates in this process in a five-year
rotation. Admissions and Records, Assessment, and Financial Aid are reviewed as part of the
Counseling Program Review. The evaluation process is a formal one, which includes peer
review, student satisfaction surveys, faculty satisfaction surveys, and program self-assessment
by program members and their Department chairs. Results of data from additional surveys
and/or information from the College’s Research and Grants Office may also be included. A
written report is prepared which is reviewed and discussed by colleagues, including the Vice
President of Student Services, outside counselors, and the Curriculum Committee. It is then
presented to the Academic Senate. The results are used to make improvements in programs
and to plan for the future of services at all locations.
The College Planning Committee is taking a comprehensive view of student support
services. Student Services developed a Strategic Plan in 2002 to ensure that its goals are tied
to institutional goals. A new plan will be formulated. The results are used to make
improvements in programs and to plan for the future of services at all locations. In a less formal
way, planning is always going on through the Student Services Leadership Team and Student
Services Management Team meetings, which meet weekly to plan and ensure cooperation in
the Student Services Department.
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All student support services are available to students during the day at the Redding
Campus. The following services are also available during various evening hours: Admissions
and Records; Campus Police; Counseling; EOPS/CARE; Financial Aid; Assessment Testing;
Career and Transfer Center; and Tutoring.
All student support services on the Redding Campus are in close proximity, within
Building 100, Building 2000, and Building 2300.
The Red Bluff Center, the Intermountain Center of Burney, and the Weaverville Center
have the following student support services available during the day and various evenings
throughout the year: Admissions and Records; Assessment Testing; Counseling (in person or
via the Internet); Financial Aid; Tutoring; EOPS/CARE; and DSPS
Burney and Weaverville are able to offer assessment testing on demand during the day
since a trained proctor is on site. They also offer the following services on a scheduled basis
during the day: DSPS, EOPS, and Assessment Testing. The following services are available
during various evening hours: Admissions and Records, Counseling, and Tutoring.
The Shasta College Athletic Program is extensive and consists of 19 intercollegiate
sports. The College provides a full-time counselor with specialized NCAA rule training to ensure
excellence among the athletes. This high-risk population benefits from having the counselor
housed in close proximity to the gym.
Assessment:
The College meets the standard. The College assures the quality of student
development and support services through its commitment to the Program Review process and
emphasis on gathering and using empirical data in planning for the College. Representatives
from Student Services Departments and/or the Vice President of Student Services serve on key
planning committees. The College continues to work towards timely and inclusive
communication.
Planning Agenda:
The College is looking critically at all aspects of their services, but special notice should
be taken of services provided at outreach Centers. Steps need to continue to be taken to
provide equal access at all sites for all needed services. From notification of events in a timely
fashion to having a physical presence on specific days, many items need to be addressed.
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II.B.2. The institution provides a catalog for its constituencies with precise, accurate,
and current information concerning the following:
II.B.2.a. General Information –
•

Official Name, Address(es), Telephone Number(s), and web site address of
Institution

•

Educational Mission

•

Course, Program and Degree Offerings

•

Academic Freedom Statement

•

Available Student Financial Aid

•

Available Learning Resources

•

Names and Degrees of Administrators and Faculty

•

Names of Governing Board Members

II.B.2.b. Requirements
•

Admissions

•

Student Fees and Other Financial Obligations

•

Degree, Certificates, Graduation and Transfer

II.B.2.c. Major Policies Affecting Students
•

Academic Regulations, including Academic Honesty

•

Nondiscrimination

•

Acceptance of Transfer Credits

•

Grievance and Compliant Procedures

•

Sexual Harassment

•

Refund of Fees

II.B.2.d. Locations or publications where other policies may be found.
Description:
Shasta College is identified in its Catalog as a public community college accredited by
the Western Association of Schools and Colleges. The address and phone number of the
College’s main campus in Redding is included on the cover and second page of the Catalog as
well as on the College website. Addresses and phone numbers for the various Extended
Education sites throughout the District are listed in the Schedule of Classes.
The Shasta College printed Catalog is reviewed and updated biennially, and the online
version of the Catalog is updated continuously, as needed. In the event of a discrepancy
between the electronic edition of the Catalog and the print version of the Catalog, the online
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version is the official version. The online version will be updated at the start of registration for
each semester and therefore should be relied upon as the most up-to-date. The Catalog
contains a calendar outlining the academic year and length of semesters. Accurate descriptions
are provided of the educational mission, course offerings, admission and records procedures,
including acceptance of transfer credits, programs, certificate, and degree requirements,
services to students, and the names of the faculty, staff, administration, and Board of Trustees.
The requirements for admission, degrees, certificates, graduation, and transfer are also
provided. Student fees, financial obligations, and available financial aid services are outlined,
along with the procedure for refund of fees.
The College open access policy (non-discrimination) is printed in both English and
Spanish (page 10 of catalog). The catalog informs students of their rights and responsibilities
and the academic regulations of the College, including its policy of academic honesty.
Grievance and complaint procedures are clearly outlined.
The printed Catalog is available to students attending orientation. The printed Catalog is
available to all students free of charge and is also available online. For many years, the College
published a one-year Catalog. As the College made the transition to the Datatel Colleague
information system a two-year Catalog was published in March, 2005 for 2005-07, with the
expectation to publish a printed Catalog every two years.
At the time of registration, students are provided with written information on the back of
their receipt regarding refund of fees, grading, prerequisites, important dates, drug and alcohol
policy, and security and parking policies.
Each Shasta College Class Schedule contains information on enrollment policies,
procedures, matriculation, testing, and additional student information, as well as the open
access policy and mission statement. The schedule is available in buildings and offices
throughout the District and community, and is distributed through local newspapers in many
areas of the District.
The Shasta Community College District Board of Trustees Policies and Administrative
Procedures manual is available online and in all Department offices throughout the District.
Assessment:
The College Catalog meets the standard in almost all areas.
The Office of Academic Affairs, in conjunction with Student Services, conducts ongoing
assessment of the Catalog. Before the publication of each new Catalog, suggestions and
updated information are solicited from the campus community. The District strives to succeed in
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the on-going challenge to keep printed and online information available to students, staff, and
the community at large.
The Academic Freedom Statement is not listed in the Catalog nor is the College’s
Sexual Harassment Policy, although copies of the policy are readily available in offices
throughout the campus and in the Human Resources Office.
The General Information Items should be listed in the Catalog index. A review of the
index revealed the following:
•

Educational Mission (listed as “Mission Statement”)

•

Course, Program, and Degree Offerings (listed as “Course Descriptions”
“Programs” and “Associate Degree” – all programs are listed by their title)

•

Academic Calendar and Program Length (listed as “Calendar – 2004-05 College
Year”)

•

Academic Freedom Statement (not listed)

•

Available Student Financial Aid (listed as “Financial Aid”)

•

Available Learning Resources (listed as “Learning Resource Center” and
“Tutorial Services”)

•

Names and Degrees of Administrators and Faculty (listed as
“Academic/Administrative Staff”)

•

Degree, Certificates, Graduation and Transfer (Degree listed as “Associate
Degree,” Certificates listed by the title of the certificate, graduation not listed,
“Transfer Information” is listed)

•

Academic Regulations, including Academic Honesty (there is a listing for
“Academic Renewal” and “Academic Honesty Policy”)

•

Non-discrimination (listed as “Open Access”)

•

Acceptance of Transfer Credits (listed as “Transfer Information”)

•

Grievance and Complaint Procedures (listed as “Student Grievance Policy”)

•

Sexual Harrassment (not listed)

•

Location or publications where other policies may be found (nothing is listed as
such in the index, although most policies are listed individually within the Catalog
and some are listed individually in the index)
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Planning Agenda:
Expand the index listings using simple language. (How would you find out about the
library if you were a non-student? It is listed as Learning Resources.)
Include the Sexual Harassment policy in the Catalog. Sexual harassment information on
page 10 of the Catalog needs improvement, perhaps more attention could be drawn to the fact
there is more information on sexual harassment and corresponding policy available.
Reword “compliance” information and title to reveal its true purpose, and identify the
“compliance policy” on page 10 as the “non-discrimination” policy.
Add the College’s academic freedom statement.
List where Program Reviews can be found. There is information online (Academic
Affairs site).
We should identify our Extended Education sites in the Catalog and include addresses
and phone numbers for Red Bluff, Burney, Weaverville, Anderson, and Corning.
Re-arrange Catalog layout in a more logical and accessible order for first-time students.
II.B.3. The institution researches and identifies the learning support needs of its student
population and provides appropriate services and programs to address those needs.
II.B.3.a. The institution assures equitable access to all of its students by providing
appropriate, comprehensive, and reliable services to students regardless of service
location or delivery method.
Description:
Departments within Student Services are subject to Program Review on a five-year
rotation. When completed, the Program Review Committee must make a presentation to the
Curriculum Committee and Instructional Council. Categorical programs are also subject to a
review process. Reports are submitted to the Vice President of Student Affairs and to the
College’s Superintendent/President.
Satisfaction survey results from May, 2004, indicate students generally consider student
services to be “helpful” to “extremely helpful.” For most areas within student services, students
expressed low levels of dissatisfaction (less than 17%) indicated by responses of “somewhat
unhelpful” to “extremely unhelpful.” There are especially favorable responses, as indicated by
responses of “helpful” to “extremely helpful” for EOPS (96.2%), for Assessment (91.3%), the
Career/Transfer Center (90.5%), and Admissions and Records (89.6%). Services for students
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with disabilities were considered “helpful” to “extremely helpful” 88.2% of the time. Satisfaction
surveys from the previous year yielded similar results for each of the above areas with slight
improvement in some areas for 2004.
Funded by the state, EOPS serves students who are educationally and economically
disadvantaged. Usually, these students are first-generation college students who have
experienced barriers in education due to social and economic factors, language issues, or
disabilities. The program will serve 1,200 full-time students at Shasta College during the 200405 academic year. CARE provides additional services for EOPS students who are single heads
of households and have at least one child under the age of 13. These students receive
childcare reimbursements and travel reimbursements on a monthly basis. Services provided by
EOPS include the following: book vouchers of $225 to purchase textbooks; a lending library of
textbooks; emergency loans to cover unexpected costs; fee waivers to UC, CSU, and Simpson
College; bus passes; and academic and counseling services.
Funded by the federal government, Student Support Services serves first generation
students, low-income students, and students with disabilities. These students must be planning
to earn a baccalaureate degree and thus, transfer is their goal. Students are provided
counseling, tutoring, opportunities to experience a myriad of cultural events, textbook lending,
visits to colleges and universities, and financial and professional assistance in the applications
process. Currently funded to serve 175 students, this grant is in its second round of funding.
Application has been submitted for its third round to begin in fall 2005.
Also funded by the federal government, the Shasta College GEAR UP (Gaining Early
Awareness and Readiness for Undergrad Programs) Partnership is designed to increase the
number of limited income students who are prepared to enter into and succeed in a postsecondary education. The program serves an entire cohort of students, beginning in the
seventh grade, and following them to graduation. 1,500 students are being served at the
following GEAR UP partner schools: Happy Valley Elementary School, Anderson Middle
School, Anderson New Technology High School, Anderson Union High School and West Valley
High School. The program features full-time counselors at each partner school, tutoring, college
and university visits, summer programs, parent institute, professional development, curriculum
assistance, and financial incentives to the students in the form of a $2,000 Scholarship Trust for
selected seventh graders who graduate and pursue higher education.
Funded by the federal government, the AmeriCorps Program provides internships for
Shasta College students interested in elementary teaching. The program places the students in
a school, works with the teachers who are overseeing the interns, follows up to ensure a
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successful experience and provides each student who successfully completes their interning
hours with an educational scholarship.
Students indicated a few areas of lower satisfaction: Financial Aid (84.3%), CalWORKS
(83.3%), and Counseling (83%). A previous survey (2001) indicated a similar trend where
students indicated that Counseling and Financial Aid were important services at Shasta College,
but they disagreed that these services were adequate.
In response to satisfaction survey results, the Financial Aid office gave an additional
survey during the spring 2003 semester. Students were asked more specific questions related
to services provided by Financial Aid. Disagreement with statements such as “A financial aid
staff member was able to answer my financial aid question,” “I was satisfied with the quality of
service I received,” and “I was treated courteously by the staff,” was low (<5%). The main
source of concern by the students was related to the question “the staff was available to assist
me at a convenient time,” where 15.6% of the students disagreed or strongly disagreed. In
response to student concerns, the Financial Aid office has been able to fund additional staff in
2004 via categorical funding. Currently, there are at least two people at the counter during the
busy times of the semester, and Financial Aid staff strive to keep the wait time for students to
less than four minutes. Staff have also undergone customer service training to better serve the
student population. Other improvements include the continued upgrade of the Financial Aid
website; outreach counseling to Shasta College Centers in Burney, Weaverville, and Red Bluff;
and the implementation of Datatel upgrades which will allow students to check financial aid
processing online.
Because of the wording on the student survey, it is unclear whether students were
expressing some dissatisfaction with CalWORKS as it relates to the county or to Shasta
College. CalWORKS provides full-time and/or part-time counselors for all students in Shasta,
Trinity, and Tehama counties to help students create a “work plan.” A new law, which is slated
to go into effect on December 1, 2005, will allow students the option of up to 60 months of cash
aid to allow for the completion of a B.S. degree if the student desires. Other new services
offered by CalWORKS include individualized tutoring and a grant that will allow for stipends to
assist Early Childhood Education (ECE) students with costs associated with fingerprinting,
additional books, and transportation. An annual awards banquet, “Celebration of Success,”
which will honor students and their achievements starting the spring semester of 2005 has also
been initiated. Finally, there are plans to increase campus awareness for faculty and staff
regarding the CalWORKS program.
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A new Student Services building was completed for the fall semester of 2004. The
building now houses the Shasta College Bookstore, the Associated Student Body Office, and
the Vice President for Student Services. The DSPS Office was moved to a more centralized
location in the 2000 building, providing students with easier access to all student services.
Recent student surveys (2003-2004) have not specifically addressed issues related to
parking, the Bookstore, or personal safety. A summary document, which compiled surveys from
1996-1999 and 2001, indicated students had a strong agreement that the customer service at
the Bookstore was good and that they felt safe on campus. Although no survey question
specifically dealt with parking, anecdotally, students have generally indicated some
dissatisfaction with parking. As with most college campuses, problems are greatest during the
first weeks of the semester and during the peak early morning. An additional number of spaces
were added during the summer of 2004. Also, to improve security services, a memorandum of
understanding was recently signed with the City of Redding Police Department to assist with
campus patrol.
Assessment:
The College meets the standard. It assures equitable access to all of its students by
providing appropriate, comprehensive and reliable services. Results from Program Reviews,
student surveys, and additional research are used to implement changes and plan for future.
As indicated by the student surveys, satisfaction levels are generally good with most student
services. The negative criticisms from recent surveys have been addressed by several
Departments, such as Financial Aid, and it is the primary goal of the current administration to
continue improving student services as a whole.
Planning Agenda:
For better long-term planning, it would be beneficial to evaluate the Student Survey for
content. One problem that occurred during the research phase of this report was difficulty with
locating summarized surveys from previous years. In addition, questions on the surveys have
changed in recent years, making question-by-question comparisons difficult. It may be more
beneficial to ask more pointed questions regarding Students Services if the information is to be
used in future planning.
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II.B.3.b. The institution provides an environment that encourages personal and civic
responsibility, as well as intellectual, aesthetic and personal development for all its
students.
Description:
The College supports many programs and classes as well as clubs and activities that
foster personal and civic responsibility. Current programs and activities, such as the ASB and
Phi Theta Kappa, offer leadership positions and encourage intellectual, aesthetic and personal
development through community volunteering, mentoring, and tutoring programs.
Most of the clubs and student organizations maintain websites that can be accessed
through the College’s home page. Students can easily navigate from the homepage to Student
Services and find opportunities for becoming involved in campus life.
Programs such as AmeriCorps place future teachers in local area grammar schools to
help students gain valuable experience in the classroom. Shasta College’s ASB manages
student affairs and gives voice to the student body as needed for campus-wide committees
sharing governance in the development of College policies. ASB charters campus clubs and
provides activities for the student population.
There are currently eleven clubs active on campus for students to become involved in:
the Agriculture and Natural Resources Leadership Club, the Nursing Club, the Dormitory
Council, the Future Professional Engineers, the Intercultural Club, the Leaf Club, the Native
American Tradition in Valued Education Club (NATIVE), the Ornamental Horticulture Club, the
Science Club, the Early Childhood Education Network, and MECHA. Clubs provide social,
intellectual, and cultural experiences for many of our students. Additionally, ASB organizes a
special Huck Finn Day on campus with student volunteers, allowing students with disabilities a
chance to visit campus. They also participate in Eighth Grader’s Day, which allows eighth grade
students a chance to visit the campus and interact with faculty and the campus resources.
The Lance, Shasta College’s student newspaper, serves a vital role in the community by
providing the campus with news, feature articles, sports and opinion pieces. The Lance provides
journalism students with professional experience in working on a bi-monthly newspaper.
EOPS, Disability Services, and the TRIO-Student Support Services programs employ
students to work as peer tutors. Students with qualifying grades or experience help mentor and
tutor fellow students in various subject areas. In addition, several specific peer tutoring labs for
science, math/business and writing are staffed with students competent in those academic
areas, providing tutoring help and guidance for both day and night students. The tutoring
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programs promote independence and lend the necessary tools and support for students
needing help to achieve academic success.
Assessment:
Shasta College meets the standard. The College provides many educational and cultural
activities that help to serve the need of the College campus and the larger community. The
College accomplishes this through programs activities provided by the Associated Student Body
as well as the clubs and other programs on campus.
Planning Agenda:
Shasta College should add to the programs, clubs and activities provided through
Student Services to allow greater opportunities for students and a more enriched environment
that encourages personal and civic responsibility, as well as intellectual, aesthetic, and personal
development for all its students.
II.B.3.c. The institution designs, maintains, and evaluates counseling and/or academic
advising programs to support student development and success and prepares faculty
and other personnel responsible for the advising function.
Description:
The institution’s counseling and academic advising programs are provided by the
following Departments: Counseling Department; Career and Transfer Center; CalWORKS;
DSPS; EOPS/CARE and Financial Aid.
The Counseling Center is in place to support our students’ educational journey and to
help plan for successful futures. Counselors provide assistance in career planning, goal setting,
academic planning, and coping with personal problems. Students can make individual
appointments, and drop-ins are allowed on a first come, first serve basis. Students can access
basic information on counseling services in the Shasta College Catalog and on the counseling
webpage.
Counselors are available for classroom visits, for orientations to services, and to inform
students and faculty about program requirements, changes and transfer issues.
Shasta College also offers a series of courses related to counseling issues or the
development of personal skills for lifelong learning: ADAP 100 - Self-Managed Learning for
Students with Disabilities; ADJU 103 - Community Resources and Crisis Intervention; ADJU 106

121

Shasta College – Institutional Self-Study – 2005

- Sexual Assault and Domestic Violence Education and Training;, BUAD 45 - Human Relations
on the Job; ENGL 171 - College Study and Survival Skills; FSS 60 - Life Management; PE 1 Health and Wellness; PE -3 Substance Abuse Awareness; STU 1 - College Success; STU 50 Getting Connected: An Orientation to College; STU 90 - Career Choice; STU 9 -2 Worksite
Readiness. Special programs, such as the EOPS Summer Program utilize some of these
courses.
The Counseling Department links a specific counselor to a specific division. The goal is
to increase communication between the counselors and Departments to ensure timely updates
on relevant information. Two Divisions - Business, Math and Technology and Public Safety,
Sports and Fitness - have a full-time counselor located in their buildings to ensure students’
ease in planning their academic programs. Science, Industry, and Natural Resources has a
counselor part time.
Periodically, counselors from the Counseling Department will facilitate faculty workshops
during Flex Days as part of professional development.
Assessment:
The College meets the standard. It maintains and evaluates counseling and academic
advising to support student development and success. It also prepares faculty and other
personnel responsible for the advising function through on-going staff meetings and
professional development opportunities. Programs such as CalWORKS, DSPS, EOPS/CARE,
and the Career and Transfer Program, all provide on-going training to College faculty and staff
on issues that facilitate a better level of knowledge and service relevant to the student needs
they serve. In addition to professional development opportunities in specific topics such as
orientation, first-year experience, and transfer conferences, faculty and staff have had
opportunities to expand their knowledge of technology and how it can allow them to provide
counseling services to students via the internet and ITV. This is a critical component for a
District that serves a student population spread over 10,000 square miles.
Planning Agenda:
Further evaluation of all student counseling and advising should be done using not only
the Student Survey but possibly focus groups and in-depth interviews as well. Shasta College
is also committed to providing all counselors with adequate professional training and will be
instituting an in-house trainer who will have responsibility for overseeing this endeavor.
Additional funds have also been set aside in the Matriculation budget to allow counselors to
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attend the UC and CSU Transfer Conference on a regular basis, thus allowing them to
maximize their ability to advise students transferring to these institutions.
II.B.3.d. The institution designs and maintains appropriate programs, practices, and
services that support and enhance student understanding and appreciation of diversity
Description:
Shasta College maintains a commitment to diversity. Programs, practices, and services
are designed to enhance student understanding and appreciation of diversity. The College
continues to support and emphasize the importance of hiring procedures that result in faculty
and staff who are sensitive to the racial and cultural diversity of the populations the College
serves (See Standard III.A.4).
The College supports its diverse student population in several ways: support of student
recruitment and outreach activities (Each One, Reach One), support of student organizations,
and support of student programs that emphasize and celebrate diversity. In the recent employee
survey, question number three indicated that 80% agreed or strongly agreed that Shasta
College demonstrates an appropriate understanding of and concern for issues of equity and
diversity. Several flex workshops and staff trainings have been offered for faculty and staff that
address the issue of diversity, Workshops include recent sexual harassment workshops,
Disability Awareness Day, and DSPS/Flex day activities.
Student Programs that support the College’s diverse population most directly include the
Puente Project, EOPS, TRIO – Student Support Services and DSPS. Student Services, the
Shasta College Foundation, and individual Departments provide funding for campus-wide
events and on-going activities such as Black History Month, the International Film Series, Cinco
de Mayo, and others like the Fall Forum Speaker Series and a Tibetan Music and Peace
Lecture. The events give students a chance to interact with others from different cultures and
backgrounds. During Black History Month, two main events, organized by the faculty, take
place. A prominent African-American speaker is invited to discuss a specialty area in which they
are actively involved. During the other events, Shasta College sponsors performances by
students and community members to celebrate Black History through music, poetry, stories, and
dance.
The ASB represents students at many of the functions on campus. ASB in itself is
diverse and is a good representation of the student body in both age and ethnicity. The ASB
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helps in the planning, coordination, and facilitation of Cinco de Mayo, Martin Luther King Day,
College to Career Day, and many other activities that serve campus diversity.
The International Program on campus has representatives from several countries who
are attending Shasta College. Many of these students are involved with the Intercultural Club,
which provides opportunities for the general population to participate in cultural diversity
activities.
The College provides substantial District support for EOPS, TRIO-Student Support
Services, and the GEAR UP Program, all of which include a very diverse student population.
All programs and events are well planned and are used to attract and introduce students
to culturally diverse experiences. A high level of participation in many of the cultural events
indicates students and staff are interested in promoting diversity at the College.
Assessment:
The College meets the standard, but more work needs to be done in this area. Budget
cuts have significantly affected programs and activities that might be used to promote diversity;
however, Shasta College is deeply committed to this goal and is working to increase funding to
supplement diversity programs and events.
Planning Agenda:
The College will work to provide areas for students of differing cultural backgrounds to
gather, learn and share more about their culture and heritage. This might include a Black
Student Union or Latino Union, with a room or building where groups could meet. The ASB will
work to create more opportunities for specific ethnic clubs and unions for the purpose of
providing all students a chance to learn more about the diverse cultures that are represented by
the student population at the College.
In the future a diversity committee will form to promote campus diversity and allow for
ethnic art and cultural artifacts to be displayed around the campus in order to help promote
tolerance and understanding of diversity.
Members of the College faculty are planning to create a program on Peace and Justice
to offer to students and staff. The program would promote the study of peace, justice, and the
idea of diversity through film, speakers, special events, and classes.
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II. B.3.e. The institution regularly evaluates admissions and placement instruments and
practices to validate their effectiveness while minimizing biases.
Description:
Effective with the summer 2004 term, Shasta College instituted careful selection of prerequisites. While required to ensure that a student has a reasonable chance for success,
prerequisites can be satisfied in three ways: reception of a grade of “C” or higher in the
prerequisite course; satisfy action of the prerequisite through course equivalency; satisfaction of
the prerequisite through the use of multiple measures. There are written provisions for students
to challenge prerequisite or co-requisite requirements.
With the implementation of enforceable prerequisites, the Matriculation Committee has
established a Multiple Measures Procedure. Students who want to demonstrate they have
gained the prerequisite skills for courses by means other than assessment or course
equivalency are able to do so by submitting supporting documentation to a counselor prior to
registration. The counselor will direct the student through the Multiple Measures Procedure.
Shasta College does not use tests to determine eligibility for admission. The institution
only uses instruments approved by the Chancellor’s Office for course placement. The
COMPASS instrument is currently used for matriculation and to meet course prerequisites for
English skills. Effective June 1, 2004, the College began using the MDTP math placement
assessment instrument instead of COMPASS. The Math Department selected this instrument
and determined the cut scores. The MDTP had been previously used before the COMPASS.
At the time of switching to the MDTP there were only two math instruments available.
According to the Math Department, faculty dissatisfaction with the COMPASS grew; faculty
observed that a high number of students were being incorrectly placed based on the test
results.
One of the weaknesses reported about this instrument is that the MDTP is not available
over the local area network or Internet. This greatly restricts the availability of math assessment
in the outreach areas. At this point it is too early to begin an evaluation of the effectiveness and
validity of this instrument and the cut scores.
All high school students must test at the Redding Campus, the Red Bluff Center, the
Intermountain Center in Burney, or the Weaverville Center. To facilitate high school students’
access to the assessment at their local high school, Shasta College will be setting up the
Internet version of the COMPASS English assessment. This will require loading a computer
program onto all of the computers to be used and locating proctors for each site.
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The Student Services Leadership Team will be recommending that an Assessment
Instrument Review Committee be formed, which will include instructional and student services
faculty and staff.
Assessment:
The College meets the standard; however, there is general consensus in the student
services area that, because the MDTP is not available online and at the various high school
sites, this instrument should be replaced with one that has such availability. This will likely be
resolved through close collaboration with faculty.
Planning Agenda:
The Matriculation Committee will work closely with math and English faculty in
developing plans to replace both assessment instruments with one single system. The
matriculation plan will be updated by the end of the 2004-2005 academic year.
II.B.3.f. The institution maintains student records permanently, securely and
confidentially, with provision for secure backup of all files, regardless of the form in
which those files are maintained. The institution publishes and follows established
policies for release of student records.
Description:
Shasta College provides for security of student records. In matters of privacy protection
and release of student records, the institution observes the provisions of the Family Education
Rights and Privacy Act (FERPA).
Shasta College student records, including transcripts, are housed in the Admissions and
Records Office. All staff with clearance to access these records receive specialized training.
Back-up versions of records are stored separately from electronic records. Electronic records
are backed up on a regular basis to preserve security. The Admissions and Records Office is
protected and secured by electronic alarm, which ensures limited and controlled access. During
periods when this office is closed, all entrance doors are locked, as are front services windows.
During peak registration periods an armed security guard is present in the registration arena.
Student workers are permitted to access hard copy records but must first undergo specific
training regarding access to records. This training includes review of student privacy rights and
procedures. All policies are reviewed periodically with staff during staff meetings and training
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sessions. Any staff requesting access to student records must be pre-approved by the Director
of Admissions and Records. Monthly training sessions are scheduled for new users; written
procedures are provided to assist new users in familiarizing themselves with the system and
related record policies.
Other measures for safe-guarding confidential records include the presence of a
sprinkler system where hardcopy records are stored and storage walls treated with a fire
retardant. Hardcopies of electronic records are stored in a building separate from the server
location. The Admissions and Records Office recently began the effort of electronically
scanning transcripts. This will afford greater access, and security will be maintained. Electronic
access will be guarded.
Computer stations in the Admissions and Records Office are kept locked during nonbusiness hours and are password protected. Each staff member is assigned a user log-on and
personal password. This helps provide security for student records within the computer system.
Users are limited to specific activities within their individual Departments.
Shasta College Student Service categorically funded programs, including DSPS, EOPS,
and Student Support Services, all store, maintain, and safeguard confidential student records,
unique and specific to the students respectively served by each program. Each program is
responsible for ensuring that FERPA provisions are followed. Prior to the release and sharing
of confidential student information, signed written consent from individual students are obtained
and kept in the file. While programs might allow student workers access to confidential student
records, the student worker is required to sign the “student worker confidentiality agreement”
and to be trained on matters of confidentiality. Student worker access to student records is not
in practice across the board. As a matter of institutional procedure, no student workers are
allowed access to any student electronic files.
To further efforts to improve student access, Shasta College will be implementing online
application and registration beginning with the 2005 summer session.
Assessment:
The College meets the standard. Access to records is safeguarded and controlled and
the central storage areas are fireproof. Outside the Admissions and Records Office, student
records maintained by other programs are kept in locked metal file cabinets. Access to these
files is limited. There are no back up systems to these records.
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Planning Agenda:
None
II.B.4. The institution evaluates student support services to assure their adequacy in
meeting identified student needs. Evaluation of these services provides evidence that
they contribute to the achievement of student learning outcomes. The institution uses
the results of these evaluations as the basis for improvement.
Description:
Shasta College evaluates Student Support Services. All Student Support Services are
surveyed at some point with one of the existing surveys. Student Services includes: Admissions
and Records; AmeriCorps; Assessment Office; Career Center; Campus Police; CalWORKS;
Counseling; Cultural Diversity (Each One, Reach One); DSPS; EOPS/CARE; Financial Aid;
Health Services; Library (LRC); Student Activities; Student Development; Student Employment
Center; Transfer Center; Transportation; TRIO/Student Support Services and Tutoring.
As noted earlier, all Student Services departments are evaluated by at least one
instrument, though they do not all go through a formal Program Review. This evaluation
process may include staff, faculty and student satisfaction surveys and other data. In some
instances community feedback is collected. The Program Review process seems to be
followed and acted upon. The intent of the Program Reviews is to ensure that the College is
producing the best programs possible; it is to be a visible statement of the Institution’s
commitment to excellence. Program Reviews are submitted to the Vice President of Academic
Affairs. Copies of current Program Reviews for Student Services are on file and available in the
Office of the Vice President of Academic Affairs.
In addition to the Department Program Reviews, the College identifies student needs
and assesses effectiveness through various other surveys. The Student Satisfaction Survey
asks students to identify institution strengths and priorities. The Tenure Review Process for
counselors contains surveys from students, peers and supervisors, and it asks evaluative
questions about specific counseling services. The Matriculation Committee surveyed students
(through the Student Success Questionnaire) in fall, 2004, to identify ways to improve efforts to
help students be more successful. A Retention Committee has been set up under Matriculation,
which is in the beginning stages of processing these results in order to make recommendations
concerning changes. Conscientious employees are continually making suggestions to improve
delivery of services.
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Assessment:
The College meets this standard and makes efforts to evaluate the effectiveness of its
programs using the Student Success Questionnaire. Notable changes that have come from
evaluation data are seen in EOPS, the LRC, Transportation, and Student Health Services.
However, more often than not, most services do not utilize or even receive pertinent information,
nor have we found the survey reflects needs of Extended Education sites. Only a few services
are available and evaluated at the Extended Education sites. All services need to be.
Planning Agenda:
Shasta College needs to formulate a way to share the data gathered with all its student
services and the College at large. There needs to be a clear and consistent process for all
survey disbursement and information processing. Consistency between survey items would
assist in easy year-to-year comparison. This could assist Shasta College in establishing
benchmarks and setting goals for ensuring positive student outcomes. An overview of surveys
shows a shortage of measurable objectives. Careful scrutiny of the Student Satisfaction Survey
shows some questions may not be valid. It is questionable if the surveys actually yield the data
they were intended to provide.
While some areas were aware of the need to measure Student Learning Outcomes,
many were unaware. For example, the current Counseling Program Review does not appear to
be looking toward outcomes; however, as of this analysis, it was only in the process of being
written.
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Standard II.C. Library and Learning Support Services
Library and other learning support services for students are sufficient to support the
institution’s instructional programs and intellectual, aesthetic, and cultural activities in
whatever format and wherever they are offered. Such services include library services
and collections, tutoring, learning centers, computer laboratories, and learning
technology development and training. The institution provides access and training to
students so that library and other learning support services may be used effectively and
efficiently. The institution systematically assesses these services using student learning
outcomes, faculty input, and other appropriate measures in order to improve the
effectiveness of the services.
II.C.1 The institution supports the quality of its instructional programs by providing
library and other learning support services that are sufficient in quantity, currency,
depth, and variety to facilitate educational offerings, regardless of location or means of
delivery.
II.C.1.a.

Relying on appropriate expertise of faculty, including librarians and other

learning support services professionals, the institution selects and maintains
educational equipment and materials to support student learning and enhance the
achievement of the mission of the institution.
Description:
Library
Library (here called the Learning Resources Center, or the LRC) holdings number in
excess of 65,000 print titles (74,000 volumes), 15,000 periodical subscriptions, 45,000
microforms, and 3,000 videos, DVD’s, films, and similar materials. Since 1999, the physical
book collection has remained about the same size, while the e-book collection has grown to
over 9,000 titles. The Library webpage(Appendix II.C. 1) provides access to 54 online subscription
databases, with multiple and varied subject coverage and 15,579 unique magazine and
newspaper titles. Other links on the Library webpage provide access to the Library’s online
catalog, the e-book collection and the holdings of other local libraries and consortia. A link
specifically designed to provide research assistance provides 24-hour access to information
regarding procedures such as how to cite resources and evaluate websites. A reserve collection
includes textbooks, laptops, cameras, tape recorders, and assigned class readings, as well as
audio and video recordings with restricted circulation. A small area designated as the Nursing
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Lab houses over 400 videocassettes specific to the Nursing Program and five interactive
computers with specialized nursing software. There are numerous viewing stations scattered
throughout the library where students may watch videos or DVD’s. Each group study room is
also equipped with a TV/VCR and DVD player. Located near the Reference Desk is a selfservice copy area, which houses photocopy machines, a scanner, a tape-to-tape duplicator, a
fax machine, and miscellaneous copy related supplies, such as a hole punch, staplers, etc.
Library materials selection is performed under the guidelines of the Board of Trustees
Policy 4040(Appendix II.C. 2) and appropriate Library policies regarding selection criteria, controversial
materials, textbooks and gifts.(Appendix II.C. 3) The Collection Development Librarian guides and
coordinates the development of all resource collections, including traditional print monograph
and periodical collections, audiovisual materials, and an increasing number of electronic
resource collections. She monitors the major scholarly review media and analyzes collection
use patterns. Her membership on the institution’s Curriculum Council facilitates constant
communication regarding new classes and programs requiring support.(Appendix II.C. 4) Annual
inventories, coupled with management information system reports generated by the Library’s
integrated computer system, also help form a realistic basis for planning.
Classroom teaching faculty are consulted on an on-going basis in order to provide
subject expertise and guidance, and they are encouraged to suggest titles for purchase. The
Library’s technological infrastructure makes staff participation in collection development fast and
simple. The Library website includes several pages outlining collection development policies
and procedures.(Appendix II.C. 3) From one’s office or home, purchase requests can be initiated
online via the catalog; faculty are routinely notified when materials are ordered and received.
An increasing number of electronic resources are being added to the Library collection in
the form of periodical databases, reference databases and electronic books. Electronic
resources enhance the service to distance education students by making periodical and “book”
materials available outside of the physical building and service hours. The Collection
Development Librarian is a liaison with library consortia that facilitate the development of
consortial purchasing agreements for electronic resources, and she is a regional representative
to the statewide committee that advises the Community College Library Consortium in
California. Substantial cost savings are an important benefit of such group acquisitions.
Library materials have been funded in recent years from a variety of sources, including
District funds, grant funds, and statewide categorical funding. “Shasta College Learning
Resources Center Budget Funding Sources”(Appendix II.C. 5) details the sources of funding for the
various library material categories.
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Similarly, the procurement of library technology is also a shared effort of many staff
members guided by the “Library Technology Plan”(Appendix II.C. 6) and analogous documents. Staff
expertise is focused and refined by monitoring technology-related discussion groups in order to
determine hardware alternatives, illuminate real-life experiences, and obtain pricing data. In
addition, constant formal and informal staff interaction with technology-savvy colleagues on
campus goes a long way in resolving a plethora of issues. The College’s Technology Support
Department is the final key element in the procurement process for computer-related (or other
“high tech”) educational equipment. They ensure cost-effective hardware and network
compatibility, thereby improving overall performance for the academic community.
Writing Center
Located on the second floor of the LRC, the Writing Center encompasses approximately
1,600 square feet of floor space and is open 58.75 hours a week, excluding weekends. The
Writing Center is staffed by a Coordinator (also an English Faculty member/instructor, 175-day
contract), two classified positions of Para-professional Writing Center Coordinator (175-day
contract), and a staff of six to nine tutors, who offer one-on-one tutoring at all phases of the
writing process for students writing papers in any of the 78 disciplines.
Since its establishment as a Writing-Across-The-Curriculum (WAC) Center in 1996, the
Writing Center has served an increasing number of students in one-on-one tutoring sessions of
a half hour to one hour. The number of students has risen from 640 in the fall of 1996 to 1,404
in the spring of 2004. Also, the Writing Center hosted over 80 orientations during the 2003-2004
Academic Year.(Appendix II.C. 7, II.C. 8)
The Writing Center computer lab, with 25 student computer workstations, offers Internet
connections, Windows XP, the Microsoft Office suite, desktop publishing software, a photo
editor, Microsoft Works, and other specialized course software programs currently needed by
students. It is utilized by 2,900+ students for a total of 14,000+ hours a year. In addition to
computers, the Writing Center provides two laser printers, one color printer, one scanner, and
one adaptive computer for student use.
Also available for student use in the Center are current style manuals for APA, MLA,
Chicago, and other documentation styles, as well as a small library of writing-related texts and
reference materials.
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Other Learning Support Services
Tutoring at Shasta College is not centralized. However, each of the individual tutoring
centers provides educational equipment and materials that assist students in their respective
areas of support. Interactive course software tutorials are available in each area, as well as
libraries of textbooks, teaching guides, writing guides, solutions manuals, practice exams, and
instructional audios and videos. Computers are connected to the Internet in addition to
providing course-specific software. Numbers of computers in the areas range from 1 in the
smallest center (ESL), to 30 in the Math Learning Center. Several of the labs have their own
websites listing hours of operation and other information helpful to the students, including links
to various online resources.
Assessment:
Library
The Library adequately supports Shasta College’s instructional programs, staff
development and intellectual, aesthetic and cultural activities, striving to fulfill the institution’s
“College Strategic Plan” (Appendix II.C. 9) and provide excellent customer service in day-to-day
operations.
Library collections have improved during the evaluative period. Full text and graphics
databases are more numerous. E-books are a major new and successful endeavor. A new
“open stack” arrangement for videos and DVDs has improved resource usage. A massive and
costly closed captioning project aimed at meeting Americans with Disabilities access
standards(Appendix II.C. 10) was initiated.
On-going collection weaknesses of currency and depth within the traditional formats are
a function of a relative scarcity of funding. We continue to fall short of the standards outlined in
California “Minimum Standards for Libraries and Media Centers”(Appendix II.C. 11) and the 1994
“Standards for Community, Junior, and Technical College Learning Resources
Programs.”(Appendix II.C. 12) Recent statewide budget woes have largely erased modest increases
in funding for materials allocated prior to the economic downturn. In addition, stability of funding
remains an issue. While the amount of funding has been adequate to maintain basic services
until financial year 2005, the uncertainty of numerous grant funding sources has made planning
and purchasing difficult.(Appendix II.C. 5) In particular, online databases offer students resources it
would be difficult to purchase otherwise, but they create an on-going need for support that must
be considered essential; the move away from library-owned periodicals has shifted the LRC into
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a position where it no longer owns some of the essential materials for undergraduate research.
Even if the state budget remains tight, the Library must continue to fund these databases, and
the institution needs to provide the resources to ensure this essential service.
In the fall of 2004, the campus conducted the “Shasta College Staff/Faculty Survey for
the Self-Study.”(Appendix II.C. 13) Survey results showed high satisfaction with library services and
support for student research needs.
The Library undertook a “Faculty and Student Satisfaction Survey” (Appendix II.C. 14) in the
spring of 2002. Results of the surveys (Questions 1-12, 18, 19) indicated there was general
satisfaction with the collection and the way the LRC (Library) meets the needs of the students.
Annual statistics show that circulation of print resources per FTE is growing, as is usage of
electronic books and databases.(Appendix II.C. 15)
The phenomenal growth of the online world is, of course, not unique to this institution,
but on this campus it has resulted in an insatiable appetite for computers within the Library’s
Open Computer Lab. Even with 100 workstations, it is common for the lab to be full to capacity.
We anticipate continued demand for these resources.
Writing Center
Since its establishment as a WAC Center, the Writing Center has managed to stay
current in a rapidly-changing and developing field that now encompasses the challenges of
“multimedia literacy,” “writing as multimedia performance,” (Appendix II.C. 16) and ElectronicCommunication-Across-The-Curriculum. Both the faculty and paraprofessional Coordinators
manage to stay abreast of on-going developments in the Writing Center field and of Writing
Center pedagogy through membership in and attendance at their respective professional
associations, and by participating in a variety of listservs and online consortiums, as well as
researching the webpages of several outstanding university writing centers.(Appendix II.C. 17, II.C. 18)
The Writing Center has managed to stay somewhat current with its computer equipment
due to planning ahead. All new Dell, flat-screen computers were purchased in the fall of 2002 to
replace old computers; some of these were purchased with Title III funds.
Also, despite the continued budget crises since the spring of 2003 and ongoing budget
cuts which necessitated the cutting of tutor positions, the Writing Center has managed to
continue offering high-quality tutoring services and workshops. The number of one-to-one
tutorial sessions has remained approximately the same due to diligent budget and payroll
management and to paraprofessionals taking on increased tutoring appointments. In addition to
continuing to provide a high level of WAC services, the Writing Center has been able to
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accommodate Library orientations and makeup testing for Extended Education and Language
Arts and Social Sciences, thus helping to ease a critical space problem on campus.
Other Learning Support Services
The College meets the standard. Given the rapid changes in an increasingly computerbased academic environment, much attention is given to keeping abreast of new software tools
and Internet resources. Paraprofessionals in each Center assist in guiding the replacement and
development of both virtual and physical resources by maintaining constant contact with the
teaching faculty.
Planning Agenda:
Library
In order to meet the demand for computers, the Library plans to add another 100
workstations during the next evaluative period. Funding will come from the State-bonded
Library Annex project.
The Library also plans to make greater use of data analyses derived from its SIRSI
automated library system and other resource vendors to sharpen collection-building decisions.
As in the past, securing adequate funding to satisfy the institution’s burgeoning
information requirements and to meet relevant library collection standards remains a goal to be
pursued on many fronts. Into the foreseeable future, acquisition of hardware, software,
traditional and emerging media will increasingly involve system-wide, consortium, and campuswide considerations. Local expertise and unique institutional conditions will continue to play
important roles but will be constrained somewhat by these larger considerations. Multi-source
funding for information resources will continue to be pursued despite the fact that such a fiscal
tactic dramatically complicates collection development efforts.
Collaborating with other campus units in the development of grant proposals will
continue, as will the Library participation in consortium-based grantsmanship efforts. With the
rapid development of the College Foundation, the Library looks forward to refining and meeting
mutual goals. The Foundation ushers in a new era for garnering library support. Such entities
are common funding sources and conduits for individuals seeking to memorialize a contribution
to higher education.
While the above outlines continuing efforts to secure outside funding, it remains likely
that, into the foreseeable future, the College itself will need to remain the principal funding
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source for the library and allied operations. It is therefore mandatory that the Library’s budget
requests continue to be lucid, realistic, and in accord with the College priorities. On-going
needs assessments and communication with faculty, staff and students regarding planning
priorities form the essential foundation for such budget requests. Maintaining and strengthening
communication channels between all interested parties becomes increasingly important.
Mechanisms for some are already in place and functioning via such entities as the Technology
Support Department, the LRC Advisory Committee, (Appendix II.C. 19) and good informal working
relationships between allied Departments and interested staff.
As the role of technology increases on our campus, coordinated planning and
implementation of library and learning center technologies becomes more important, both within
our own institution and with other local and regional libraries that have identical automation
systems. Shared technical expertise, resource sharing, and staff development will be
increasingly important to all of our operations. Perhaps most importantly, Internet-based
discussion groups now allow for the sharing of experiences and expertise on both a campus
and global basis.
Writing Center
Long-range planning relating to the actual physical setting of the Writing Center depends
on the completion of the new Library Annex in FY08. At this time, the Writing Center is
scheduled to be moved either to the new annex or downstairs into the newly-remodeled Library.
With this relocation would come the possibility of a room with a large, plasma computer screen
and other multimedia equipment, dedicated to campus-wide student and faculty presentations.
It is hoped that a new, more high-profile location will serve to make the College community more
aware of the Writing Center’s services and, consequently, to maximize FTE collection.
In order to maintain currency in a rapidly-changing “digital culture,”(Appendix II.C. 16) it will be
essential in the future to obtain the necessary funding to enable faculty and classified staff to
avail themselves of professional development opportunities in the future. Keeping abreast of
these developments and maintaining an understanding of emerging trends in writing centers
and tutorial labs in general will be crucial to the goals of providing a variety of student needs in
an increasingly technological society.
Planning for on-going maintenance and upgrading of computer equipment and software
programs needs to be addressed. For example, the Writing Center recently faced an
unexpected and urgent need for an expensive ($1,500) upgrading of computer switches in order
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to keep the Internet connection stable. Fortunately, the LRC was able to pick up one half of this
amount.
Other Learning Support Services
All individual learning centers will maintain a consistent review of the ever-changing
array of educational software and hardware. In addition, each will work with the Academic
Senate to create methods to measure Student Learning Outcomes.
II.C.1.b.

The institution provides ongoing instruction for users of library and other

learning support services so that students are able to develop skills information
competency.
Description:
Library
The Library provides an extensive instructional menu, assistance services and facilities
management, designed to aid students in attaining their educational goals while developing lifelong skills in information competency, writing and computation.
The Library is well served by 2.5 FTE faculty (175 day contracts) and 1.0 administrative
(220 day contract) staff. All are appropriately degreed and credentialed. Support staff number
6.75 FTE on 11-month contracts. Several hold BA degrees, enriching our staff expertise. One
is working towards a master’s in library science. Approximately 1.5 FTE in student aides round
out our human resources. The Library’s computer technician was reassigned to the
Instructional Technology Department but is assigned primary responsibility for Library computer
support.
All staff are particularly rich in experience, the majority having a minimum of ten years of
service in library settings. All personnel avail themselves of staff development and continuing
education opportunities, keeping abreast of their specialties and maintaining an understanding
of emerging trends. Staffing reductions, especially within the faculty ranks and technology
support, have limited progress that otherwise might have been expected. Despite this situation,
personnel “soldier on” in a thoroughly professional manner.
Severe curtailment of secondary school and public libraries throughout much of rural
California has left many students, to varying degrees, “un-informed” about conducting research
in a modern library and ill prepared to take advantage of newly accessible information
resources. Many students have a false sense of security vis-à-vis the Internet. They believe
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that being able to chat with people across the globe or to buy something on eBay means that
they also know how to use the Internet for academic purposes. Generally, students don’t
differentiate between a web presence and authoritative sources. It is a surprise when teachers
question the veracity of "sources" used in their papers, PowerPoint presentations, etc.
Plagiarism is definitely a growing concern. Additional difficulties are faced by distance
education students and disabled persons. Moreover, no single pedagogical methodology meets
the needs of our students. Given all of the above, multi-pronged, student-centered, customer
service oriented, didactic approaches are necessary:
•

Technology triage services are now a basic component of the Library’s Reference Desk.
Students are seeking assistance with software and hardware rather than asking
traditional research questions. Today’s students are confronted with a wide array of
machines including computers, printers, scanners, copiers, debit machines, faxes,
televisions, VCRs, DVDs, media development and duplication devices, etc. The
Library’s Open Computer Lab (OCL) with 100 student workstations offers a major
challenge. Software, including all the library research systems and databases, web
browsers, media players, word processing, spreadsheet, presentation manager, text
recognition and photo-editing programs are mounted on these machines. We also have
a quantity of courseware installed on Library machines. Staff answer between 500 and
1,000 questions a week concerning the OCL.(Appendix II.C. 20)

•

Library orientations now reach approximately 3,000 students per year. This is a
somewhat higher number than during the previous evaluative period and is probably due
to increased marketing together with a perceived need on the part of instructors. The
orientations are tailored to a subject discipline. Presentations are delivered either in
classrooms or in the Writing Center’s computer lab. Point-and-click tours of the Library’s
website, PowerPoint vignettes, and question and answer sessions are followed by a
Library walk-around, pointing out facility highlights.

•

Since the last evaluative period, information competency has emerged as a concern
within higher education. Also known as information literacy, it is defined as “the ability to
know when there is a need for information, to be able to identify, locate, evaluate, and
effectively use that information for the issue or problem at hand." (Appendix II.C. 21) It has
become a new emphasis within the Library’s instructional program. The Fund for
Student Success grant application, “Librarian Faculty Partnerships for Integrating
Information Competency in the Shasta College Curriculum,” a three year, grantsupported information competency program,(Appendix II.C. 22) helped the Library launch an
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effort aimed at assisting students learning to navigate the Internet to the “safe harbor” of
quality information. Grant components included:
o

Partnering with instructors in 25 different courses to design class sessions,
introducing students to information competency skills. A follow-up assignment
demonstrated whether the students had mastered the skills.

o

Presenting instruction via Instructional TV to Extended Education sites in three
counties.

o

Developing online "Class Research Pages" to assist students in using library
resources for specific courses.

o

Hosting a California State University, Chico Librarian to speak to faculty on
"Creating Successful Library Assignments" for fall Flex Day.

o

Prototyping a 1-unit course designed to teach students basic information
competency skills.

o

Collaborating with the College Academic Senate to include information
competency in the curriculum.

•

Library personnel are frequent presenters at staff development events. Flex Day
seminars and workshops for faculty, together with similar training events sponsored by
the California School Employees Association’s “CSEA Days” are prominent examples.
Orientations for new staff and faculty, organized by the Human Resources Office
routinely include Library participation. Other ad hoc presentations occur. Workshop
topics often deal with new technologies recently made available at the College. How to
access library databases from home and utilize Writing Center online tutoring are
examples. During recent semesters, the Library has presented workshops on
plagiarism, information competency and copyright. All such opportunities are advertised
through News to Muse, the campus daily e-bulletin.

•

Off-Campus Services Provision for the College’s far-flung study centers and an
emerging, full-blown campus in Red Bluff is an on-going challenge. We have
concentrated our efforts on the following endeavors:
o

Tutorials and help modules are located on our homepage. These include
“Consider the Source: Evaluating Research Tools,” numerous “Class Research
Guides,” an “Online Survival Guide,” the Library’s “FAQ” and an “Ask a Librarian”
service, ensuring rapid email responses to questions.(Appendix II.C. 1)

o

The Library’s “Circuit Riders” (a rotating group of staff) visit the Red Bluff,
Weaverville and Burney Extended Education sites twice a year. Class
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presentations, workshops for personnel, and similar activities help maintain staff
communication and delivery of appropriate instruction.
o

Delivery of physical media is facilitated by the College’s bus system, servicing
remote locations as shown on the District Map.(Appendix II.C. 23)

•

Disabled students have a wide spectrum of special educational requirements. Within the
Library, this has translated into several approaches aimed at ensuring opportunities for
student success:
o

Close collaboration with the Disabled Students Programs and Services Office.
They are our on-going mentors, helping shape services and pedagogical
approaches appropriate for special populations.

o

Provision of accessibility hardware and software including computer hardware
and software, desks, low-vision technology, etc., that facilitate access to
information in-house or available over the Internet.

o

Library orientations, tours, and home page design aimed at special needs
students.

Writing Center
“Information technology is transforming almost every area of our culture,” and “The
advent of networked computing, more than any other single factor, characterizes the postindustrial university at the dawn of the new millennium” (McLeod, et al. 54, 7).(Appendix II.C. 24) The
WAC movement itself has become, due to these relentless cultural forces, ElectronicCommunication-Across-The-Curriculum (ECAC). “ECAC at its best is student centered and
supports the development of an individual’s academic and communication abilities for both
personal and professional objectives” (McLeod 55).(Appendix II.C. 24)
The Writing Center promotes the ECAC model and, in doing so, provides students with a
variety of information competency experiences through its website, which displays a wide array
of links to writing, Internet, and grammar sites, and on-going workshops and orientations.
Students, either by attending classroom orientations, Writing Center workshops, or by making
an appointment for one-on-one tutoring, receive instruction in the following:
1. MS Word (Basic and Intermediate)
2. E-mail sign-up and usage
3. PowerPoint basics
4. MLA, APA, and other documentation
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5. Internet research including Library databases and search techniques
6. Information competency (evaluating Internet sites)

(Appendix II.C. 25, II.C. 26)

Other Learning Support Services
The tutoring centers at Shasta College provide services to all credit students. The
primary purpose of the tutoring program is to enhance success and retention by providing
academic assistance to students experiencing difficulties. Tutors help with mastery of course
material, study skills related to a particular course, or in general and English language
proficiency for non-native speakers. Tutoring can be done by appointment or drop-in. In the
three largest Centers (Writing Center, Math/Business Lab and Science Lab) approximately
4,500 students were tutored in one semester. In all computer labs combined, a total of 79,907
hours were logged over the course of two semesters.(Appendix II.C. 27)
Assessment:
Library
The campus-wide faculty and student satisfaction surveys again indicate a high rate of
satisfaction with Library services.
Assaying Library staffing presents a quantitatively mixed picture. While it is obvious that
staff size alone does not ensure operational excellence, staffing deficiencies are illuminated in
this report. Standards such as the California Code of Regulations Title 5 “Minimum Standards
for Libraries and Media Centers”(Appendix II.C. 11) and the American Library Association’s “Standards
for Community, Junior, and Technical College Learning Resources Programs”(Appendix II.C. 12)
should not be ignored. Comparisons to these standards show that Shasta College falls well
below the guidelines for adequate staffing.
A faculty librarian position, vacant since 1993 but finally filled in 1998, is vacant once
again. This assignment represented 30% of the Library’s faculty. This librarian’s expertise in
computer-based information systems, media, and efforts in support of information literacy
instruction have been hard to replace. This staffing deficiency has been exacerbated by
burgeoning needs associated with the College’s distance and Extended Education initiatives
and the expansion of the Open Computer Lab.
Also critically, the Library’s Computer Specialist position has been re-assigned to
campus Technology Support. This change has resulted in a significant reduction in services
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rendered to the Library during an era of rapid technological advances. Negotiations with the
campus’s Technology Support Department are on-going and aim to remedy this situation.
Qualitatively, the staff is stronger than ever and more able to deal with the challenges
facing them in a rapidly changing work environment. Technological expertise has increased
substantially. Much time and effort have been invested in staff development. Given the rapid
changes in an increasingly computer-based academic environment, much attention is paid to
keeping abreast of new software tools. For example, SIRSI, the Library’s integrated computer
system, requires a rigorous training cycle. A diversity of funding sources support staff
development. Up until the current California state budget crisis, departmental budgets were
supplemented by such entities as Shasta College’s Network for Professional Growth and the
state’s Technology and Telecommunications Infrastructure Program (TTIP).
Writing Center
Since the fall of 2001, the Coordinator has added to the Writing Center’s website many
carefully researched and annotated links to grammar, writing, and rhetoric sites. The Writing
Center’s home page has been listed on the Online Writing Center Consortium’s page as well as
several others, including the Ohio State University Writing Center’s web page. A student
researcher at Ohio State University once described the Shasta College Writing Center’s web
site as “by far the best website about writing I have researched – check it out.” The website is
kept continuously updated by the Coordinator with excellent technical help from the
Paraprofessional Coordinators.
Other Learning Support Services
The College meets the standard. As noted above, the College provides numerous
opportunities for students to learn and develop skills in information competency. However, lack
of funding prevents the College from hiring as many peer tutors as might be optimum.
Planning Agenda:
Library
The rapidly changing Library environment will oblige us to continually refine our
deployment of existing various staff and continually rethink future requests for the same. We
will persist in this quest until an adequate minimum level is attained.
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Writing Center
In order to continue to meet the needs of students for high-quality, current information
competency materials, the Coordinator and Paraprofessional Coordinators must be able to avail
themselves of professional development geared toward this area. Statewide budget cuts have,
unfortunately, made it impossible to attend professional conferences at a distance without
incurring great personal expense. To some extent, taking advantage of online conferences,
conferences given at Shasta College and nearby training and conferences can help offset this
liability. Also, the skills of the Paraprofessional Coordinators, especially relating to multimedia
such as digital video and desktop publishing, will need to be upgraded in the near future. With
current training in these and other skills, the Paraprofessional Coordinators will better be able to
tutor students in the skills now increasingly needed in classroom presentations.
Other Learning Support Services
The Learning Support Services will work with the Library and the Academic Senate to
incorporate a component of information competency into the curriculum of all classes. They will
work with the budget committees to restore funding to the tutorial centers’ budgets.
II.C.1.c.

The institution provides students and personnel responsible for student

learning programs and services adequate access to the library and other learning
support services, regardless of their location or means of delivery.
Description:
Library
Centrally located, the Library floor space is approximately 20,000 square feet. This area
accommodates roughly 65,000 titles (74,000 volumes). There are study carrels and tables for
100 persons. There are 100 computers and numerous other public access workstations (video,
CD, etc.), including an array suited to the needs of disabled students. Four group study rooms,
a conference room, staff offices and various public service areas round out the space utilization.
The Library is open 60 hours per week during the fall and spring semesters.
Unfortunately, walk-in access hours have been curtailed by 4 hours per week through the
elimination of Saturday hours. Library staff provide reference assistance during all open hours.
Assistance is also available via telephone and email. A link on the Library’s home
webpage(Appendix II.C. 1) provides access to Ask Now, a nationwide 24-hour reference assistance
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service, staffed by librarians from multi-type libraries. Shasta College Library staff contribute 2
hours per week to this service in exchange for access for our patrons. Free interlibrary loan
service is also available to all registered students, faculty and staff.
Summer Session access is 48 hours per week during a Monday through Thursday
schedule. With relatively low summer enrollments, some computer lab consolidation occurs for
energy conservation purposes. The menu of services remains the same. Websites for the
respective areas are available 24/7, with rare exceptions. Email and phone assistance are
routinely available.
Over the past few years, the College has amplified its physical presence throughout its
tri-county service area. Services and resources are delivered to our Extended Education
students via the Internet, interactive video and a van service that ensures immediate delivery of
books and similar physical materials. Staff regularly visit the sites, conducting workshops for
personnel and making class presentations.
Perhaps the greatest change, from a library perspective, has been the growing
significance of the Internet. Web-based classes, students and faculty working on academic
projects from home have all impacted how we do “business.” During the current evaluative
period, staff have striven to ensure that the maximum amount of resources is available 24/7. An
elaborate website with tutorials and help pages(Appendix II.C. 1) is supplemented by telephone
service at the Reference Desk, an email-based “Ask a Librarian” service and the College’s
interactive video system.
Writing Center
The Writing Center is aware of and strives to provide access to its services to disabled
students as well as distance education students who are taking online or ITV courses.
Handicapped students are able to easily access the Writing Center by a nearby elevator. A
special DSPS-student computer workstation is provided, which is equipped with an adaptive
computer, printer and has wheelchair access. This student workstation and the VendaCard
printing station both have electric, adjustable-height tables and special mice. Also, the Writing
Center’s home page is ADA compliant.
Services to distance education students include administering makeup exams and the
provision of tutoring of papers by telephone; a fax machine is utilized so that students may send
a hard copy of their papers. Also, students may send papers by e-mail; however, they still need
to set up an appointment for tutoring via telephone. Additionally, students are able to receive
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instruction in Shasta College’s software platform for online classes (WebCT) in the computer
lab.
Other Learning Support Services
Each learning center is staffed by at least one paraprofessional, assisted by student
tutors. Hours vary from center to center, but most are generally open during both day and
evening hours. Telephone help is available during open hours. Floor space in most centers is
at a premium, frequently causing an overload in the area, with students waiting during peak
hours. With the advent of technology, most centers can be accessed for basic information via
their campus websites, which usually post hours of operation, telephone help numbers,
individual tutors’ working hours, and in some cases, Internet links to useful resources or tutorials
and “Ask a Tutor” email service. All labs have computers and printers, with most labs providing
basic technical assistance to users, although access for laptop computers is limited to existing
outlets, with no access to the network and Internet. Staff and tutors communicate with
instructors throughout the semester to ensure that up-to-date information is being presented to
the students and that software is kept up to date. Instructors can communicate with the centers
in person or by phone, fax, or email.
Assessment:
Library
The College provides students and staff with adequate access to Library collections and
services, thereby supporting educational personnel in endeavors on the main campus, at
Extended Education sites and for Internet classes.
The recent budget cuts have resulted in a reduction in access to the Library facility.
Partially compensating for this is an increasingly robust set of cyber-services and resources,
including virtual reference.
The campus-wide faculty and student satisfaction surveys again indicate general
satisfaction with access to Library services.(Appendix II.C. 13, II.C. 14)
Writing Center
Strong points of the Writing Center’s provision of access to diverse students are the
close connections that it maintains with the Shasta College Disabled Students Programs and
Services and with the Shasta College diversity program. In April of 2004, the Writing Center
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hosted a high school diversity orientation, “Making College a Reality,” for several groups of
students. Also, the Coordinator is an online instructor and as such is able to provide an
interface with WebCT for Paraprofessional Coordinators. A workshop for Writing Center tutors
was held by the Computer Applications Trainer at the Writing Center in 2004.
Other Learning Support Services
The College meets the standard and student surveys suggest that access is adequate.
However, significant improvements could be made with more space and money. Space for
individual testing and separate quiet areas in most labs (which are housed in open, noisy
rooms) is desperately needed.
Every attempt is made to provide as much access as possible within the limited funding
structure. Additional funding for more tutors and/or equipment would allow for an increase of
available tutoring hours and more workstations to handle the interactive course software. The
proposed new Library Annex might provide some space relief in the future but will not address
the equipment and staffing component.
Planning Agenda:
Library
As times improve, our annual campus-wide student surveys, ad hoc library
questionnaires, input from the LRC Advisory Committee, library management information
system data and the on-going Strategic Planning process will assist in guiding the replacement
and development of both virtual and physical resources, together with concomitant access to
services. As always, a balance will have to be struck between the cost of added services and
resources and relative benefit. Such analyses will take into consideration the relative utility of
online versus physical access to library resources and services, and the emerging needs of the
Red Bluff campus and our other study centers.
Writing Center
Important, far-ranging new proposals regarding disabled student accommodations have
recently been put forward by Student Services: these proposals are still in the process of being
refined by faculty and administration. The Writing Center will monitor these developments and
continue to work closely with the DSPS Director and staff on the sometimes controversial matter
of student accommodations in the Writing Center.

146

Shasta College – Institutional Self-Study – 2005

Other Learning Support Services
All Learning Support Services will work with the Technology Department to develop
network access for students with laptops.
II.C.1.d.

The institution provides effective maintenance and security for its library and

other learning support services
Description:
Library and Other Learning Support Services
Over the past several years, as a result of growth in new College programs, the campus
has experienced exacerbation of its previously existing space problems, noted in earlier
accreditation self studies. The Library facility has had to accommodate new tenants including
Technology Support, Staff Development, College Connection, and the PACE program. A
hallway and group study areas have been converted into offices, a computer lab, and
classrooms.
With such changes has come the need to improve building security. A cadre of Campus
Security-trained students now provide doorkeeper and basic building security when a nonLibrary building tenant finds it necessary to deliver services outside of the Library’s scheduled
hours of operation.
A concomitant impact of increased building utilization has been a need for enhanced
maintenance services. Library employees have worked closely with Physical Plant staff to
improve the effectiveness of custodial personnel. Additionally, the Library’s student staff have
taken on a number of important new tasks. These include helping maintain the Open Computer
Lab (furniture alignment, dusting, cleaning keyboards and headphones) and horticultural
services associated with fifty indoor plants that enhance the facility.
Important building retrofits have helped address the needs of disabled staff and
students. Braille signage has been added throughout the building. Public bathrooms and the
drinking fountain have been remodeled to accommodate special needs. Computer labs have
been outfitted with adjustable-height tables, special mice, etc.
Hardware maintenance has become an important consideration for the Library. The
Open Computer Lab requires constant tweaking. Media hardware (TVs, VCRs, DVDs, audio,
video and CD duplicators), photocopiers, scanners, fax hardware, microform reader printers and
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debit card machinery need attention at unpredictable intervals. All staff must have at least
rudimentary maintenance skills for this array.
Facility management for an overcrowded building shared with many non-Library
operations is an important point of our analysis. Since the last evaluative period, Library staff
have had to become more flexible and creative in this arena. An on-going, largely ad hoc
reconfiguration of the Library floor plan has resulted in several service improvements:
•

The Open Computer Lab has grown to 100 workstations. Coupled with the Writing
Center’s 25-seat computer lab and a separate staff development computer classroom,
faculty can now schedule class-size training events for their students that include
“hands-on” experiences as well as large screen demos. Both labs have full library and
Internet connectivity including audio. Most machines have office software and
courseware and are associated with both color and regular laser printers.

•

Four medium-sized group study rooms are now available. Each accommodates four to
six persons and contains TV/VCR/DVD hardware. Access is on a “first come, first
served” basis, unless a room is booked in advance.

•

The Fireside Room (a 12-seat conference room) has been equipped with large screen
TV and DVD/VCR hardware. Staff may reserve the area, while student groups are
encouraged to use the venue at other times. Both the group study rooms and the
Fireside Room are heavily used and have provided a limited solution to the building’s ongoing noise-related problems.

•

A Media Development Room provides a site for members of the academic community
interested in exploring the expanding opportunities of multimedia.

•

The North Lounge offers a comfortable reading area associated with new book and
current magazine displays. The area also functions as a cultural event venue.

•

Individual study carrels have been relocated to a corner of the building farthest away
from the general hubbub of operations, providing a modest-sized quiet study area.
Running computer labs, providing individual and group study areas, a lounge, and a

cultural event and conference venue, while maintaining an appropriate aesthetic milieu,
traditional library services and quiet study areas, has been a challenge. Signage encourages
people to respect the differing study environments required by a diverse campus population.
Since the last evaluative period, special attention has been focused on facility
aesthetics. We have continued gradually to introduce new furniture and décor, improving the
physical setting. A “Building Ambiance Statement”(Appendix II.C. 28) has been developed that
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provides a rationale for a multi-year plan for substantially improving the building aesthetics.
Changes since the last Self-Study include:
•

Derelict furnishings were removed and gradually replaced with long-lasting, attractive
furniture. Where cost-effective, items were repaired and reupholstered.

•

Appealing art now adorns the walls.

•

Attractive indoor plants have been added.

•

A North Lounge together with “Best Sellers” and “Current Magazines” display areas have
been added.

•

Eye-catching signage has been installed.
The overall effect has been to move from a rather shabby environment to one in which

the campus can take pride.
Writing Center
The Writing Center cooperates closely with the Library and Campus Security in providing
effective maintenance and security. The Writing Center Paraprofessional Coordinators are also
official Assistant Emergency Coordinators. The Coordinator is the backup Emergency
Coordinator for the building in the event that the Library Director is absent.
Assessment:
Library and Other Learning Support Services
The College provides effective maintenance and security for the Library and Learning
Support Services and is in the process of overcoming a number of challenges related to an
expansion of campus infrastructure. State funding for a Library Annex has been approved and
the project should be completed by the financial year 2008. It will correct numerous
infrastructure problems, provide badly needed study space for students, and reduce noise and
traffic flow problems.(Appendix II.C. 29)
While Library personnel are committed to meeting the needs of a variety of pedagogical
modes, and strive to be good neighbors with the other building tenants, we are looking forward
to the construction of the Library Annex and remodel of the current building. Collectively, these
projects should eliminate both the major and minor facility problems plaguing us over the past
20 years.
Writing Center
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The Paraprofessional Coordinators effectively carried out their duties as Assistant
Emergency Coordinators for the second floor under the Library Director’s supervision during two
emergency evacuations of Building 200 in the fall of 2004. All students and personnel were
quickly evacuated from the building on these occasions and the Paraprofessional Coordinators
stood by outside the building to direct students and staff to leave the campus immediately.
Maintenance issues are addressed on a regular basis by both the Paraprofessional
Coordinators and the Coordinator. Recently, for example, a manually-operated floor sweeper
was purchased out of the Writing Center supply budget so that staff can clean the floors in their
offices and the lab when necessary. The Paraprofessional Coordinators direct the tutors to
clean, dust, tidy up desks and shelves, and clean the computer keyboards and monitors, when
they have spare time. Staff has access to a variety of cleaning supplies in the Center and
downstairs in the Library.
Planning Agenda:
Library and Other Learning Support Services
Most deficiencies associated with the Library’s physical setting will dissipate or resolve
themselves with the impending construction of the Library Annex and a simultaneous remodel of
the extant library facility. Overcrowding, noise, traffic flow irregularities, security issues and
technological retrofits will revitalize the structure to better meet the needs of the academic
community.
Writing Center
Future planning revolves around working closely with the Director of the Library, the
Assistant Emergency Coordinators, and the Director of Campus Security to keep up-to-date
regarding safety and security issues and regulations. Plans for evacuating wheelchair-bound
students from the second floor (old mezzanine) area of the Library during an emergency have
been discussed with the Campus Security Director. The concern is that handicapped students in
wheelchairs have only one way to exit the second floor in the event of an emergency, and that is
the elevator. However, if there were a fire, the only way that the students could exit would be to
be helped down the two steep staircases on the east and west ends of the mezzanine.
II.C.1.e. When the institution relies on or collaborates with other institutions or other
sources for library and other learning support services for its instructional programs, it
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documents that formal agreements exist and that such resources and services are
adequate for the institution’s intended purposes, are easily accessible, and utilized. The
performance of these services is evaluated on a regular basis. The institution takes
responsibility for and assures the reliability of all services provided either directly or
through contractual arrangement.
Description:
Library, Writing Center, and Other Learning Support Services
The Library, the Writing Center, and other Learning Support Services do not rely on any
other institutions for resource support. The Library continues to provide supplemental resource
materials through interlibrary loan, using the local North State Cooperative Library System and
the national OCLC resource sharing system.
Assessment:
Library, Writing Center, and Other Learning Support Services
Annual statistics indicate that the need for interlibrary loan resource support is declining
due to the increased availability of online periodicals and e-books. Current systems are
effective in providing any additional resources that are required.
Planning Agenda:
Library, Writing Center, and Other Learning Support Services
None.
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II.C.2. The institution evaluates library and other learning support services to assure
their adequacy in meeting identified student needs. Evaluation of these services
provides evidence that they contribute to the achievement of student learning outcomes.
The institution uses the results of these evaluations as the basis for improvement.
Description:
Library
The College systematically evaluates the Library, assuring its adequacy in meeting
identified student needs. Evaluation of these services provides evidence that they contribute to
the achievement of Student Learning Outcomes. Evaluation results are utilized as one of the
bases for service improvement.
Numerous primary documents form the information blocks that are the foundation of the
Self-Study. Some examples follow:
•

“Shasta College Strategic Plan” and concomitant progress reports(Appendix II.C. 9)

•

“LRC Vision Statement”(Appendix II.C. 30)

•

“LRC Mission Statement”(Appendix II.C. 31)

•

“LRC Goals Statements”(Appendix II.C. 32)

•

“Library Technology Plan” documents(Appendix II.C. 6)

•

“LRC Annual Reports”(Appendix II.C. 33)

•

“Library Utilization Data”(Appendix II.C. 15)

•

“Shasta College Staff/Faculty Survey for the Self-Study”(Appendix II.C. 13)

•

“Faculty/Student Satisfaction Survey Regarding LRC Services”(Appendix II.C. 14)

•

LRC Public Services Group minutes(Appendix II.C. 34)

•

LRC Advisory Committee minutes(Appendix II.C. 19)

•

Curriculum Council documents(Appendix II.C. 4)

•

Previous “Self-Study for the Accrediting Commission for Community and Junior Colleges
Western Association of Schools and Colleges”(Appendix II.C. 35)

Federal and state regulations in addition to professional association guidelines and
standards also provide benchmarks useful to this Self-Study:
•

California Code of Regulations Title 5 “Minimum Standards for Libraries and Media
Centers Section 58724”(Appendix II.C. 11)

•
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•

American Library Association Guidelines and Standards (http://www.ala.org/)(Appendix II.C. 37,
II.C. 38, II.C. 39)

•

Association of College and Research Libraries Guidelines and Standards(Appendix II.C. 12)

•

American Association of Community Colleges “Position Statement on Library and
Learning Resource Center Programs”(Appendix II.C. 40)

•

Association of College and Research Libraries “Guidelines for Distance Learning Library
Services”(Appendix II.C. 41)

•

“Americans with Disabilities Act”(Appendix II.C. 10)

Other useful evaluative mechanisms include the following:
•

Discipline-oriented accreditation reviews such as those for the College’s Legal Assistant
and Dental Hygiene programs that include components dealing with the Library(Appendix II.C.
42)

•

Program Reviews conducted by the Academic Senate’s Curriculum Council(Appendix II.C. 43)

•

Suggestion Box questions and answers(Appendix II.C. 44)

The “Learning Resources Center Program Review FY03”(Appendix II.C. 20) is a key evaluative
document sanctioned by the College’s Academic Senate and the California Code of Regulations
Title 5, Section 51022. Conducted in FY03, this study was a first-of-its-kind effort for the
Library.
Writing Center
The Writing Center participates in informal student and faculty surveys and other
evaluative measures of its services. The question of assessment of whether Writing Center
services – that is tutoring – results in student writing improvement, is addressed in a lengthy
article by Casey Jones, “The Relationship Between Writing Centers and Improvement in Writing
Ability: An Assessment of the Literature.”(Appendix II.C. 45) Jones states that “A review of research
on writing centers indicates that neither writing…nor writing centers, which encompass a variety
of styles…lend themselves very well to empirical study. Indeed, attempts to quantify gains made
by students who participate in writing center activities, seemed to dissipate by 1990.” Jones
goes on to argue that:
If concrete evidence that writing centers do improve student writing is difficult to
construct, indirect evidence is far easier to extrapolate. The dynamic peer
interaction that is a keynote of most writing center models has been shown to be
an effective teaching strategy across a variety of grade levels and disciplines.
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The research reviewed indicates that both tutor and tutee benefit from the nonhierarchical, complementary relationship that enables both partners to refine and
expand their writing and communication skills.
Other Learning Support Services
Evaluation of tutoring services is included in the campus-wide student survey
administered by the Office of Grants and Research on a regular basis. Results of the survey
indicate how students perceive the current functioning of the learning centers and how to get
input on additional needs students see regarding technology, study areas, software, and other
tutorial resources (books, handouts, etc.).
Assessment:
Library and Other Learning Support Services
Measures of success in meeting strategic and operational goals are both qualitative and
quantitative in nature. On-going assessment efforts include modes utilized successfully in the
past, mainly materials utilization data(Appendix II.C. 15) and faculty critiques. (Appendix II.C. 13, II.C. 14) New
for us is a growing focus on Student Learning Outcomes (SLOs). Such analyses are crucial to
the success of our various Departments.
The “Learning Resources Center Program Review FY03”(Appendix II.C. 20) resulted in the
following recommendations to enhance student success:
•

Fill a vacant librarian position.

•

Remodel Open Computer Lab to ensure maximum FTE collection.

•

Coordinate University Center and Library Annex construction projects, taking into
account such issues as staffing, location, access and security.

•

Institutionalize information competency instruction.

As in the past, yearly campus-wide student and faculty surveys indicate that Library and
Learning Support Services and resources are meeting basic needs.(Appendix II.C. 13)
Writing Center
Relying on Jones’ critical analysis, there is indirect evidence of the Writing Center’s
effectiveness in helping students write better papers and get better grades. Faculty feedback is
a good indirect measure of the Writing Center’s effectiveness. Long-time English instructor
Peter Berkow wrote to the Writing Center Coordinator and staff in December, 2002, that “As we
approach the end of the semester, I can not overemphasize how happy I am with the progress
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of the students who have made use of the Writing Center this year.” Mr. Berkow goes on to
state that out of 100 distance-learning students that he has every semester, “about 30 make
regular use of the Writing Center. None of those are the students who fail.” Mr. Berkow adds
that use of the Writing Center helps his “marginal” students get better grades and also assists
his “B plus” students to get A’s.(Appendix II.C. 46) Also, in an e-mail to the Writing Center
Coordinator, dated October 10, 2004, Mr. Berkow included several examples of e-mails he said
he frequently receives that give very positive feedback concerning Writing Center tutoring
experiences.(Appendix II.C. 47)
In addition to indirect feedback from faculty and students, the Writing Center staff
participated with other learning centers on campus in setting up a student survey of these
services in the spring of 2003. This survey, however, has never been administered to students.
Also, in the fall of 2004, a mini-survey of faculty needs with regard to the Writing Center was
administered during a joint Library and Writing Center Flex Day presentation.
Additional indirect evidence of Writing Center effectiveness is contained in an anecdotal
log of comments by students, which was begun in the spring of 2005 by the Paraprofessional
Coordinators at the behest of the Coordinator.
Tutor training is an important component of how well the Writing Center delivers its
services. All tutors in the Writing Center must undergo extensive training, including a preliminary
nine-hour workshop – an official College course (STU 10, Peer Tutoring: Writing Across the
Curriculum), and observe experienced tutors before being allowed to tutor students on their
own. This training process continues throughout the semester in monthly, hour-long staff
meetings and on-the-job training in the Writing Center.
Senior faculty and administration observations of tutor training classes have provided
positive feedback in the past as to the effectiveness of these classes. English instructor Pamela
Spoto observed the class for one hour on November 13, 2002, and Dr. Brian Spillane, LASS
Division Dean, observed the class for one hour on September 29, 2004. Additional faculty
support and feedback as to effectiveness of services and ways to improve the Writing Center’s
services are provided by a five-person faculty Writing Center Advisory Board.
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Planning Agenda:
Library and Other Learning Support Services
The Library and Learning Support Services will continue the cycle of assessments and
the development of concomitant planning documentation in order to better guide the evolution of
services and the acquisition of information resources. The Library will work with the Academic
Senate to develop methods to measure Student Learning Outcomes. The focus of such labors
will be to enhance student success.
Writing Center
Planning for more direct assessments of how, quantitatively, Writing Center tutoring
assists students in writing better papers, depends on funding and time issues. The Coordinator
at present is only contracted for 50 percent of her time (of a six-hour-a-day, five-day-a-week
commitment) to the Writing Center. This amounts to 15 hours a week. It is not possible for the
Coordinator, considering other commitments such as attending departmental and campus-wide
meetings and serving on English curriculum committees, to devote the time necessary to
research projects of this nature during the normal semester. However, it would be possible to
look into obtaining grant funding for a summer or series of summer research projects.
In the meantime, planning will be focused around faculty mini-surveys and completion of
the joint learning centers survey, put together in the spring of 2003. Also, the Coordinator plans
to hold meetings on a regular basis with the Writing Center Advisory Board and to informally
survey that Board with the goal of eliciting feedback as to how Writing Center services can be
improved in the future. Furthermore, the Writing Center Advisory Board should become much
more involved in suggestions and advice as to the overall concept and style of the Writing
Center and in envisioning its future role on the Shasta College campus.
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Standard III: Resources
Standard III.A. Human Resources
Criteria, qualifications and procedures for selection of personnel are clearly and publicly
stated. Job descriptions are directly related to institutional mission and goals and
accurately reflect position duties, responsibilities and authority. Criteria for selection of
faculty include knowledge of the subject matter or service to be performed (as
determined by individuals with discipline expertise), effective teaching, scholarly
activities, and potential to contribute to the mission of the institution. Institutional faculty
play a significant role in selection of new faculty. Degrees held by faculty and
administrators are from institutions accredited by U.S. accrediting agencies. Degrees
from non-U.S. institutions are recognized only if equivalence has been established.
Description:
Shasta College employs qualified administrators, faculty, and classified personnel. All
criteria, qualifications and procedures for selection of personnel are available to the public in the
Office of Human Resources. The Guide to Employee Selection identifies the roles and
responsibilities of participants in the selection process and elements of selection. This
document was updated in January of 2003. Board Policy (BP 7125) outlines the selection and
appointment of administrative personnel.
Assessment:
Shasta College meets this standard. Screening and selection processes for Shasta
College positions are complete, easy to follow, and readily available. Job announcements and
application forms are readily available on the College’s website and are posted on campus. Job
announcements, along with interview and selection criteria, are based solely on job-related
criteria and are developed from the job description. As positions become vacant or duties
change significantly, job descriptions and announcements are updated to ensure the reflection
of current position duties, reporting lines, and qualifications. Job announcements reflect the
professional image needed to recruit well-qualified faculty and staff. A majority of the Self-Study
survey respondents (to statement 33) agree job descriptions are directly related to institutional
mission and goals and accurately reflect positions, duties, responsibilities, and authority.
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Policies and procedures ensure quality faculty, staff and administrators are successfully
recruited, screened, hired, and retained. This in turn assures delivery of high quality education,
congruent with the College’s mission. Human Resources staff perform preliminary screening of
all applicants to determine whether minimum position qualifications, as stated in the job
announcement, have been fulfilled and to verify that degrees held by applicants are from
accredited institutions. The equivalency of degrees from non-U.S. institutions may be verified
by an agency that evaluates foreign equivalency or by the faculty equivalency committee in the
discipline. Applications meeting the minimum qualifications are then forwarded to the selection
committee for screening and interviewing. Every attempt is made to recruit in a manner that
ensures the largest possible pool of qualified candidates.
Dialogue between the Director of Human Resources, administrators, and bargaining
units is a key component to the ongoing evaluation, planning, and improvement of hiring
processes, to achieve a common goal of high quality recruitment and conformance with
regulatory issues. A majority of Self-Study respondents (to statement 35) agree that the current
hiring process ensures the recruitment of qualified faculty and staff.
Planning Agenda:
None.
III.A.1.b.
The institution assures the effectiveness of its human resources by evaluating all
personnel systematically and at stated intervals. The institution establishes written
criteria for evaluating all personnel, including performance of assigned duties and
participation in institutional responsibilities and other activities appropriate to their
expertise. Evaluation processes seek to assess effectiveness of personnel and
encourage improvement. Actions taken following evaluations are formal, timely, and
documented.
Description:
Shasta College requires systematic evaluation of all personnel utilizing criteria to
measure effectiveness. Processes are in place for the review of newly hired and tenured faculty
as well as classified staff. These processes are addressed in collective bargaining agreements.
Management employees are evaluated by their supervising administrator and
peer/subordinates. The President/Superintendent is evaluated by the Board. Processes are
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being developed for systematic self-evaluation by the Governing Board. Evaluation criteria for
participation in institutional responsibilities or other activities appropriate to expertise are
described within evaluation processes.
Assessment:
Shasta College meets this standard. Of those who responded to the Self-Study survey
statement 30, a significant proportion agree that their job performance is evaluated regularly
and systematically.
The first performance evaluation for probationary classified employees per the classified
performance evaluation and development guide takes place no later than 90 days after initial
employment, with the second probationary evaluation occurring during the eighth month. For
employees promoted into a higher classification, the evaluation period is 90 days and 150 days
after initial employment. Evaluations of all permanent employees are conducted on a regularly
scheduled basis. The Director of Human Resources reports a substantial portion of classified
employee reports are forwarded to Human Resources for review and placement in personnel
files.
Shasta College has a well-developed process for evaluation of non-tenured faculty, in
accordance with the Academic Master Contract, section 5.9.3.5. All forms and procedures are
clearly identified, and when appropriate, have been approved by the faculty bargaining agent.
Consistency of the process is ensured by a campus-wide institutional review committee
consisting of two administrators and two faculty members.
The Office of Academic Affairs reports 100% of probationary faculty evaluations are
submitted according to the tenure review timeline. Once tenure has been achieved, faculty
members are evaluated once every three years. Consistency on campus is lacking in this area,
with some Centers performing these evaluations routinely and some not adhering to the
timeline.
Systematic evaluation of faculty, utilizing prescribed procedures, helps to ensure that
those being evaluated are performing duties within the job description. These duties are geared
toward improving instructional effectiveness and are described in Article 5.0 of the Academic
Master Contract of this past year. An extensive review of evaluation processes pertinent to
instructional and non-instructional faculty, resulted in the development of observation guidelines,
including a template for classroom/worksite observations; student opinion surveys; and faculty
improvement plan guidelines. Tenure review documentation and timelines were also reviewed
and revised to reflect consistency in evaluation for all probationary faculty. Part-time faculty are
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evaluated according to the evaluation procedures for part-time, temporary unit members, as
described in section 5.12 of the Academic Master Contract. Part-time faculty teaching classes
six weeks or longer in length are evaluated by a peer evaluator within the first year of
employment. Regular evaluation of part time faculty has not been as consistent in the past;
however, there have been recent improvements and adherence to the process and timelines.
Management employees, inclusive of the President/Superintendent, are evaluated as set
forth in the Administrative Contract according to a timeline presented by each individual’s
contract. The Annual Performance Appraisal process is intended to begin November 1st of their
evaluative year, with the final Administrative Performance Appraisal completed and placed in
the Administrator’s personnel file by the following February 15th. The Director of Human
Resources reports that the majority of expected evaluations are forwarded to Human Resources
for placement in personnel files by February 15th. For those administrators with one-year
contracts, the President makes recommendations to the Board by March 15th for contract
renewals; for those administrators with multi-year contracts, the President’s recommendation
must take place by June 30th.
The Governing Board has used various self-evaluation processes in the past and is
currently reviewing revised methods. A majority of respondents agree that the Governing Board
adheres to a clear and inclusive policy for selecting and evaluating the Shasta College
President, as evidenced by statement 61 of the Self-Study survey.
A large majority of the Self-Study survey respondents (to statement 39) believe that
there is not a coherent and effective method for evaluating skills of personnel in leadership
positions. However, respondents to Self-Study statement 62, agreed that the current College
President provides effective leadership.
Planning Agenda:
Plans are underway to review the self-evaluation process for the Governing Board. Also
recommended is a review of the appraisal forms used in management evaluations.
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III.A.1.c.
Faculty and others directly responsible for student progress toward achieving stated
student-learning outcomes have, as a component of their evaluation, effectiveness in
producing those learning outcomes.
Description:
Shasta College has just begun studying the concept of developing Student Learning
Outcomes; therefore, use of Student Learning Outcomes is not a component of employee
evaluations at this time.
Assessment:
The College does not currently meet the standard. Of those part- and full-time faculty
responding to statement 16 on the Self-Study survey, “Faculty are adequately prepared to
document specific learning outcomes and abilities within their respective discipline,” there were
equal numbers in agreement and disagreement. Within the Academic Senate, faculty have
begun discussion about the development and use of Student Learning Outcomes. Responding
to statement 34 of the Self-Study survey, an overwhelming majority of part- and full-time faculty
agreed that effectiveness in achieving Student Learning Outcomes should be part of their
evaluation process.
Classified staff mostly disagreed with statement 34 of the survey. They feel that
effectiveness in producing Student Learning Outcomes should not be a component of their
evaluation.
Planning Agenda:
The College will continue its efforts to better understand and apply the concepts of
Student Learning Outcomes as they relate to the employee evaluation process.
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III.A.1.d. The institution upholds a written code of professional ethics for all of its
personnel.
Description:
Administration follows the ACCCA code of ethics as stated in Board Policy 7270. The
Classified Employees Code of Ethics is set forth in Board Policy 7231. The Academic Senate
adopted an ethics statement for Shasta College faculty on November 29, 2004.
Assessment:
Shasta College meets this standard. Of those who responded to statement 12 of the
Self-Study survey, a significant proportion agree that the College promotes high ethical
standards for faculty, staff, and students.
Planning Agenda:
None.
III.A.2 The institution maintains a sufficient number of qualified faculty with full-time
responsibility to the institution. The institution has a sufficient number of staff and
administrators with appropriate preparation and experience to provide the administrative
services necessary to support the institution’s mission and purposes.
Description:
The College oversees staffing needs through input from faculty, staff, administrators, the
Vice Presidents, the President, Instructional Council, and the Academic Senate. The needs of
the College are evaluated and recommendations for appropriate staffing are made.
Shasta College’s current workforce includes approximately 150 full-time contract faculty,
300 part-time faculty, 18 administrative staff, and 228 classified staff which includes confidential
and supervisory employees.
Assessment:
Shasta College meets this standard. The Chancellor’s Office currently allows districts to
meet one of two options to fulfill the full-time faculty obligation requirements. In the Fall 2004
Full-Time Faculty Obligation Report to the Chancellor’s Office, Shasta College met Option A of
this requirement with 148.97 Full-Time Equivalent Faculty (FTEF). The State’s requirement for
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Option A was 140.6 FTEF. The Option B requirement required 64.4% FTEF and Shasta
College had 61% FTEF. The statewide goal of a 75/25 ratio is met by only five of the 73
districts. The College is developing a plan for the replacement of those full-time faculty retiring
during the 2004-05 academic year in order to provide greater compliance toward this obligation.
Besides classroom instruction, full-time instructors participate on many committees, advise
students, develop curriculum and programs, and perform many other duties. With fewer fulltime faculty, the ability to meet all outside classroom demands could become a problem in some
disciplines.
Responses to several statements on the Self-Study survey indicated that there are
concerns about adequate staffing across the College. To statement 36 of the Self-Study, the
majority of respondents indicated the current ratio of full-time to part-time faculty does not
provide for optimum student learning. To statement 37, a majority of respondents determined
there is not sufficient staff to serve the needs of the College. However, to Self-Study statement
22, a slight majority indicated there was sufficient support staff to provide effective student
support.
During the 2004-05 academic year Shasta College had six academic Centers, each with
a Dean. There is also a Dean of Extended Education. Effective with the 2005-06 academic
year there will be five academic divisions, each with a Dean. The term center is being replaced
by division. Faculty coordinators will be added to help support the five division dean.
Planning Agenda:
In anticipation of larger numbers of faculty retirees in the next few years, a statistical
analysis of full- to part-time instructor ratios in each area will be developed to assist in
evaluating hiring priorities and making progress toward the 75/25 ratio. Qualitative factors will
also be considered when establishing hiring decisions.
While overall there may be sufficient numbers of classified staff, the Physical Plant area
may need more review of adequate staffing, as additional new buildings are completed. Over
the past several years, administrative employees have been reduced each year. The impact of
reducing employees in all segments needs to be considered for institutional effectiveness.
III.A.3.a. The institution systematically develops personnel policies and procedures that
are available for information and review. Such policies and procedures are equitably and
consistently administered
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Description:
Personnel policies and procedures affecting management, faculty, and staff are listed in
Board Policy, education code sections, and collective bargaining agreements, which are
available in Administrative offices. Collective bargaining agreements are widely distributed to
management, faculty, and staff. As Board policies are updated, they are distributed through the
shared governance process prior to final approval of the Board of Trustees. Administrative
procedures address specific policies and provide greater detail on day-to-day operating
practices.
Assessment:
Shasta College meets this standard as evidenced by the responses to survey statement
32, where a majority of employees agreed that Human Resources policies and procedures are
clearly written and equitably administered. Personnel policies and procedures are available to
staff in the form of Board policies, administrative procedures, and education code sections, but
the most widely used documents are the collective bargaining agreements. The collective
bargaining agreements contain policies and procedures on working conditions and other
negotiable issues such as workload, leaves, salaries and benefits. Collective bargaining
agreements are distributed to new employees at time of hire, with updates provided to all
employees following negotiations. Board policies and administrative procedures are available
in administrative offices and on the College website. Frequently used procedures and forms are
easily accessible on the Human Resources website.
New policies and administrative procedures may be proposed through a number of
campus committees: the President’s Cabinet, Administrative Council, College Council (Shared
Governance), the Faculty and Staff Diversity Committee, the Academic Senate, and the
Instruction Council, as well as through administrative processes, which include shared
governance review prior to implementation. The Board Policy provisions are now easily
accessible on the College website. The Board subscribes to the Community College League
and the Board develops and updates policy based on their recommendations.
Planning Agenda:
None
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III.A.3.b.
The institution makes provisions for security and confidentiality of personnel records.
Each employee has access to his/her personnel records in accordance with law.
Description:
The Human Resources Department has provided for the security and confidentiality of
personnel records by limiting access to personnel files except for authorized personnel. In the
collective bargaining agreements, procedures to access one’s personnel files are delineated.
Assessment:
Shasta College meets this standard. Members of the Human Resources Office have a
copy of the operating procedures and do not release personal information about any of the
District’s employees without a written release signed by the employee. Concerns about
employee access to the new computer system have resulted in authorized employees signing
agreements relating to confidentiality of records accessed, such as dates of birth and social
security numbers. Recent changes in the computerized payroll system require that social
security numbers either not be printed or be blocked out. Medical records, more recently under
tighter restriction, are handled appropriately by the Human Resources Office.
Planning Agenda:
None
III.A.4.a.
The institution creates and maintains appropriate programs, practices, and services that
support its diverse personnel.
Description
Shasta College values and supports the diverse personnel who represent the workforce.
Programs, practices, and services are designed to reflect a commitment to a positive work
environment for all employees.
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Assessment
Shasta College meets this standard, as supported by survey statement 3, where a
significant number of respondents agree there are appropriate programs and services that
support diverse personnel.
Once new faculty and administrators are hired at the College, either informally or
through a formal assignment, a mentor is identified to assist with the new employee’s
acculturation to the institution. In the case of classified employees, this happens informally
through the supervisor and Department, as well as through the employee organizations. The
College believes that such support for the new employee leads to successful integration into the
workforce.
Orientation sessions are held for faculty and classified employees, coordinated by the
Human Resources Office. In the past, the faculty orientation program also included monthly
training sessions for first-year faculty funded through a grant provided by the Chancellor’s
Office. These funds are no longer available, and alternative means to provide additional
orientation activities need to be identified.
Other activities have been sponsored by the Faculty and Staff Diversity Committee to
celebrate cultural differences and recognize achievement of individuals. Performers and
speakers have been funded to promote diversity. Faculty and Staff Diversity Committee
members recommend training sessions and participate in hiring processes.
During the hiring process, screening committee members are made aware of the
commitment to a diverse workforce and receive training in the area of non-discrimination. One
member of the screening committee is assigned as an Equal Employment Opportunity (EEO)
representative, to monitor the hiring process. The handbook on hiring was recently updated to
reflect changes in the law, as well as to incorporate a description of the minimum qualification:
“sensitivity to diversity.” This supports our efforts to understand and create greater awareness
of the synergy which results from a diverse workforce.
Planning Agenda:
More emphasis is needed to support mentoring/instructional needs of adjunct faculty
through the assignment of discipline-based faculty or Department coordinators.

168

Shasta College – Institutional Self-Study – 2005

III.A.4.b. The institution regularly assesses its record in employment equity and diversity
consistent with its mission.
Description:
Shasta College periodically assesses its progress in achieving diversity in the overall
hiring of managers, faculty and staff. Due to recent changes in the laws regarding assessment,
information shared with administrators, faculty and staff is limited. Outreach and recruitment
efforts have taken on primary focus as the College initiates the hiring process.
Assessment:
Shasta College meets this standard. Annually, an assessment is made of the District’s
overall hiring statistics to gauge progress toward achieving a diverse workforce. Information is
discussed with the Faculty & Staff Diversity Committee and reports are submitted to the
Chancellor’s Office and to required Federal agencies (IPEDS). There are several ways
information is reported. One report to the Chancellor’s Office (MIS Data Report) lists each
employee with his/her personal demographic information, workforce category, FTE and type of
assignment. The IPEDS report lists data by salary level and workforce category. Information is
presented in aggregate form for review by the Faculty & Staff Diversity Committee, to evaluate
the overall level of diversity.
The procedures for hiring at all levels (administrative, faculty, and classified staff) have
been updated over the past two years, to remove reference to preferential hiring in compliance
with the new laws. All procedures were reviewed by the appropriate groups and support our
efforts to hire outstanding employees.
The mission of the College reflects a commitment to diversity in the workforce as well as
in the student population. Due to changes in the laws in 2002, efforts to promote diversity are
focused on recruitment and outreach activities at the beginning of the hiring cycle. That
commitment is communicated at initial hiring committee meetings, but in accordance with the
laws, no specific goals are reviewed.
Planning Agenda:
The Faculty and Staff Diversity Plan will soon be updated in conformance with the Title V
regulations and recommendations by the Chancellor’s Office. Once the plan is updated, it will
go through the shared governance process with final review by the Board of Trustees.
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III.A.4.c. The institution subscribes to, advocates, and demonstrates integrity in the
treatment of its administration, faculty, staff and students.
Description:
Shasta College, in its mission statement, has made a commitment to provide all students
with opportunities for success within the open environment of the institution. This commitment
extends to administration, faculty, and staff, in providing a positive learning and working
environment.
Assessment:
Shasta College meets this standard as confirmed by survey statement 12, where a
significant number of respondents agreed that the College promotes high ethical standards for
faculty, staff, and students. The College recently hired a new President and two new Vice
Presidents who subscribe to, advocate, and demonstrate integrity in the treatment of employees
and students. This past year, the keynote speaker for Flex Day communicated the importance
of a positive learning environment, which starts from a positive working environment. All
employees and Board members were invited to the Flex program, which included the closure of
offices to encourage full participation.
Very few employee grievances and complaints have been filed over the past two years,
which supports the survey response that personnel are treated fairly. In addition, statement 40
of the survey points out that a majority of the respondents feel satisfactory procedures are
available to resolve problems.
Planning Agenda:
None
III.A.5.a. The institution plans professional development activities to meet the needs of its
personnel.
Description:
Shasta College provides two faculty professional development days per year along with
several other professional development opportunities. These opportunities are available to both
full- and part-time faculty and may include workshops during Flex in-service, group activities
such as conferences, or Center-sponsored workshops and individual projects. The College
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District currently provides a week of workshops for classified employees in the month of May to
correspond with the Classified Employee Appreciation Days (CEA Days) week of activities.
Assessment
Shasta College meets this standard. The College requires 18 hours of Flex time for fulltime faculty, which includes two flex in-service days (12 hours), scheduled the day before each
semester begins. Part-time faculty participation is voluntary, but those who choose to
participate in Flex activities are paid up to three hours per semester. Options for completing
individual (6 hours) Flex requirements include participation in workshops or conferences on nonteaching days, or individual professional development projects.
Other training opportunities include two full-time trainers for technology development of
online courses and a few workshops sponsored by individual Centers. There are some online
opportunities for professional growth. Incentives apply to faculty taking coursework through
advancement on the salary schedule and longevity stipends to maintain currency in their
disciplines. Classified employees also receive an incentive in the form of a professional growth
award of up to $500 annually for obtaining an AA or BA degree.
The District promotes attendance at legal workshops and professional development for
managers/supervisors.
However, these opportunities are not enough according to Self-Study survey statement
38, where a majority of respondents felt these opportunities did not reflect work-related needs.
When state funding was available, the District had a Professional Growth Coordinator
who developed additional workshops and expanded opportunities for professional growth. This
also included funding for out-of-town workshop/seminars and conferences.
During the past three years there has been a drastic drop in funding from the College for
off-campus travel and conferences, and this reduced professional growth options for College
employees.
Most Department budgets have a line item for travel and conferences; however, due to
reduced budgets for 2003-04 and 2004-05, these types of expenses have been eliminated.
Currently, no funding for travel is provided, with the exception of grant programs requiring
attendance at certain workshops. This has been a problem for those who need to attend
specialized workshops or conferences to maintain licensing. To meet these requirements,
some employees attend classes, workshops/seminars and/or conferences and pay for the
expenditures from their personal finances.
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Planning Agenda:
More funding through internal and external sources is currently being identified to
strengthen professional development opportunities for College employees.
III.A.5.b.
With the assistance of the participants, the institution systematically evaluates
professional development programs and uses the results of these evaluations as the
basis for improvement.
Description:
In the fall of 2000, the Professional Growth Coordinator developed a Needs Assessment
Survey to assess the needs of all personnel and to facilitate the planning and development of
future workshops and training. From this survey a three-year faculty and staff development plan
was drafted.
Assessment:
The District meets this standard. Currently, all Flex in-service attendees are required to
complete a written questionnaire evaluating the effectiveness of the in-service activities and
making suggestions for future programs. Attendees of other professional growth programs and
individual Flex activities are required to fill out a written assessment of their activities and to
explain how they will be used to further student learning, improve instruction/delivery of material
and meet the goals of the District. Attendees are also asked when and how they will use
materials/information gained from the professional growth activity. If attendees developed
curricula or other documents as part of the professional growth activity, they are asked to submit
a sample of their work. A committee of faculty and staff review these forms as a means of
ensuring consistency and to assist in the planning of future programs and activities.
Planning Agenda:
None.
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III.A.6. Human resource planning is integrated with institutional planning. The institution
systematically assesses the effective use of human resources and uses the results of the
evaluation as the basis for improvement.
Description:
Shasta College plans for the systematic hiring of employees through planning processes
approved through the shared governance group and tied into the College’s Strategic Plan and
mission, with the goal of improving Student Learning Outcomes. Periodic assessments by
administrative review are done to ensure hiring is consistent with current needs.
Assessment:
Shasta College meets this standard. The Human Resources Office keeps an inventory
of vacant positions that is routinely reviewed by President’s Cabinet, a group consisting of the
College President, Vice Presidents of Academic Affairs, Administrative Services, and Student
Services, the Human Resources Director, and the Assistant to the President. Based on the
recommendation of the administrator of the area, and with the input of other appropriate groups,
positions are filled through the approved hiring procedure.
Replacement positions come under scrutiny at various levels; justification is required to
ensure thorough evaluation has taken place, particularly in times of limited resources.
Recommendation for replacement of positions has sometimes resulted in re-deployment of
those positions to hard-to-fill assignments and to new growth areas.
When there are initiatives or recommendations from the various disciplines to add new
faculty or staff positions, the review process begins within the instructional Center. At all levels,
decisions regarding new positions take into account the Strategic Plan of the institution and their
affect on Student Learning Outcomes. The instructional Center or administrative area must
provide justification for the budget process when resource allocations are being considered.
The process calls for an initial review and recommendation by the Vice President of the area.
Input is gathered from other affected parties, including faculty and classified staff.
The President’s Cabinet then reviews the recommendations and justifications. Those
positions approved are presented through the shared governance process. Results from the
processes and final recommendations from the Superintendent/President are made to the
Board of Trustees.
Periodic evaluations through various means are done to identify areas where
revitalization is needed or where new programs and facilities are on the horizon. These
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evaluations include Program Review, administrative recommendations, advisory committee
input, Academic Senate and Faculty Association recommendations, and student input. Even
with this review, statement 13 of the Self-Study survey showed that a majority of respondents
do not feel staffing needs are adequately evaluated for new programs, facilities, and services.
Planning Agenda:
The College needs to more fully integrate Human Resources planning with institutional
planning, in response to construction of new facilities, changes to the Strategic Plan, efforts to
include Student Learning Outcomes and recommendations from Program Review.
Shasta College has periodically not filled some full-time faculty positions, administrative
positions and classified positions, as the result of budget concerns. In the future, the College
needs to replace full-time faculty positions to ensure an adequate number of full-time faculty are
retained in ratios appropriate to the area in order to meet the full-time faculty obligation. Redeploying administrative personnel and not filling classified positions needs to be evaluated to
ensure adequate and appropriate staffing levels to support student success.
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Standard III.B. Physical Resources
Physical resources, which include facilities, equipment, land, and other assets, support
student learning programs and services and improve institutional effectiveness. Physical
resource planning is integrated with institutional planning.
Description:
The Shasta-Tehama-Trinity Joint Community College District (Shasta College)
encompasses over 10,000 square miles, serving approximately 210,000 residents in its tricounty area. Minor portions of Lassen, Modoc and Humboldt counties are also included within
the District boundaries. Shasta College is a one campus District with education centers in Red
Bluff, Weaverville, Burney, and Redding at the Down Town Mall and Dental Hygiene facilities.
The District delivers instruction to nearly 50 other locations 1 in 12 cities throughout its service
area.
The Main Campus and District office of Shasta College are located on 335 acres of the
Stillwater Basin, located four miles east of Redding at 11555 Old Oregon Trail. The Main
Campus has over 70 buildings, offering over 6,000 work and study stations in over 346,000
assignable square feet of educational space. Additionally, the District owns 1.24 acres in
downtown Redding upon which the Health Science Center and University Center will be built,
and 320 acres (North half of Section 27) of rangeland. 2 The majority of the buildings on the
Main Campus were constructed between 1966 and 1968 following the 1964 passage of an 8.5
million-dollar Bond Measure.
Shasta College also leases facilities to extend its ability to reach students throughout the
District service area. Leased facilities are located in Redding at the Downtown Mall location
supporting Community Education and CalWORKS, and at the Dental Hygiene Program Building
to support our nationally acclaimed Dental Hygiene Program. Extended Education facilities in
Red Bluff, Weaverville, and Hayfork are currently leased in anticipation of the construction of
District Educational Centers in Tehama and Trinity Counties.
These physical resources support student learning programs and student support
services for 78 course disciplines, operated through six educational Centers of Excellence.
They provide students with a myriad of degree programs, certification and university transfer
opportunities. Community members, with occupational/technical education and personal and
1
2

Extended Education Off Campus Teaching Locations (filename)
Report 17 data
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professional growth objectives, have additional instructional and student support opportunities
provided by the District through Community Education, CalWORKS, and English as a Second
Language (ESL) programs. 3
As Shasta College has grown and the surrounding community has changed, the District
has regularly modified facilities, equipment and other physical resources to better meet the
needs of the community. Physical resource planning is an integral part of our Strategic Plan
and general institutional planning activities. Shasta College Board Policy (BP 3250 Institutional
Planning)4 requires this planning and its integration with effective research. In the past five
years, physical resource planning activities, integrated with and in support of Strategic Planning
activities, have resulted in the most significant changes for the District in nearly 30 years.
Changes include the addition of teaching facilities in Red Bluff, Burney, Hayfork and Redding; a
new Student Services Center, with a much expanded and improved bookstore; a new
warehouse facility; and the passage of a $34 million facilities construction and improvement
Bond Measure. On March 5, 2002, the voters approved the bond to provide for a new Early
Childhood Education Center, a Health Sciences Center, the Tehama Campus Center, the Trinity
Outreach Center, a University Center and remodels and updates for our pre-established
Science Labs and Theater. The integration of physical resource planning with general
institutional planning was both fundamental and essential to the understanding of need, the
definition of requirements, and the successful passage of the bond.
Assessment:
The District generally meets this standard. This is a qualified assessment for the
reasons listed below.
Shasta College generally meets the standard for support of student learning programs
and services. This is evidenced by the overall availability of classroom space and the new
student services facilities recently constructed on campus. This standard received a qualified
rating due to concerns and deficiencies addressed in the Program Review process which
indicate the need for the qualification of this assessment. Physical resource concerns are
voiced in several Program Review documents developed in the past 5 years. Two examples are
listed here. The last Early Childhood Education (ECE) Program Review stated, “The physical
limitations of this modular building have diminished the ability to fully meet the needs of an
3

See College Catalog 2004-2005 for complete list of disciplines, degrees, certificates, etc..
Also See Community Education and Cal Works schedules
4
See Board Policy (BP3250)
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integrated instructional learning experience for students.” This concern is currently in the
process of being addressed through the Bond Project construction of a new ECE Facility. The
Art Program Review states, “The changing demands on an aging facility have made it clear that
room expansions are needed to maintain a progressive program.” The Art Department gave the
following example, “The photo lab is very limited in size and provides only enough workspaces
and equipment for half of the students enrolled in an individual course.” The Music Department
has similar concerns. There are many other examples present in the Program Review
documents, primarily focused on inadequate or obsolete instructional equipment. As with the
issues presented in the ECE Program Review, many are currently being addressed. On the
other hand, many others have not yet been prioritized for resolution.
The District also generally meets the standard for providing physical resources that
improve institutional effectiveness. This component of the standard also receives a qualified
positive assessment. The District currently has limited evaluative mechanisms to provide
evidence of success. The established evaluative mechanisms, against which institutional
effectiveness is measured in the areas of Classroom and Lab Utilization, Physical Resource
Total Cost of Ownership (TCO), and Student Success, as measured by Student Learning
Outcomes, are inconsistent between programs and divisions. Evidence that District physical
resources increase institutional effectiveness is program specific5 and difficult to validate.
The reasoning for this is the lack of consistent evidentiary information in support of the
belief that the District fully meets the standard. Evidence that the District meets the standard
for providing physical resources that increase institutional effectiveness is either anecdotal,
program specific, or difficult to validate. The same condition exists for the evidence that is
contradictory or otherwise indicates that the District may not meet this standard.
The District also generally meets the standard for its integration of physical resources
planning into institutional planning. As can be seen in the description above, the District has
been extremely successful at planning and justifying additional facilities in conjunction with the
District’s Strategic Planning process. This component of the standard is a qualified
assessment. The reason is a result of limited evidence that physical resource maintenance and
replacement planning and/or budgeting goes beyond scheduled maintenance for facilities.
Planning Agenda:
5

See Program Reviews

177

Shasta College – Institutional Self-Study – 2005

The District is currently revising its Program Review process to be more consistent
among Programs and to be better integrated with overall institutional evaluation and planning
with regard to student learning programs and services. Beyond revising the Program Review
process, the District needs to define effectiveness objectives and targets and ensure that those
objectives are not only measurable but also accurately measured.
To improve the District’s ability to assess the degree to which deployed physical
resources improve institutional effectiveness, the District must establish a baseline for
comparison. The District should define baselines and measurable effectiveness objectives and
targets for classroom and lab utilization, and regularly measure and analyze utilization on an
Assignable Square Footage (ASF) basis. The District also needs to establish TCO baselines for
all physical resources and establish and maintain appropriate plans and budgets for operation,
maintenance, upgrades and replacement of those physical resources. Most importantly,
however, the District should establish Student Learning Outcomes and student success
baselines against which institutional effectiveness can be measured and evidence of success
can be documented and verified.
The outcomes of the revised Program Review process, and the outcomes of any new
process defined for regularly evaluating institutional effectiveness, must be integrated into the
institutional planning process in a clear, reportable and verifiable fashion. Software tools the
District should utilize in this endeavor include the implementation of the Resource 25 application
for tracking and scheduling classroom and lab utilization; the implementation of the FUSION
product for tracking of facilities maintenance and the correction of Report 17; and
implementation of Datatel budgeting tools for planning and tracking physical resource
operational, maintenance, upgrade, and replacement budgets.
III.B.1. The institution provides safe and sufficient physical resources that support and
assure the integrity and quality of its programs and services, regardless of location or
means of delivery.
Description:
The District utilizes a 10-member Campus Safety Committee6 to evaluate Emergency
Communications, Evacuation Procedures, Illness and Injury Prevention Programs, Workplace
Security Guidelines, and Emergency Procedures Guides. The District pro-actively conducts
6 http://www3.shastacollege.edu/personnel/hrweb/Safety Program.htm
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safety assessments and uses safety surveys to ensure that the District is aware of and able to
respond to safety issues. Through the Injury and Illness Prevention Program, the District
encourages the filing of Employee Safety Reports through the Human Resources Office,
reporting any potential student/employee safety issues. Combining purposeful assessments
and surveys with ad hoc issue reporting procedures results in a high degree of awareness of
safety issues and a mechanism for ensuring that the District takes appropriate action.
The District Campus Security Department is committed to the safety and well being of
our students, employees, and visitors. The District is dedicated to the cultivation of an
atmosphere that is safe and conducive to learning. To that end, the District regularly analyzes
crime statistics for all District locations, and the Security Department annually prepares and
distributes an updated District Security and Crime Statistics Report.7 This analysis, made in
conjunction with the review of the annual student surveys as they relate to safety and security,
has resulted in several considerations and recommendations for improvement in overall campus
and District safety and security. These recommendations have included establishing a Campus
Service Officer Program, a partnership with the City of Redding Police Department,
implementation of a District wide e911 system and implementation of District video surveillance
capabilities.
The Security Department has successfully implemented a Campus Service Officer
Program, which improves the general feeling of safety for our students, staff, and visitors. For
example, campus Service Officers will provide an escort for those who feel unsafe walking to
their vehicles and/or buildings on campus. The Security Department has also successfully
established a partnership with the Redding Police Department. On August 11, 2004, the Board
of Trustees authorized the District to enter into an agreement between the District and the City
of Redding8 for law enforcement services to be extended to the main campus. These will
provide:
•

Part 1 violent crimes response and investigations, and related court appearances

•

Emergency response to calls and reports of suspicious activity

•

Investigations, as necessary, related to violations of the California Vehicle Code

•

After hours dispatch services

•

Routine patrols of the campus

•

Opportunities for District security officers to participate in Redding Police Department
training activities

7

See District Security and Crime Statistics Report – “Crime Stats Brochure.pdf”
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•

Guidance in the development of campus crime prevention strategies

•

Assistance with the preparation of applications for grants and other funding to enhance
security services on the campus

•

Access to information developed and maintained by the Redding Police Department
Gang Unit Task Force

This authorization was made under the Kristen Smart Campus Safety Act of 19989 and will
be evaluated for renewal on an annual basis.
The District reviews the sufficiency of its physical resources regularly and from several
perspectives. The District reviews room scheduling and utilization for each term, completes the
Chancellor’s Office Report 17 for Facility use, performs a student climate survey, conducts
safety assessments, and updates its five-year facilities plan. Program Reviews evaluate the
sufficiency of physical resources and are performed on each program every five years. The
sufficiency and effective use of District physical resources are an integral component of District
Strategic Planning.
Assessment:
The District meets this standard for providing safe and sufficient physical resources
regardless of location. The District appropriately researches and addresses safety and security
issues and engages in appropriate planning and monitoring activities to ensure continuous
improvement in campus safety and security for all campus locations. Known weaknesses exist
in the District’s ability to provide a security presence in our Extended Education locations. Other
known weaknesses include emergency lighting in classrooms, hallways, and offices, and limited
parking availability in Red Bluff.
Shasta College meets the objective of providing sufficient physical resources that
support and assure the integrity and quality of its programs and services, regardless of location.
In fact, the District has excess capacity for instruction, as measured by its instructional
assignable square feet. However, the District faces many challenges in providing adequate
modernization and replacement of equipment required for the support of its programs and
services. The District has identified several areas of necessary improvement including but not
limited to the better evaluation and support of program needs, better use of available classroom
and lab space, and better planning and budgeting for equipment modernization and
replacement.
8

See Board Agenda for the 8/11/04 Board Meeting (agenda item 9.7 pages 70 – 81)
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During the 2004-05 academic year the District formalized an agreement with the
California Department of Forestry and Fire Protection to supplement Shasta College existing
student volunteer fire and emergency medical response. Under the terms of the Amador
Program, CDF provides 24/7 coverage at the campus Fire Station from November 1 through
May 31 of each academic year. These personnel work in conjunction with our Fire Technology
Program and Fire Academy. Effective September 2005 Shasta College will have a full-time fire
chief/Fire Technology Director.
Planning Agenda:
Though the District meets this standard, the District should continue to pursue options
for mediating the known weaknesses in security of the outlying areas and emergency lighting
throughout the District. The District should continue to explore possibilities for implementing
e911 and video surveillance capabilities to enhance overall District safety and security,
particularly at the outreach sites. These systems, though less costly than staff augmentation for
outreach sites, continue to be cost prohibitive. Additionally, the District should continue to
pursue the upgrade to its fire alarm system, planned to include improvements in emergency
lighting.
The District is currently negotiating with several cell phone providers for the placement of
a transmission device on one of our football stadium light towers. This would help to resolve the
problem of poor cell phone reception on the Redding campus.
Furthermore, the District should implement an equipment maintenance, modernization
and replacement planning process to allow for better planning and prioritization of equipment
expenditures. The District uses a five-year facilities plan for the maintenance, modernization
and replacement of its facilities. A parallel process should also be defined for non-facilities
physical resources, as appropriate. The District does not currently have a similar process for
the maintenance, modernization, and replacement of equipment not specifically included in the
facilities plan.
III.B.1.a. The institution plans, builds, maintains, and upgrades or replaces it physical
resources in a manner that assures effective utilization and the continuing quality
necessary to support its programs and services.

9

See (Ed. Code Sect. 67381)
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Description:
The last five years have been exceptional for Shasta College and its ability to affect
change in its physical resources. Major events have driven a significant change in the make-up
and condition of physical resources throughout the District. These major events and resulting
changes are evidence of the District’s ability to plan for and justify the construction and/or
modification of physical resources in support of its programs and services.
In 1999, Shasta College applied for and was awarded a Title III grant, which has allowed
for the replacement of aging physical resources and the purchase of additional new equipment,
which has expanded the District’s ability to deliver service to its students. In 2000, Shasta
College applied for and received approval and funding from the Chancellors Office for the
construction of a Library Annex that will expand the District’s ability to provide learning
resources to its students. In 2001, the District secured funding to design and build a Student
Center annex and to remodel its current Student Center. In 2002, the District received voter
approval of Measure A. This $34 Million bond initiative is being used to create a new Health
Sciences Center, the Tehama County Campus Center, the University Center, the Trinity County
Outreach Center, and an Early Child Education (ECE) facility, as well as upgrades and
modifications to other existing facilities.
Quality design and construction are mandated and reviewed by the State of California. Shasta
College-owned facilities meet the educational facility building standards as specified in the Field
Act,10 for all student occupied facilities used for student programs and services. In addition to
establishing building standards for the construction and alteration of school buildings, the Field
Act provides a rigorous inspection process. Outbuildings and storage facilities not occupied by
students are not subject to the Field Act. The planning and construction of facilities are
reviewed by and meet the requirements of the Division of the State Architect (DSA) when legally
required under Title 24.
Other Physical Resources generally do not have as stringent state or federal requirements
regulating their acquisition, maintenance, and/or replacement. The District not only meets state
and federal guidelines for asset acquisition, but also meets program and service requirements
for those acquisitions through its purchase requisition review process. Asset acquisitions are
scrutinized by the President’s Cabinet for their appropriateness prior to the generation of a
purchase order for those assets.
10

(Ed. Code, §§ 39140-39159, 39210-39232, 81130-81147)
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Physical resource maintenance, upgrades and replacements are similarly differentiated
between facilities and other physical resources. Facilities are subject to Scheduled
Maintenance funding from the State of California and the Chancellor’s Office Five-Year Capital
Outlay Planning (AB 1473)11 process. That funding is specific to a requested facility
maintenance project and can either be funded in full or with a District match requirement.
District match funding provides up to 50% of the project funding from the state. This requires
the District to set aside 50% of the projected Project Budget within the District budget for the
project year. Maintenance, upgrades and replacements of other physical resources are
supported by state instructional equipment funds, grant funds, categorical funding, and through
general fund allocations. These funds are prioritized and allocated outside of the state
controlled processes. The District controls the prioritization of these expenditures. Grant
Administrators and Program Managers of categorically funded programs exercise a significant
degree of control over the prioritization of physical resource modifications within their areas of
authority.
The District annually reports facilities utilization information to the Chancellor’s Office
using Report 17. Additionally, Safety Assessments, Program Reviews, and Climate Surveys
are conducted to assess continuing quality.
Assessment:
Shasta College partially meets this standard. The District meets the standard with
respect to the Field Act and Department of State Architecture requirements. The District also
meets the standard with respect to how it assures that the intended programs and services can
effectively utilize those facilities and other physical resources, through the President’s Cabinet
level review. The District partially meets the standard of physical resource upgrades and/or
replacements with respect to the District’s ability to assure effective utilization and continuing
quality.
The District faces many challenges in its attempts to adequately maintain, upgrade,
and/or replace physical resources. The District regularly applies for state funding for scheduled
maintenance but does not always have the requisite matching funds available. The District
prioritizes for maintenance and/or replacement those physical resources that do not meet the
needs or quality requirements of the programs and services supported by those resources. The
list of facilities and other physical resources that do not meet the needs or quality requirements
11

See AB 1473
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of the programs and services (as documented in Safety Assessments, Program Reviews, and
Climate Surveys)12 is extensive and far exceeds the District’s ability to accommodate.
The District faces challenges in its attempts to appropriately prioritize the physical
resource modification requests that come from Safety Assessments, Program Reviews and
Climate Surveys. The District does not currently utilize a consistent evaluative process to
determine either the programmatic or institutional impact of physical resource modification
requests. Total Cost of Ownership (TCO) analysis and Operational Cost changes are not
regularly compared to the initial cost of the requested modification. Alternately, the investment
cost of the requested modification per projected Full Time Equivalent (FTE) increase (or
avoidance of FTE Decrease) is not analyzed as part of the prioritization of the requested
modification.
Grant Administrators and Program Managers of categorically funded programs have the
authority to prioritize physical resource modification efforts. This authority, without a District
defined and governed evaluative process for prioritization, has resulted in the use of disparate
prioritization criteria.
The District also faces many challenges in consistently measuring and evaluating
effective utilization of physical resources as previously discussed.
Planning Agenda:
The District should implement and utilize the FUSION product, which replaces the
“Space Inventory and 5 Year Plan” software with a feature rich and easy to use tool for
managing facility data, planning maintenance activities and projecting Capital Outlay projects.
This will help the District more accurately report the condition and utilization of facilities and
better justify and quantify scheduled maintenance requests. The District should establish and
maintain District match accounts for scheduled maintenance projects for which funding has
been requested from the state.
The District should implement and utilize the Resource 25 application for improving not
only its ability to track and report Physical Resource utilization data, but also to more effectively
schedule classes and other activities. The District should define and consistently apply
standard Physical Resource utilization models. The Classroom and Lab utilization model
should mirror that defined in Title 5 and should be part of the base configuration of the Resource
25 application. A similar and parallel model should be defined for the utilization analysis of
12

See Safety Assessment, Program Review, and Climate Survey Documents
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other physical resources.
The District should continue to update its Program Review process to consistently
evaluate resource utilization, quality, and adequacy among programs. The District should
integrate its Program Review outcomes and recommendations with its Strategic Planning
processes and apply TCO analysis to a cost per FTES baseline for each program
recommendation made. The District should close the communication loop with program
constituents with respect to the status and prioritization of the recommendations made through
the Program Review process.
The District should define a prioritization methodology and implement a more consistent
process for the evaluation and prioritization of physical resource modifications. Grant
Administrators and Program Managers of categorically funded programs should follow this new
District prioritization methodology, taking into consideration the restrictions on the expenditures.
III.B.1.b. The institution assures that physical resources at all locations where it offers
courses, programs, and services are constructed and maintained to assure access,
safety, security, and a healthful learning and working environment.
Description:
The majority of the buildings on the Main Campus of Shasta College were constructed
between 1966 and 1968, prior to the enactment of the Americans with Disabilities Act of 1990.
In 1993, the District contracted with the Stevens Design Group, for the creation of The Facilities
Access Compliance Plan to help guide the District through the process of removal of identified
accessibility barriers. In 1999, following a three day visit, the Chancellor’s Office Operational
Program Review Team made ten recommendations to Shasta College to help bring the District
into compliance with ADA/504 and California access regulations and codes. The Program
Review of Disabled Students Programs and Services, conducted in 2003, provided more
guidance and suggestions as to how the District can assure accessibility. Subsequently, The
Office of Civil Rights has conducted Compliance Reviews and made further recommendations
for the removal of existing barriers to accessibility. The District continuously improves
accessibility and automatically integrates accessibility into all facility design, where either new
construction or modifications to existing facilities occur.
Several unusual events in 2004 negatively affected the District’s attempts to maintain a
healthful learning and working environment: the leased property at the Downtown Mall required
odor remediation and some of sewer line repairs, and the Main Campus required bat guano
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remediation in the 100 building. These events caused partial evacuation of the affected facilities
but did not generally affect the learning and working environments.
Assessment:
The District generally meets the standard for accessibility. The District has been making
continuous improvement each year for more than 10 years to assure accessibility of its Physical
Resources and compliance with ADA Section 504 at all locations. The District assures that
accessibility is designed into any new facility and that modifications to existing facilities that may
trigger immediate barrier removal have compliant designs and results. Educational centers
throughout the District generally meet the standard for accessibility. Considering the scope of
the effort to become compliant, the cost of the necessary modifications, and the disruption to
delivery of service caused by construction, the District has made slow but steady progress
toward Section 504 compliance. Known deficiencies include restroom accessibility and
necessary accessibility modifications that are required to be completed as part of the Theater
remodel. The District is working with the Office of Civil Rights to implement a restroom
accessibility modification plan that spreads the project over a five-year period to mitigate the
fiscal impact of making these very costly modifications. This would allow the District to focus its
efforts and financial resources on the most critical needs first.
The District generally meets the standard for assuring safe, secure, and healthful
learning and working environments. Safety Assessments, Program Reviews, and Climate
Surveys reflect positively on general accessibility, safety, security, and the existence of healthful
learning and working environments. However, these assessments, reviews, and surveys also
list issues – or potential issues – relating to safety, security, and healthful learning and working
environments. The extreme situations with sewage and bat guano that occurred in the last year
were addressed promptly and appropriately by the District. Staff and associated services were
relocated when necessary and remediation action taken. The primary issue that was presented
by affected staff members was concern over the lack of maintenance activities before the
situations became extreme. The potential for serious health risks from sewage and guano were
not addressed proactively but were addressed aggressively once the potential risk was realized.
Hindsight helps the District see the need to proactively address the risk, but does not help the
District predict which of the potential issues listed in Safety Assessments, Program Reviews,
and Climate Surveys will occur next. The District evaluates and prioritizes the mediation or
removal of identified risks with the understanding that attempting to proactively mediate or
remove all identified potential risks is impractical.
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Climate surveys indicate that students generally feel safe and secure on campus. Those
surveys also, however, include student comments about the need for better lighting, more
security, more parking, better signage for the blind, better classroom maintenance, and better
enforcement of the smoking ban. The most serious issue identified in the survey with regard to
restrooms was the identification of need for additional restroom facilities in or near the 800
building. Student comments also include statements about a need for more frequent cleaning of
classrooms and restrooms.
The District has responded by adding more parking and better lighting in the new
parking lots and by entering into a partnership with the Redding Police Department for better
security response capability. To respond to the issue of restroom adequacy, the District is
working on a plan to phase in new and expanded restroom facilities that meet student needs
and accessibility requirements. On the issue of restroom and classroom cleanliness, restrooms
are cleaned and mopped every night and several restrooms (e.g. Student Center restrooms) are
cleaned throughout the day Monday through Friday. Trash is removed from each classroom
every night, and each classroom is swept and/or mopped every other night.
Planning Agenda:
The District should continue to work toward the expansion of its student restroom
capacity, maintaining accessibility compliance with ADA Section 504 requirements. The District
should also continue to be diligent in its efforts to provide safe, secure and healthful learning
and working environments. The District should make a greater effort to perform risk
assessments of potential problems and engage in more proactive efforts to resolve reported
problems before they become extreme.
The District will need to ensure appropriate staffing levels in the maintenance function to
support the expansion of facilities.
Efforts are being made to provide better cell phone coverage.
III.B.2. To assure the feasibility and effectiveness of physical resources in supporting
institutional programs and services, the institution evaluates it facilities and equipment
on a regular basis, taking utilization and other relevant data into account.
Description:
The District reviews the sufficiency of its physical resources regularly and from several
perspectives. The District regularly reviews room scheduling and utilization for each term,
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completes the Chancellor’s Office Report 17 for facility use, performs a student climate survey,
conducts safety assessments, and reviews and updates its five-year facilities plan. Program
Reviews that evaluate the sufficiency of physical resources are performed on each program
every five years.
The first set of data is gathered and documented through Program Reviews, Student
Climate Surveys, and safety assessments and is used in the Center-based course and section
scheduling process. The Program Reviews are conducted by and administered to Faculty,
Staff, and Administration. Support personnel also have a voice in the evaluation of the
efficiency of programs and the utilization of classrooms, lecture halls, laboratories, and other
facilities and equipment. The student surveys are conducted by administration and compiled by
staff; they evaluate not only the instructor and the individual courses, but also the classroom,
equipment and facilities that are part of the educational environment and overall student
experience. Additionally, the student survey extends to review all facets of the institution and
the overall student experience, both inside the classroom and out. Safety assessments are
conducted by the campus safety committee and others to regularly assess all aspects of the
campus with respect to the safety of the facilities and equipment that are in use throughout the
District.
Report 17 provides room use and utilization by building throughout the District and
provides the District with a base for balancing the information reported through Program
Reviews, surveys, and assessments to better determine the actual efficiency and effectiveness
of the use of its physical resources. Finally, the District utilizes a five-year facilities plan which
generates annualized targets for achieving facilities improvement goals. These plans, both
current and from previous years, offer the District the opportunity to evaluate its success in
meeting the pre-defined targets and specific facility improvement objectives as defined in these
plans on an annual basis. Facilities plans are adjusted each year to ensure that the District
meets its defined goals.
Assessment:
The District partially meets this standard. Though the District regularly evaluates its
facilities and equipment to assure the feasibility and effectiveness of physical resources, it does
not use a consistent evaluative process and evaluation is not done in a coordinated fashion.
Program Reviews and Student Surveys are fundamental and integral components of the
evaluative process. They involve all stakeholders: students, faculty, staff, and administration.
Program Reviews have the unfortunate limitation of being program specific and poorly
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synchronized or standardized for institutionally focused evaluations of program
recommendations, as they are only conducted in five-year intervals. Few academic programs
are wholly self-contained with respect to facilities and equipment and most rely on or share
facilities with other programs. Additionally, where Program Reviews generally follow a
consistent underlying base structure, the approach and content evaluated vary by Center. In
other words, the majority of our Program Reviews lack consistency of approach, content,
frequency, and outcomes with respect to facilities and equipment, to be viewed in the
aggregate, and therefore, they only provide value in the assessment of the individual programs
and not in the assessment of facility and equipment utilization or needs across the institution.
Furthermore, many Program Review efforts result in a program’s wish list for facilities
and equipment. As an example, one Program Review states the following:
“There are specific deficiencies in equipment available for use by the program. The
equipment is old, in short supply or does not exist. Equipment needed to address
deficiencies and estimate costs of acquisition:”13
This statement is followed by a list of over 50 items totaling over $220,000 in requested
expenditures for a single department. Other examples include the following:
“The furnishings … should be upgraded to better accommodate our students.”14;
“The facility is too small and inaccessible. It is often excessively noisy making it
especially difficult for students to complete exams without distractions.”15;
“This facility should be larger in order to accommodate more students and
workstations.”16;
“The lack of space … became a major obstacle for the success of the class.”17;
“A prevailing, campus-wide problem is the paucity of adequate facilities.”18;
“Many important resources are located in hallways.”;19
“A sizable portion of the facility looks like an academic refugee camp.”20;
“It is small and does not amply meet the needs of our students…”21;
“Many of the chairs we have in the classrooms are older and need to be replaced before
any students become injured.”22;
“We need more lab space.”23;
“The laboratories are being used above their designed capacities and there is shortage
of computers”24.
13

Physical Sciences Program Review
Computer & Information Systems Program Review
15
Disabled Students Programs & Services Program Review
16
Disabled Students Programs & Services Program Review
17
Family Studies & Services Program Review
18
Learning Resources Center Program Review
19
Learning Resources Center Program Review
20
Learning Resources Center Program Review
21
Office Administration Program Review
22
Office Administration Program Review
23
Office Administration Program Review
24
Physical Sciences Program Review
14
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The District currently lacks a well documented mechanism for consistent differentiation
between program wants and program needs with respect to facilities and equipment.
Furthermore, the District currently lacks a well documented mechanism for accurate baselining
and consistent measurement of facilities and equipment use and adequacy. As such,
institutional evaluation of its ability to “meet” the “needs” of Programs, Centers, and Divisions is
required to perform a gap analysis between two poorly defined reference points with insufficient
supporting data. Several Program Reviews are highly critical of the data supplied by the
Research Office and its relevance and accuracy. The Program Review for Art went as far as to
offer an alternate evaluative methodology utilizing internally managed and prepared
departmental data.
Room utilization for the District has historically been difficult to accurately calculate on a
programmatic basis. For example, when comparing Program Review data with Report 17 data,
it becomes apparent that even some very successful programs do not utilize facilities well
throughout all the available hours of the week. With Datatel, reporting on room utilization is less
of an arduous task than it has been historically. It remains, however, labor intensive. The
examination of a subset of rooms in the 800 building and the 1300 building reveal two significant
findings. First, the data recorded in Report 17 does not consistently record modifications to
buildings and rooms in either size or use. Where the differences are relatively minor, updates
will be necessary to ensure more accurate reporting. Second, the examination of the actual
utilization of rooms as scheduled for instruction reveals pockets of impacted scheduling, as
opposed to a broad lack of available instructional facilities. Occasionally, rooms show extremely
low utilization for scheduled instructional activities.
Shasta College has periods of time where demand for classroom and lab space exceeds
supply, which results in a frequent call for additional classroom and lab space. Using the Title 5
classroom and lab utilization model25, the District currently possesses the technical capacity to
support in excess of 8,900 Full-time Equivalent Students (FTES) with its existing Assignable
Square Footage (ASF) (as reported in Report 17), or roughly 23% more FTES than the District
currently generates. The California Community College Chancellor’s Office uses the Title 5
Model, which targets or baselines classroom utilization at about 77% of a five day instructional
week (54 hours out of 70 hours available Monday-Friday), or 64% of a six day instructional
week (54 hours out of 84 hours available Monday-Saturday). A 66% student occupancy rate
(66% of available seats in a classroom occupied) is factored in the calculation that results in a
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42.9 ASF target per each 100 Weekly Student Contact Hour (WSCH). Using the Chancellor’s
Office methodology and baseline calculation, Shasta College has available capacity to support
FTES growth.
Distance Education and Extended Education facilities and equipment, where included in
the total ASF for the District, require an alternative evaluative approach and supporting
mechanisms. Sufficiency of physical resources, effective use of those resources, and the
overall guidance and support of Distance and Extended Education activities, is inconsistently
evaluated, managed and supported. The District currently serves over 2,000 students 26 each
term with online distance education tools yet has no distance education program for the
guidance, evaluation, and management of those online instructional activities.
Planning Agenda:
The District has recognized that the Center-based scheduling of courses and sections
has resulted in less efficient utilization of available classrooms and, therefore, less effective use
of its facilities. To correct that problem, the District will need to implement a more institutional
approach to scheduling classes and sections. One tool that is yet to be implemented is a
physical resource scheduling tool called Resource 25. Resource 25 will help the District better
track actual usage more accurately by Taxonomy of Program (TOP)27 and Self-Initiated
Program (SIP)28 codes. Resource 25, in conjunction with the full implementation and utilization
of FUSION (used to track and report actual ASF), will give the District the opportunity to better
evaluate and improve the effective use of its physical resources.
The District has also recognized the deficiencies of the existing Program Review
process as it relates to overall institutional planning and prioritization of resources. To address
these deficiencies, the District is reviewing a report made by the Joint Committee on Program
Assessment 29 which recommends establishing the following: a more standard approach to
Program Assessment; baselines for early alert criteria; thresholds for further evaluation and
modification; and a defined program discontinuance process. Establishing clear and consistent
Program Assessment Criteria and processes, in conjunction with the implementation of
Resource 25 and FUSION, has the potential to significantly improve the District’s ability to
improve the effectiveness of its scheduling and use of its physical resources.
25

Title 5, Division 6, Chapter8, Subchapter 1, Community College Construction Act
Per WebCT Administrator – S05 has 2159 students
27
TOP Code - Taxonomy of Programs codes – See Taxonomy of Programs - sixth edition 2004.doc
28
SIP Code – Self-Initiated Program code – see MIS Data Element Dictionary – SIP.doc
29
Report of the Joint Committee on Program Assessment – May 10, 2004
26
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The facilities and equipment planning process within the District must also include both
Extended Education and Distance Education requirements. Requirements for facility
maintenance, modernization, and replacement, as well as for equipment maintenance,
modernization, and replacement, must be included. As previously recommended, the District
should define and utilize a Total Cost of Ownership (TCO) model in the planning, evaluation,
and prioritization of all physical resource modification initiatives. Additionally, the District should
define the Prioritization Model to be consistently applied to those initiatives.
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III.B.2.a. Long-range capital plans support institutional improvement goals and reflect
projections of the total cost of ownership of new facilities and equipment.
Description:
The District currently has several external funding sources that are the result of
successful long-range capital plans. External funding from general obligation bonds, the Title III
Federal grant, lease revenue bonds, and facilities construction funds from the Chancellor’s
Office, are the result of long-range capital planning and funding campaigns. The success of
those campaigns has enabled the District to execute its long-range plans and obligates the
District to continue its long-range planning endeavors in support of the initiatives that were
included in those campaigns. The District is meeting that obligation through the integration of
long-range capital planning into its Strategic Planning process. Furthermore, the District utilizes
a five-year facilities plan, which generates annualized targets for achieving facilities
improvement goals, regardless of their funding source, and engages in annual assessments of
Scheduled Maintenance and Special Repairs (SMSR) requirements.
The Measure A bond has already been described in some detail in the Standard III –
Physical Resources standards reviewed in this Self-Study. It is worth repeating, however, that
the $34 million bond includes long-range capital planning initiatives to create a new Health
Sciences Center, University Center, Tehama County Campus Center, Trinity County Outreach
Center, Early Child Education (ECE) facility, and the upgrading and modification of other
existing District facilities.
The District is in the last year of the five-year Title III grant, which has allowed for the
replacement of aging physical resources and the purchase of additional new equipment that has
expanded the District’s ability to deliver service to its students. For the last five years, Shasta
College has been preparing for a dramatic change in the delivery of instruction and services as
well as in the overall daily operations of the College. Title III provides the hardware, software
and training to integrate the use of technology in every component of College operations. The
primary goal is to enable College personnel to acquire new knowledge and training and to
develop innovative methods and programs to improve student success. Additionally, Title III
has provided the District with the opportunity to equip staff with the foundation and tools to
continue institutional improvements after the grant is completed. While the physical resources
funded as part of the Title III grant are primarily technological in nature, the impact of those
physical resources reaches every aspect of District operations, instruction, student support, and
most importantly, student success. Title III physical resources have replaced and upgraded the
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District’s student records system, financial management and payroll systems, HR system, ITV
system and extended and expanded the reach of technology classrooms and labs throughout
the District.
State guidelines and targets for facilities availability (based on ASF targets per FTES)
have been the basis for several significant facilities initiatives for the District. The Library Annex
initiative and the resulting grant for the construction of this facility were predicated on the
definition of the need for an additional 7,500 square feet of space for student access to Library
resources 30. Similarly, the Student Center Annex was designed, funded, and constructed to
address the defined need for additional space for student service related activities, based upon
current and projected FTES.
Assessment:
The District partially meets this standard. There is much evidence that supports the
District’s long-range capital planning for physical resources that support instructional
improvement goals. The five-year facilities plan and the evaluation of District-owned buildings
and related equipment in support of the SMSR 31 funding requests to the state are evidence that
the District prepares cost projections for the support of District facilities. There is, however,
limited additional evidence that the District supports those long-range capital plans with Total
Cost of Ownership (TCO) projections and/or an analysis of the utilization and support
requirements of current and proposed physical resources.
The Bond initiative is the best evidence of institutional long-range capital planning
resulting in the successful definition of need for major additions to, or modifications of, District
physical resources. Physical resource needs were identified, quantified, justified and approved
for modifications to District science lab and theater facilities. Additionally, new facilities
requirements were identified, quantified, justified, and voter-approved for each of the initiatives
listed above. The passage of the resulting $34 million bond is evidence of the success of the
planning and prioritization process the District has employed. These projects and the energy
the District is applying to them is evidence of the degree to which long-range physical resource
planning is integrated into District Strategic Planning. The success achieved through securing
funding for the Library Annex is further evidence of the District’s ability to engage in long-range
planning.
30
31

See “Space Planning for LRC Annex” – Dated August 5th, 2003
See “Scheduled Maintenance Report”
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On the other hand, with the exception of the Library the District is currently over-built.
State guidelines and targets, based upon Assignable Square Footage (ASF) for student
classroom lecture and lab facilities, (as reported by the District to the Chancellor’s Office using
Report 1732), continue to indicate significant excess capacity. The District, therefore, continues
to be ineligible for state funding for additional classroom lecture and lab facilities. This fact
places the District’s ability to make successful arguments for expanded capacity at odds with
the District’s ability to support the expanded capacity as the Total Cost of Ownership (TCO) is
realized. The District must not only, “institutionalize” the support and continuation of the
modernizations and improvements that Title III has afforded, but also “institutionalize” the
support of the new bond-funded facilities as they come on line.
Planning Agenda:
The District should define and implement a methodology for projecting and budgeting for
the TCO impact of new facilities and equipment. As previously stated, the District also needs to
establish TCO baselines for all physical resources, and establish and maintain appropriate
plans and budgets for operation, maintenance, upgrades, and replacement of those physical
resources. Previous Planning Agenda recommendations for the implementation and utilization
of the FUSION product also apply to this standard.
III.B.2.b. Physical resource planning is integrated with institutional planning. The
institution systematically assesses the effective use of physical resources and uses the
results of the evaluation as the basis for improvement.
Description:
The Strategic Planning process at Shasta College is in the process of being redefined
and re-evaluated under the leadership of the new District Superintendent and President. The
new planning process is intended to be inclusive of the physical resources initiatives necessary
to ensure success. Goals have been proposed, but it is still early in the process and strategies,
and initiatives are yet to be identified.
The continued planning for the completion of the Bond projects and the Library Annex
project are at the core of current District planning and implementation efforts. Under the
direction of the Vice President of Administrative Services these major design and construction
32

See Report 17
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projects consume a significant percentage of the District as physical resource planning time and
energy. Integrating the financial control and budgeting functionality of Datatel with the resource
utilization and tracking functionality of Resource 25 should significantly improve the District’s
ability to systematically assess and evaluate the effective utilization of its facilities’ resources.
To more accurately track and report on District facilities, the condition and maintenance
requirements of those facilities, and the projected costs of that maintenance, the District is
implementing the FUSION tracking and reporting tool that is provided by the Chancellor’s Office.
This, in conjunction with Datatel and Resource 25, is intended to aid the District in appropriately
planning for, prioritizing, and funding facility improvements. The District also plans to leverage
its investment in its technology infrastructure by expanding its offering of web-based delivery of
services to its constituents, providing better service at a lower cost. Finally, the District is
currently initiating a Technology Committee to develop the District’s first District-Wide
Technology Plan.
The District systematically assesses the effective use of its physical resources by
reviewing room scheduling each term, completing the Chancellor’s Office Report 17 for facility
usage, conducting Program Reviews, and regularly performing student climate surveys that
include feedback on the physical resources used throughout the District.
Assessment:
The District partially meets this standard. The District does integrate physical resource
planning with institutional planning. As previously discussed, the success of long-range capital
plans is evidence to support the integration of physical resource planning with institutional
planning. However, much of the systematic assessment of physical resources is driven by
Chancellor’s Office reporting requirements as opposed to a District-driven process. The District,
therefore, does not meet this standard for the systematic assessment of the effective use of its
physical resources. Without a District-defined and District-driven systematic assessment
process, limited evaluative results exist against which to base improvement goals.
The District’s current approach to the assessment of the effective use of Physical
Resources does not include a systematic monitoring and evaluation of the utilization of those
physical resources. This holds true not only for facilities, but also for equipment. As previously
presented, departmental Program Reviews generally provide the best information related to
effective use of physical resources. However, Program Reviews are conducted in five-year
intervals and inconsistently address the issue of effective use. Without a systematic
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assessment process or an analysis of physical resource utilization, the District is forced to
address noticeable irregularities on an ad hoc basis.
The District has attempted to address the issue of physical resource utilization through
its Strategic Planning process. The Strategic Plan Annual Report of 2001-2002 (the latest
available Strategic Planning Annual Report) reports progress against Strategic Planning Goal
13, which states the College must “Improve the maintenance and utilization of existing campus
facilities and prioritize new construction projects.”
The progress reported for this goal includes the result of the annual application for
Scheduled Maintenance and Special Repairs funds, facilities projects completed or in process,
and the projects included in the District’s Five-Year Plan and Space Inventory report. Neither
the utilization of existing facilities nor a prioritization model for new construction projects is
reported or otherwise available in the Annual Report.
Currently, the District regularly reports the priority and status of its new construction
projects33 to the Board of Trustees. This reporting process represents a significant
improvement in communication and offers the Board of Trustees the opportunity to review and
comment on both the status and priority of new construction efforts.
Planning Agenda:
The District should continue with its plans to implement and integrate Resource 25 with
Datatel to track, analyze, and manage facilities utilization. The District should also continue with
its plans to implement FUSION to track, analyze and manage facilities maintenance and repairs.
The District should continue to revise its Program Review process to better integrate
annual institutional planning and the regular assessment of the effective use of the physical
resources required to support each program and the District.
As previously stated, the District should define baselines and measurable objectives
against which to evaluate effective physical resource utilization throughout the District. The
District should also develop a process for the systematic assessment of its progress in
achieving its objectives. TCO baselines should be established by the District for all physical
resources. When making decisions about physical resource improvements, the District should
consider not only the analysis of utilization, but the analysis of TCO as well.
Finally, the District should establish Student Learning Outcomes and student success
baselines against which effective use of physical resources can be measured. The effective
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use of the physical resources in the District could then be directly tied to student success, as
measured by the Student Learning Outcomes supported by that physical resource.

33

See “Monthly Report on Construction Projects”
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Standard III.C. Technology Resources
Technology resources are used to support student learning programs and services and
to improve institutional effectiveness. Technology planning is integrated with
institutional planning.
III.C.1. The institution assures that any technology support it provides is designed to
meet the need of learning, teaching, College-wide communications, research, and
operational systems.
III.C.1.a. Technology services, professional support, facilities, hardware, and software
are designed to enhance the operation and effectiveness of the institution.
Description:
In the last six years Shasta College has engaged in a concerted effort to improve upon
the technology resources used to support student learning and internal communications,
enhance data collection/analysis, and improve the overall operation of the College. The District
wrote and received a Federal Title III grant for technology infrastructure and support. The
writing of this grant has provided many benefits. It required a plan be developed and followed
for the technology area, and it allowed the conversion and upgrade of sixteen classrooms to
support advanced technology. The District was able to replace the management information
system hardware and software and provide support for faculty training in alternative instruction
methodologies, related to use of technology. A new DATATEL management information system
has been installed under the Title III technology grant. College staff are continually receiving
training as this system replaces the legacy system for administrative computing and information
support services. More faculty and staff will have improved access to online budget information,
the ability to submit purchase orders online, receive real time updates on account balances, and
access and post course information/data. The overall impact has been an improvement in the
efficiency at the academic Center level as well as in the administrative services that facilitate
student support.
The College also utilizes a Microsoft Server/Software, platform with commonality of
computer equipment to enhance the operation and effectiveness of the Technology Services’
internal communications, while standardizing the platform.
Amplifying the Title III technology plan, under the guidance of a task force, the District is
currently developing an extensive and thorough technology and infrastructure plan. This plan
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will address the current needs, as well as the potential future requirements as the use of
technology across the District increases. The technology plan is a critical component to the
College’s Strategic Plan.
To assist the sub-standard committee in extracting dialogue from the College community
(staff and faculty), an Intranet-based questionnaire was established and made available to the
College faculty and staff. There were 64 statements with variable responses from strongly agree
to strongly disagree. Of the statements presented, 8 directly related to technology resources.
The 8 statements presented are: “The computer hardware and software available at Shasta
College help me to effectively perform my required duties”; “When I need technology training, it
has been available”; When I have received technology training, it has been effective and of high
quality”; “I am satisfied with the systematic maintenance, upgrade and replacement of the
technical resources I utilize”; “When technology is required for me to perform my duties, it is
available at appropriate times”; “When I have a technology question or issue the Help Desk
provides me with help and/or training in a timely manner”; “I have adequate access to the
information and/or data I need to do my job”; “Shasta College provides sufficient and consistent
financial support for the effective maintenance and improvement of information technology and
learning resources.”
There were a total of 207 responses from full and part-time faculty and staff, with an
overall average response indicating the respondents agree or strongly agreed with the
statements. One of the primary reasons for the response has been Shasta College’s
commitment to provide sufficient and consistent financial support for the effective maintenance
and improvement of information and learning resources.
The technology staff, directly supervised by an Associate V.P. of Information Services
and Technology, provide the technical support required to maintain the College’s technology
infrastructure. The Information Services and Technology Department consists of 7
administrative computing staff, two of whom are trainers; 7 technology staff, five of whom are
Maintenance Technicians, two are system engineers; one Media Technology Operations staff
and one staff person who provides the technology support for Interactive Television courses.
Collectively, Information Services and Technology provides support for 1,664 staff, faculty, and
student use computer systems, 320 printers at the 46 instructional delivery locations, and the 8
remote Wide-Area-Network sites.
Assessment:
The District meets the standard.
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Planning Agenda:
None
Ref III.C.1.a #1 Shasta College Datatel web site
Ref III.C.1.a #2 Shasta College Title III grant
Ref III.C.1.a #3 Shasta College Accreditation Survey
III.C.1.b.

The institution provides quality training in the effective application of its

information technology to students and personnel.
Description:
The College employs two trainers, assigned to Administrative Computing Services, to
facilitate proper application of technology for personnel. One trainer has been assigned to
faculty to provide for proper guidance of online instruction via WebCT to maintain a consistent
level of quality education for enrolled students. This trainer is also responsible for training the
staff in the use of various desktop applications. The other trainer has been assigned to provide
support training for the new information management system. This second trainer was provided
in part by the Title III grant, and their positions have been institutionalized now that the grant is
coming to a close.
Training is provided in a number of venues. The institution created a faculty and staff
training room equipped with 32 workstations so that staff can get hands-on training in an area
away from their normal workspace. Getting the staff away from their desk and into this
classroom, has proven to be an effective tool for more focused training. One-on-one training,
video training, and printed documents are also available for faculty and staff. There is also a
“help desk” available to report issues and request training.
The faculty and staff survey indicated a very positive response to the level and
effectiveness of training for Information Technology personnel.
Assessment:
The District meets the standard.
Planning Agenda:
None.
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Ref III.C.1.b #1 Shasta College Title III grant
Ref III.C.1.b #2 Shasta College Accreditation Survey
III.C.1.c. The institution systematically plans, acquires, maintains, and upgrades or
replaces technology infrastructure and equipment to meet institutional needs.
Description:
The level of planning for upgrades and improvements of the technology infrastructure
and equipment are currently driven by the Computing Services and Technology for Collegewide and server upgrades and replacement, while the respective Deans and Vice President of
Academic Affairs make the necessary technology decisions related to instructional program
needs. This has been a moderately successful strategy. A Technology Master Plan is in
development for 2005-2006 that will facilitate a more cohesive decision making process.
Having a Master Plan in place will help facilitate in budget planning for upgrades and
replacements.
Assessment:
The District meets the standard.
Planning Agenda:
None
III.C.1.d. The distribution and utilization of technology resources support the
development, maintenance, and, enhancement of its programs and services.
Description:
The College has approximately 1,564 computers available to faculty, staff, and students.
In the various student computer labs throughout the campus and remote sites there are a total
of 852 computers dedicated to student use. The District also supports 71 instructor computers
used in the multimedia classrooms.
Due to the large geographic area of the Shasta-Tehama-Trinity County Community
College District, remote sites have been established for instructional delivery. Our area-wide
network connects to Burney, Corning, the Dental Hygiene facility, the Downtown Mall location
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that houses CalWORKS, Economic/Workforce Development and Community Education,
Hayfork, Red Bluff locations on Palm Street and Walnut Street, and Weaverville.
In addition, there are 46 locations where instruction is delivered in various locations in
the District including Weaverville, Anderson, Red Bluff, Corning, Cottonwood, Fall River Mills,
McArthur, Gerber and Los Molinos. The distance education program, Internet courses, and
Interactive Television (ITV) courses all serve to reach the District population using technology
resources. Improvements in the infrastructure over the past few years have made delivery of
distance education courses more reliable and consistent with student expectations.
Assessment:
The District meets the standard.
Planning Agenda:
None
Ref III.C.1.d #1 Shasta College Distant Education Website
III.C.2. Technology planning is integrated with institutional planning. The institution
systematically assesses the effective use of technology resources and uses the results
of evaluation as the basis for improvement.
Description:
Currently the instructional divisions prioritize the use of technology for faculty, staff, and
instruction. Administrative and Student Services also prioritize their technology requirements
that are collectively integrated as part of the District’s Strategic Plan. The 2003 five-year
Strategic Plan developed three goals that target technology resources to improve College
operation and delivery of instruction. The goals read: Goal 5 - Improve and update the
curriculum to meet the needs of our students, their communities, and a changing global society;
Goal 6 - Expand District-wide access to courses and degree programs from Shasta College and
cooperating colleges and universities; and Goal 8 - Expand and improve access to technology
in learning and operational environments through a solid technological foundation.
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Assessment:
The District meets the standards but is need of a comprehensive technology plan.
Planning Agenda:
A technology plan needs to be adopted and institutionalized before it can be truly
integrated with the institutional plan.
Ref III.C.2 #1 Shasta College 2003 Strategic Plan
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Standard III.D. Financial Resources
The institution effectively uses its human, physical, technology, and financial resources
to achieve its broad educational purposes including stated student learning outcomes,
and to improve institutional effectiveness.
III.D.1.a. Financial planning is integrated with and supports all institutional planning.
Description:
The Instructional Centers and Departments have an on-going budget base to continue
their regular operations. The Vice President of Academic Affairs and Vice President of Student
Services meet with each Center Dean and Department manager to review their budget. Each
year they are also provided an opportunity to request budget augmentation to improve their
areas of operation, in support of the College Strategic Plan. All requests for additional funding
are submitted first to the appropriate Vice President and then to the Vice President of
Administrative Services and the Superintendent/President for evaluation. The
Superintendent/President’s Cabinet reviews the annual augmentation requests and prioritizes
them. The Strategic Planning Committee leads the College in development of its institutional
goals and strategies. The Planning meeting schedule is disseminated electronically campuswide and information about planning is made available on the College Planning website, which
also includes an electronic bulletin board that allows all College staff to provide input.
Institutional financial planning is also widely supported by the Budget Advisory Committee,
consisting of 12 members representing various College constituencies including the Associated
Student Body. The Budget Advisory Committee is the major generator of recommendations
pertaining to expenditures and makes recommendations to the Superintendent/President and
the Board of Trustees. The Administrative/Management Council and the Instructional Council
also receive budget development packets and information.
Assessment:
The District meets the standard. The existence of the Shasta College Strategic Plan has
assisted the Budget Advisory Committee in following the educational mission, goals and
objectives. The College budget serves as the financial expression of the institutional goals.
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Planning Agenda:
The District should continue meeting with campus-wide constituencies and hold other
budget planning processes to ensure that the financial planning will continue to support
institutional goals.
Ref: Budget packets, and information from the Business Office and President’s Office
III.D.1.b. Institutional planning reflects realistic assessment of financial resource
availability, development of financial resources, partnerships, and expenditure
requirements.
Description:
In 1999, the District Strategic Planning Committee developed a five-year plan, which has
been reviewed annually and modified based upon current information from a variety of campus,
local and state resources. This document served as the road map for District activities. The
development of the Strategic Plan as a planning document ensured that the College resources
were expended in coordination with and in support of the Strategic Plan. The development of
financial resources, such as grants, also supported the Strategic Plan. Regarding institutional
planning, in 2001, the Strategic Planning Council completed the Annual Report, which
documents the Strategic Plan accomplishments. However, in October, 2004, under the
leadership of the new Superintendent/President the Planning Committee was developed. They
are currently developing new goals and strategies to be implemented over the next three years.
Some of the proposed goals overlap and/or are parallel to the current Strategic Plan. In
developing the new goals, all College personnel have had an opportunity to comment on the
plan. Broad participation from all sections of the campus is proving to be effective in producing a
successful document. Institutional planning documents are widely disseminated. Proposed
budget allocations must support College goals and must go through an approval process. The
District Annual Capital Plans, the Bond- and State-funded Construction and Renovation Plan
and the five-year Scheduled Maintenance Plan, support the current Strategic Plan. However,
the District does not have a Master Plan for equipment replacement, but efforts are underway to
address this need.
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Assessment:
The District meets the standard.
Planning Agenda:
The District should complete the equipment replacement plan. The District should
continue to review the Strategic Plan and produce an accomplishment report. The District
should also continue broad participation in developing the new College Plan.
REF: Strategic Planning Annual Report, new planning documents, and meeting notes.
III.D.1.c. When making short-range financial plans, the institution considers its long-range
financial priorities, to assure financial stability. The institution clearly identifies and plans for
payment of liabilities and future obligations.
Description:
When making short-range financial plans, the District does consider some areas of longrange financial priorities in the planning process. The District has several bond issues that
require debt re-payment which are budgeted in the planning process.
The District maintains a five-year plan for scheduled maintenance but has not always
planned for the required match for those projects. This has, on occasion, meant that a project
could not be done in the year proposed, due to the lack of matching funds by the District.
The District does not have a Master Plan of equipment replacement and rotation, which
could affect short-term financial planning.
The District strives to maintain a 5% reserve, allowing for a cushion above the staterequired 3% reserve.
The District has a small amount set aside for Retiree Health Benefits (approximately
$580,000), but that is not adequate to meet future liability with the implementation of GASB 45
in 2009.
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Assessment:
The District does not meet the standard at this point in time. The District strives to
maintain a 5% reserve, and budgets in the debt retirement for long-term bond obligations.
Adequate consideration is not given to District matching requirements, equipment replacement,
and maintenance of retiree health benefit liabilities.
Planning Agenda:
The District should address in its annual budgeting process and Master Plan the areas
addressed above. There needs to be matching funds available for scheduled maintenance
projects in order to take advantage of the available state funding when it is offered. There
needs to be a Master Plan created for the replacement and maintenance of equipment and
facilities. The District needs to begin budgeting, on an annual basis, a portion of the liability for
retiree health benefits in order to be in compliance of GASB 45 implementation in 2009 and
beyond. The District should also budget, apart from the reserves, an emergency fund for each
year.
Ref: Audited Financial Statements, five-year Scheduled Maintenance plan
III.D.1.d. The institution clearly defines and follows its guidelines and processes for
financial planning.
Description:
Budget packets are distributed to all Center Deans and managers. The packet includes
the guidelines and procedures for the annual financial and budget development. A calendar for
budget preparation also clearly defines the projected dates of completion and submission of
budget documents. Budget information and procedures are clearly disseminated electronically,
campus-wide. Information, procedures and guidelines are communicated during the
Administrative Council and the Instructional Council meetings. The Budget Advisory Committee
with representatives from each constituent group also reviews and discusses the processes and
guidelines. In the last two years, the Vice President of Academic Affairs has met with each
budget manager to review their budget.
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Assessment:
The District meets the standard. While there have been several changes in leadership in
College administration, the College has maintained its consistency in communicating the
processes and guidelines for financial planning. Information such as cost-of-living increases (if
any), FTE, cost revenue data, budget for categorically funded programs, and procedures for
submitting expenditure proposals are provided to all budget managers. The new information
and reporting system (Datatel) provides ready access to cost and revenue data for decisionmaking.
Planning Agenda:
None.
Ref: Annual audits, budget packets, Title III report
III.D.2.a. Financial documents, including the budget and independent audit, reflect
appropriate allocation and use of financial resources to support student learning
programs and services. Institutional responses to external audit findings are
comprehensive, timely, and communicated appropriately.
Description:
The California Education Code requires that the District contract with an independent
auditor each year. The Chancellor’s Office, the County Office of Education, and the federal
Office of Budget and Management require additional reporting and auditing functions. The
District is not fiscally independent for payroll or commercial warrants.
An independent Certified Public Accountant firm performs an annual audit report to
examine all financial records of the District, including all District funds, student financial aid,
bond funds, Associated Students, and trust funds. The audit is presented to the Board of
Trustees in hard copy, and an oral overview of major issues or concerns is presented by the
independent auditor. In addition, prior to that presentation the independent auditor meets with
the Audit Committee, which has been appointed by the Board of Trustees. Audit findings are
supported by external auditor recommendations and require a response by the affected
Department in the form of an action plan.
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Assessment:
The District does not meet the standard at this point in time. While the District is in
compliance with GASB 35 in most areas and has implemented in internal audit committee, the
District is not currently including Management Discussion and Analysis as a part of the annual
financial statements. When that part of the report is included, it will be able to address how the
allocation and use of financial resources support student learning programs and services. The
District has not made the financial information available on a timely basis (in relation to the
annual audit). The annual District audit report is available to the public upon request.
Planning Agenda:
The District will include the Management Discussion and Analysis with the June 30,
2005, financial statements, allowing for address of the allocation of financial resources and the
effect on student learning programs and services. In addition, the District will have the financial
statements available by December 31, 2005, for the fiscal year ended June 30, 2005, making
the information available on a timely basis.
REF: Audited Financial Statements, June 30, 2004.
III.D.2.b. Appropriate financial information is provided throughout the institution.
Description:
The District uses the shared governance process for College-wide decision making.
Budget Advisory Committees have been used to develop ideas and promote better fiscal
responsibility throughout the District.
Each Vice President meets with Directors, Deans, and managers in their respective
areas, to evaluate the budget for that program or Department. Each Department or program
has designated someone responsible for budget-related matters to aid in the development of
the departmental budget.
Each Center has access to their own departmental financial information at all times online, aiding in the budgetary planning and control.
Assessment:
The District meets the standard. Additional training in the use and ability obtaining the
information would be helpful to the Centers.
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Planning Agenda:
None.
REF: Budget meeting notes.
III.D.2.c. The institution has sufficient cash flow and reserves to maintain stability,
strategies for appropriate risk management, and realistic plans to meet financial
emergencies and unforeseen occurrences.
Description:
Generally, there are two periods of the year when cash flow can be low: July and
December. This occurs due to the timing of deferred payroll, deferred apportionment by the
State, and early payroll in December. The receipt of local tax dollars usually does not occur
until the very end of December each year. The District has borrowed through the issuance of
Tax and Revenue Anticipation Notes (TRANS) to fund expenses during those times. These
notes are secured with the pledge of taxes and other general fund money.
The California Community College Chancellor’s Office recommends a 5% general fund
reserve. If the reserve falls below 3%, the District is put on a “watch list,” subject to review by
the Chancellor’s Office. The Board of Trustees has recommended all budget decisions be
based on a balanced budget, while striving for the recommended 5% of projected annual
expenditures.
The District’s property, liability, and workers’ compensation are covered under a Joint
Powers Authority.
The District maintains most of its currency in the Shasta County Treasury. The County
pools these funds with those from other Districts in the County to make investments. The
District maintains some bond funds in a separate trust account as required by the bond
documents. These pooled funds are carried at cost. Any investment losses are proportionately
shared by all funds in the pool. In addition, the District’s Trustees’ Scholarship Fund is invested
with A.G. Edwards.
Financial emergencies are planned for through the reserve being held at 5% instead of
the state required 3%. This gives the District a 2% cushion for financial emergencies.

211

Shasta College – Institutional Self-Study – 2005

Assessment:
The District meets the standard.
Planning Agenda:
None.
REF: Budget meeting notes, TRANS application and workpapers, District financial documents.
III.D.2.d. The institution practices effective oversight of finances, including management
of financial aid, grants, external funded programs, contractual relationships, auxiliary
organizations or foundations, and institutional investments, and assets.
Description:
All funds of the District are recorded and managed with the Office of Administrative
Services. Federal, state and local student financial aid grants and bonds are recorded in
separate funds as required by law.
The financial aid process is multi-tiered, with several steps of verification built in to avoid
fraud. Financial aid students are required to attend an in-person loan entrance counseling
session once per academic year. Students who obtained loans are asked to attend one loan
exit counseling at the end of each year. The District allows students to have up to three student
loans at the same time. Students requesting to borrow in excess of the suggested loan limit
must prepare an appeal for the additional loan amount. Those appeals are reviewed on an
individual basis by the Financial Aid Director. The Financial Aid Office determines Student Aid
eligibility. The Business Office generates and distributes the grant checks.
The Bookstore and Food Services operations are outsourced, and while some of their
staff are District employees, the District is reimbursed for the cost of those employees. Both
areas of operation are billed by the Business Office for the reimbursement of the employee
costs. Invoicing for externally funded projects, such as facility rental, contract education, or
third-party payers, is completed by the Department in which they occur. The cash receipts and
disbursements are all handled by the accounting technicians in the Business Office.
The Shasta College Foundation is independent of the District and has its own
accountant. District auditors perform an annual audit on the Foundation accounts.
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Assessment:
The District meets the standard.
Planning Agenda:
None.
REF: District financial records, Shasta College Foundation audited financial statements.
III.D.2.e. All financial resources, including those from auxiliary activities, fund-raising
efforts, and grants are used with integrity in a manner consistent with the mission and
goals of the institution.
Description:
The Shasta College Foundation, initially established in 1995, and changed to the
Auxiliary Foundation in 1997, is the primary fundraising body for the College. The purpose of
the Shasta College Foundation is to provide resources that are otherwise not provided to the
College through the state and public tax support. Membership is comprised of fifteen members
from three counties. Two members of the Board of Trustees serve on the Board of Foundation.
The College has a fully operational Grants Office that works in conjunction with the Research
Office. A grants application and solicitation procedure was set in place in 2000, for the
development of partnerships and external funding resources. The Grants Office provides
overall support to grant programs and ensures compliance with the terms and agreements of
the grant. An internal grants approval form serves as the document for acquiring approvals for
developing external financial resources. All grant and fund-raising activities are linked to the
mission and goals of the institution.
Assessment:
The Foundation files annual reports and is audited by the same firm (Nystrom &
Company) that audits Shasta College. All grant programs must file quarterly-or-midterm
financial reports and final performance and budget reports. Nystrom & Company also audits
grants. All expenses using federal grant funds must adhere to the Office of Management and
Budget (OMB) and the guidelines of Electronic Data Gathering, Analysis, and Retrieval System
(EDGAR). Spending decisions are guided by the Shasta College Strategic Plan.

Capital improvement of the stadium and fitness center have been completed, as has an
endowment for a new Dental Hygiene Program.
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The College Grants Office has secured external funding for College-identified needs. All
grants must be tied to the Strategic Plan. Grants have been secured for staff development,
retention of students, program and curriculum development, academic support services, and
early College awareness, among other things. The College has received five federal grants.
The three largest grants bring in $1,371,231 in federal grants yearly. The largest grant, GEAR
UP, initially funded in 1999, has brought in $4,443,080.00 in federal funds the last five years.
The award for the current year award is $1,110,700.00. The two other largest federal grants
include Title III Strengthening Institutions Program, with a yearly award of $350,000, and
Student Support Services –TRIO, with a total yearly award of $260,181. The other federal
grants include FIPSE and CCAMPIS Programs. The College also has an Improving Teacher
Quality grant funded by the California Postsecondary Education Commission and shares a No
Child Left Behind federal partnership grant with Simpson University and Shasta County Office of
Education. Other grants include outreach and recruitment of diverse students grants,
community-based grants service learning grants, and AmeriCorps.
Planning Agenda:
Continue capital campaign efforts to assist with the bond construction projects.
Continue to communicate with the community through the Foundation newsletter. As grant
funds at the state level have been dramatically reduced and federal funds are also very tight,
develop more partnerships with other institutions and collaborate on grants to increase the
likelihood of securing future funding.
REF: Grants Internal forms, Foundation By-laws, grants award letters for TRIO and Title III,
Strategic Planning documents, EDGAR and OMB.
III.D.2.f. Contractual agreements with external entities are consistent with the mission
and goals of the institution, governed by institutional policies, and contain appropriate
provisions to maintain the integrity of the institution.
Description:
The District carefully reviews all agreements for compliance with institutional policies and
procedures. The integrity of the District is maintained by having consistent review by the
appropriate Vice President, the President’s Cabinet, and Vice President of Administrative
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Services. Only the Superintendent/President and the Vice President of Administrative Services
may sign contracts. New contracts must be approved by the Board of Trustees.
Assessment:
Proposed contracts are submitted and reviewed by the appropriate Vice President
before being submitted to the Vice President of Administrative Services for review and approval.
Proposed contracts are also discussed with the President’s Cabinet. Equipment purchase,
equipment leases, and maintenance agreements are examples of the types of contracts the
College enters into on a routine basis.
Planning Agenda:
Provide more training to staff to help them understand the process.
III.D.2.g. The institution regularly evaluates it financial management processes, and the
results of the evaluation are used to improve financial management systems.
Description:
All District records are evaluated annually by the external auditor to assist the adequacy
of the systems and procedures, compliance with rules and regulations and internal controls.
The Board of Trustees has appointed an internal audit committee to review reports and address
management recommendations. The Business Office evaluates the financial management
processes, continually looking for ways to improve efficiency and timeliness of financial
information throughout the District.
Assessment:
The District meets the standard.
Planning Agenda:
None.
REF: Audit report prepared by independent auditors
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Standard IV: Leadership and Governance
Standard IV.A. Decision-Making Roles and Processes
The institution recognizes and utilizes the contributions of leadership throughout the
organizations for continuous improvement of institution. Governance roles are designed
to facilitate decision that support student learning programs and services and improve
institutional effectiveness, while acknowledging the designated responsibilities for the
Governing Board and the Chief Administrator.
IV.A.1. Institutional leaders create an environment for empowerment, innovation, and
institutional excellence. They encourage staff, faculty, administrators, and students, no
matter what their official titles, to take initiative in improving the practices, programs, and
services in which they are involved. When ideas for improvement have policy or
significant institution-wide implications, systematic participative processes are used to
assure effective discussion, planning, and implementation.
Description:
Shasta College encourages creativity and innovation by maintaining a strong
commitment to shared governance and an atmosphere of collegiality, openness, and inclusion.
In fact, one of the new values adopted by Shasta College is “creativity.” Many innovative ideas
involve new curriculum, new programs, new procedures, and new policies. The College
maintains and respects procedures for developing and implementing new innovations. This
encourages people to follow through with their ideas because there is a clear procedure to
follow. Some of these procedures are described below.
Procedure for Developing New Curriculum:
Shasta College empowers any person to propose new curriculum. However, the
responsibility for the development of new curriculum rests with the faculty (BP 4021).
The Executive Assistant to the Vice President of Academic Affairs, maintains a
comprehensive and up-to-date Curriculum website that outlines all of the procedures for
developing new curriculum. This website can be found at
http://www3.shastacollege.edu/instruction/curriculum/.
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The Curriculum Handbook states that "Ideas for curriculum review and development may
originate from, but are not limited to, the following sources: faculty input; advisory committee
recommendations; changing requirements at transfer institutions; special service population
needs; significant changes in pedagogy/curriculum standards; specific private sector and/or
public agency needs; state mandated curriculum; and student input.”
The person or group that originally has the idea for new curriculum must find a
sponsoring Center. The sponsoring Center is the Center through which the course will be
taught. Faculty in the sponsoring Center must reach consensus about whether to go forward
with the proposal. If a decision is made to go forward, faculty from the sponsoring Center would
then develop the proposal to bring before the Curriculum Council. The necessary forms are all
available on the Docushare website. Subsequently, the proposal is placed on a Curriculum
Council agenda for consideration. Actions of the Curriculum Council are forwarded to the
Academic Senate Executive Committee for final approval. When the course is approved by the
Academic Senate Executive Committee, it is eligible to be listed in the College Course Catalog
and offered to students.
The Curriculum Council is composed of a broad cross section of College faculty. The
composition of the Curriculum Council is included in the Curriculum Handbook, which is posted
at the Curriculum website. In addition to the faculty on the Council, the meetings are also
regularly attended by the Vice President of Academic Affairs (who is a nonvoting member of the
Council), the Center Deans, and by a student representative. All of the attendees are
encouraged to give input and participate in the discussion.
The Executive Committee of the Academic Senate is also composed of a broad cross
section of College faculty. The composition of the Executive Committee of the Academic
Senate is contained in the Senate Constitution and Bylaws which can be found at the Senate
website (http://www3.shastacollege.edu/senate/).
Procedure for Developing New Programs (Including New Degrees and Certificates):
Shasta College empowers any person to propose a new program. However, the
responsibility for the development of a new program is shared between the faculty and the
administration. The procedure for developing new programs is outlined in BP 4020 and AP
4020.
Any person or group can propose a new program. The person or group making the
initial proposal is designated as the program sponsor. The sponsor works with faculty and an
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appropriate Dean to develop an abstract for the new program. This group is called the
Oversight Committee.
According to AP 4020, the abstract is widely distributed to the College community via the
Curriculum Council, Instructional Council and the Strategic Planning Committee. The
composition of Curriculum Council can be found at
http://www3.shastacollege.edu/instruction/curriculum/. The composition of Instructional Council
can be found at http://www3.shastacollege.edu/instruction/IC%20Membership-Objective.pdf.
Since this procedure was written, the Strategic Planning Committee has been changed to the
College Wide Planning Committee. The new committee will not be responsible for reviewing
abstracts.
Through an open process of analysis and revision, the Oversight Committee develops a
complete proposal and presents it to the Curriculum Council. The Curriculum Council forwards
its recommendation to the Executive Committee of the Academic Senate. After consideration,
the Academic Senate forwards a recommendation to the Administrative Cabinet. Relying
primarily on the advice of the Academic Senate, the President recommends, or fails to
recommend, the new program to the Board of Trustees and the process is complete.
Procedure for Developing New Policies and Procedures:
Proposals for new procedures and policies regarding academic matters are presented to
the Executive Committee or to an appropriate standing subcommittee of the Academic Senate.
The standing subcommittees of the Senate are the General Education Committee, the
Matriculation Committee, the Curriculum Council, and the Scholastic Standards Committee. A
description of the composition and function of each of these standing subcommittees is
contained in the Senate Constitution and Bylaws, which can be found at the Senate website.
(http://www3.shastacollege.edu/senate/). These subcommittees each have their own bylaws,
which delineate the way in which they address proposals. Recommendations from the standing
committees are forwarded to the Executive Committee for consideration.
If a proposal for a new policy or procedure comes directly to the Executive Committee
(i.e., the proposal doesn’t fall under the purview of one of the standing sub-committees), an ad
hoc committee is frequently formed to develop the policy or procedure. The ad hoc committee
often consists of volunteers from the Academic Senate and Instructional Council. This has been
a very successful technique. Even though responsibility lies with the Senate, the input and
experience of the members of Instructional Council has proven to be very valuable.
hoc committee then presents their draft to the Executive Committee for consideration.
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All policies and procedures that have been approved by the Executive Committee of the
Academic Senate are then forwarded to the President’s Cabinet for final consideration. The
Cabinet relies primarily on the advice of the Senate regarding new procedures and policies.
In the past two years, Shasta College has hired a new President and three new Vice
Presidents, making for a Cabinet with completely new membership. In every instance since the
tenure of this new Cabinet, the policies and procedures have been adopted as presented by the
Academic Senate.
Developing Other New Ideas:
The Administration makes it clear that they are open to suggestions for improvements in
all areas, including things like budgeting, recycling, efficiency, technology, etc.

For example,

during the 2003-2004 academic year, a budget committee was formed. This committee
solicited ideas from each member of the Shasta College community. We were encouraged to
be creative and every suggestion was considered.
In another recent example, the administration, in an effort to increase the efficiency of
the institution, considered re-structuring the Academic Divisions. Again, the administration
solicited ideas from every member of the Shasta College community.
The College has re-written its Mission, Values and Goals Statements.
Assessment:
The District meets this standard, as supported by the data collected from the
“Staff/Faculty Survey for the Self-Study”:
•

112 respondents (62%) said that they agreed or strongly agreed with the statement:
“As a member of the Shasta College community, I feel empowered to actively
participate in creating and implementing innovation,” and 70 respondents (38%)
disagreed.

•

96 respondents (54%) said that they agreed or strongly agreed with the statement:
“The administration provided leadership and encouragement to staff in improving job
effectiveness”; 82 respondents (46%) disagreed.

•

107 respondents (61%) said that they agreed or strongly agreed with the statement:
“Shasta College encourages discussion and communication throughout the College
community,” and 67 respondents (39%) disagreed.

Planning Agenda:
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The Strategic Planning Committee no longer serves the function outlined in the
Procedure for Developing New Programs (AP 4020). This procedure should be revisited by the
Academic Senate and reference to the Strategic Planning Committee should be removed.
Many innovative ideas come from attendance at conferences and workshops and from
faculty taking sabbaticals. There are no longer staff development funds to support travel and
faculty sabbaticals have been suspended. The President has indicated that staff development
is one of her priorities. One of the new goals for Shasta College is to “invest in our people.” In
light of this, the District should make restoring travel funds a priority. Given the state of the
budget, and that it may be some time before these funds can be restored, the administration
has and should continue to plan alternative staff development activities that would inspire new
ideas and innovation.
Of the respondents to the “Staff/Faculty Survey for the Self-Study”, 62% said that they
agreed or strongly agreed with the statement: “As a member of the Shasta College community, I
feel empowered to actively participate in creating and implementing innovation.” While 62% is a
clear majority of respondents who agree, the 38% who disagree are not an insignificant number.
The District should investigate that 38% and set a goal of greatly reducing that number. Further
analysis of the results of the survey could indicate whether the majority of this 38% comes from
specific areas of campus. If that is the case, then the President or Vice Presidents should train
the managers of those areas to encourage innovation.
Ref IV.A.1. Academic Affairs web site: http://www3.shastacollege.edu/instruction/
IV.A.2. The institution establishes and implements a written policy providing for faculty,
staff, administrator, and student participation in decision-making processes. The policy
specifies the manner in which individuals bring forward ideas from their constituencies
and work together on appropriate policy, planning, and special-purpose bodies.
Description:
Board Policy 2410 states:
The administration will make a concerted effort to see that the designated representative
of each employee organization has adequate advance notice and knowledge of Board
policy and procedures prior to the meeting calling for Board adoption. The Board of
Trustees, in good faith and in the spirit of cooperation, welcomes comments and
recommendations from representatives of official College organizations at any time
relative to the adoption and amendment of Board policies and procedures.
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Board Policy 2510 discusses participation in local decision making and references
Education Code Section 70902(b)(7); and Title 5, Sections 53200 et seq., (Academic Senate),
51023.7 (students). These sections refer to the involvement of Shasta College’s constituencies
and how they work together on appropriate policy, planning and implementation.
Board Policy 2790 delegates to the President responsibility for implementing policy.
Assessment:
The Board has adequate policy to ensure that appropriate members of the District
participate in developing and implementing policies and procedures
Planning Agenda:
None
Ref IV.A.2 Board Policy 2510 and 2790
IV.A.2.a. Faculty and administrators have a substantive and clearly defined role in
institutional governance and exercise a substantial voice in institutional policies,
planning, and budgeting that relate to their areas of responsibility and expertise.
Students and staff also have established mechanisms or organizations for providing
input into institutional decisions.
Description:
Board Policy 2510 establishes the roles of the Academic Senate and the administration
in institutional governance.
The Board delegates to the President all administrative duties and responsibilities (BP
2790).
The administration of the College and the Governing Board rely primarily on the
recommendations of the Academic Senate in matters concerning curriculum including
establishing prerequisites and placing courses within disciplines, degree and certificate
requirements, and grading policies.
The administration of the College and the Governing Board reach mutual agreement
with the Academic Senate in matters concerning educational program development, standards
or policies regarding student preparation and success, College governance structures as related
to faculty roles, faculty roles and involvement in accreditation processes, policies for faculty
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professional development activities, process for Program Review, processes for institutional
planning and budget development; and other academic and professional matters as mutually
agreed upon.
There are clearly delineated guidelines for reaching mutual agreement in Board Policy
(BP 2510).
Representatives of the Academic Senate also serve on hiring committees for
administrators.
Board Policy (BP 2510) establishes the relationship between the Board and the
students. The Shasta College Associated Student Body (ASB) is the designated representative
body of the students. Students are provided an opportunity to participate in the formulation and
development of College policies and procedures that have, or will have, a significant effect on
students. They are provided this opportunity through representation on many College
committees.
Board Policy (BP 2510) lists the areas that have, or will have, a “significant effect on
students”: grading policies; codes of student conduct; academic disciplinary policies; curriculum
development; courses or programs which should be initiated or discontinued; processes for
institutional planning and budget development; standards and policies regarding student
preparation and success; student services planning and development; student fees within the
authority of the District to adopt; and any other College policy, procedure, or related matter that
the District Governing Board determines will have a significant effect on students.
The Governing Board gives reasonable consideration to recommendations by students
regarding College policies and procedures pertaining to the hiring and evaluation of faculty,
administration, and staff. Student representatives also serve on hiring committees for
administrators.
The President of the ASB is a member of the Governing Board. Board Policy (BP 2015)
gives the ASB Board member an advisory vote on all matters, except those considered in
closed session.
Board Policy (BP 2510) states: “College staff shall be provided an opportunity to
participate effectively in College governance.” The Shasta College chapter of the California
School Employee Association (CSEA) is the designated representative body of the classified
staff. Classified staff are provided an opportunity to participate in the formulation and
development of College policies and procedures that have, or will have, a significant effect on
staff. They are provided this opportunity through representation on many College committees.
CSEA representatives also serve on hiring committees for administrators.
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The College Council is a committee comprised of the President of the College, the three
Vice Presidents of the College, the President of CSEA, the President of the Academic Senate,
the President of the Faculty Association, the President of ASB, and the Director of Human
Resources. College Council meets two times a month and serves three purposes. First, the
Board agenda is reviewed in detail. If any member of College Council expresses concern with
any item on the Board agenda, and those concerns cannot be resolved, then the agenda item is
usually pulled from the agenda until further discussion occurs. Second, the College Council
serves as a distribution point for all information and proposals that need to be shared with the
College community. Each Council member distributes the information to their respective
groups, collects feedback, and then brings that feedback back to College Council to share with
the other members. Thirdly, the College Council is a forum for the members to express
concerns about possible problems. College Council is effective as long as all of the members
are committed to open communication.
The College Planning Committee is a new committee that was instituted by the new
President during the 2004-2005 academic year. All District employees and representatives of
the ASB were invited to attend Planning Committee meetings and to participate in decisionmaking. The Planning Committee has re-written the Mission, Values, Goals, and Strategic Plan
for the District. The College Planning Committee has replaced what was previously called the
Strategic Planning Committee.
The last Strategic Plan, developed by the Strategic Planning Committee in 2002,
consisted of eleven goals and ninety-seven objectives. The extent of a collaborative governance
process in the establishment of the 2002 Strategic Plan is not well documented. Informal
discussions with members of the Strategic Planning Committee during that period indicate that
there was a lack of an effective collaborative process between the College President and other
committee participants.
Shasta College has had a problematic history with Strategic Planning. In the 1993
Reaffirmation for Accreditation, the College responded to the 1988 evaluation team's
recommendation to systematically review its goals and objectives. The response reads: "Goals
and objectives are reviewed within various divisions on campus but there has been no system
for regular review of these goals" (p. 17). Upon review of subsequent year Reaffirmation of
Accreditation Self-Studies, and other internal College documentation, no additional response or
process was, or has been, established to address the 1988 recommendation.
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As noted, the 2002 Strategic Plan incorporated ninety-seven objectives. Since there has
been no formal review of the outcomes of the goals and objectives, any benefits or institutional
improvement is unknown.
The new College Planning Committee is not building on the old Strategic Plan but rather
starting anew with fresh ideas in an open and inclusive environment.
Assessment:
The College meets this standard as supported by the data collected from the
“Staff/Faculty Survey for the Self-Study”:

•

159 respondents (88%) said that they agreed or strongly agreed with the
statement: “I am satisfied with my opportunities to participate in periodic reviews
of our institutional purpose (mission, philosophy, goals).”

•

108 respondents (61%) said that they agreed or strongly agreed with the
statement: “I am satisfied with my opportunities to participate in key institutional
decisions, such as those concerning long-term planning, budget, mission and
goals.”

•

77 respondents (76%) said that they agreed or strongly agreed with the
statement: ”The institution relies primarily on its faculty and Academic Senate for
recommendations about student learning programs and services.”

•

82 respondents (68%) said that they agreed or strongly agreed with the
statement: “Faculty have an equitable role in governing, planning, budgeting and
policy making bodies.”

•

69 respondents (54%) said that they agreed or strongly agreed with the
statement: “Staff have an equitable role in governing, planning, budgeting and
policy making bodies.”

•

118 respondents (87%) said that they agreed or strongly agreed with the
statement: “Faculty have a substantial voice in matters relating to educational
programs.”

•

92 respondents (77%) said that they agreed or strongly agreed with the
statement: ”Faculty have a substantial voice in matters relating to other areas of
their responsibilities.”
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Planning Agenda:
Of the respondents to “Staff/Faculty Survey for the Self-Study”, 54% agreed that “Staff
have an equitable role in governing, planning, budgeting and policy making bodies.” While this
is a majority of the respondents, there is much room for improvement. Further investigation
should be done to try to determine why almost half of the respondents do not agree. Since
there are policies in place that describe the role of staff, it is possible that staff do not know that
these policies exist. The District should develop a website that describes the District
governance structure. Included on this page should be links to each of the Shasta College
organizations and descriptions about how each person can input into the decision making
process at the College through their representative organization.
After the new Strategic Plan is developed, there should be a College-wide committee
formed to evaluate whether the District is meeting the goals and objectives in the Strategic Plan.
Ref IV.A.2.a. Board Policy as referenced, 1998 Self-Study as referenced and the “Staff/Faculty
Survey for the Self-Study”, 2004.
IV.A.2.b. The institution relies on faculty, its academic senate or other appropriate
faculty structures, the curriculum committee, and academic administrators for
recommendations about student learning programs and services.
Description:
As previously described in IVA.2.a, the Board relies primarily on the advice of the
Academic Senate for all academic matters. The Academic Senate includes every full-time or
adjunct faculty member employed by Shasta College whose assignment does not require
administrative or supervisory credential. The Academic Senate Bylaws and Academic Senate
Rules describe the operations of the Academic Senate, including its committee structure.
The Academic Senate has four standing subcommittees: the Curriculum Council, the
Scholastic Standards Committee, the Matriculation Committee, and the General Education
Committee. Each of these four subcommittees has its own bylaws describing its representation
and function.
The Curriculum Council is co-chaired by the Vice President of Academic Affairs and a
member of the Academic Senate. The Scholastic Standards Committee is co-chaired by the
Vice President of Student Services and a member of the Academic Senate. The Matriculation
Committee is co-chaired by the Vice President of Student Services and a member of the
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Academic Senate. The General Education Committee is co-chaired by the Vice President of
Student Services and a member of the Academic Senate. Each faculty subcommittee co-chair
presides at the committee meetings and as an ex-officio member of the Executive Committee of
the Academic Senate and is responsible for informing the Executive Committee of the
committee’s activities. All actions of the standing subcommittees of the committee requiring
Shasta College Governing Board action must be approved by the Executive Committee before
transmission by the Academic Senate President, or designee, to the Board.
Assessment:
The College meets this standard as supported by the data collected from the
“Staff/Faculty Survey for the Self-Study”: 77 respondents (76%) said that they agreed or
strongly agreed with the statement: “The institution relies primarily on its faculty and the
Academic Senate for recommendations about student learning programs and services.”
Planning:
None
Ref IV.A.2.b. Board Policy as referenced, “Staff/Faculty Survey for the Self-Study”, 2004, and
the Shasta College Academic Senate
IV.A.3. Through established governance structures, processes, and practices, the
governing Board, administrators, faculty, staff, and students work together for the good
of the institution. These processes facilitate discussion of ideas and effective
communication among the institution’s constituencies.
Description:
According to BP 2510, the Board of Trustees “is committed to its obligation to ensure
that appropriate members of the District participate in developing recommended policies for
Board action and administrative procedures for the Superintendent/President’s action under
which the District is governed and administered.” The policy goes on to state that the Academic
Senate, the staff and the ASB will participate, as required by law, in the decision-making
processes of the District.
Board Policy establishes the governance structures, processes, and practices for these
constituencies to work together, including the philosophy to include administrators, faculty, and
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classified staff on virtually every committee, as well as student participation on all relevant
committees.
The College Council is the main avenue of communication between the different
constituencies of the College. College Council is comprised of the President of the College, the
three Vice Presidents of the College, the President of the Academic Senate, the President of the
Faculty Association, the President of CSEA, the President of ASB, and the Director of Human
Resources. Ideas and concerns are discussed at College Council. Each Council member
shares with their constituencies the discussions from College Council and collects input to share
with the Council. College Council is an effective communication strategy as long as each
member is diligent about communicating with their constituencies in a timely manner.
Assessment:
Other standards in this report discuss in detail the role of the different College
constituencies and their level of participation in College governance. The main issue raised in
this standard is how effectively these constituencies communicate and work together.
The level of collegial communication and cooperation is generally effective. Each
constituent group feels they have an avenue and means by which their comments and concerns
can be heard.
The College meets this standard as supported by the data collected from the
“Staff/Faculty Survey for the Self-Study”:
•

107 respondents (61%) said that they agreed or strongly agreed with the
statement: “Shasta College encourages discussion and communication
throughout the College community.”

•

110 respondents (87%) said that they agreed or strongly agreed with the
statement: “The College President communicates effectively with the
constituencies within the College.”

Planning Agenda:
None.
Ref IV.A.3. Board Policy as referenced and the “Staff/Faculty Survey for the Self-Study”, 2004.
IV.A.4. The institution advocates and demonstrates honesty and integrity in its
relationships with external agencies. It agrees to comply with Accrediting Commission
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standards, policies, and guidelines, and Commission requirements for public disclosure,
Self-Study and other reports, team visits, and prior approval of substantive changes. The
institution moves expeditiously to respond to recommendations made by the
Commission.
Description:
Shasta College has two Board Policies of relevance to this standard. Board Policy (BP
2715), the “Code of Ethics/Standards of Practice,” lists fifteen standards of excellent
performance, which have been adopted by the Board of Trustees. This policy also establishes
a standard for trustee performance. As part of an institution striving for excellence, it is
necessary that the Board functions with openness, honesty and integrity. In Board Policy (BP
2000), “Organization,” the Governing Board provides assurance that the College adheres to the
eligibility requirements and accreditation standards and policies of the Accrediting Commission
for Community and Junior College (the Western Association of Schools and Colleges); that it
describe itself in identical terms to all its accrediting agencies, that it communicate any changes
in its accredited status, and that it disclose information required by the Accrediting Commission
to carry out its accrediting responsibilities.
Assessment:
The College partially meets this standard. The only question on the “Staff/Faculty Survey for the
Self-Study” that addresses this standard reads “Shasta College effectively develops
relationships with the community.” This question does not adequately address the standard.
A total of 133 respondents (73%) said that they agreed or strongly agreed with the statement.
Planning Agenda:
Future surveys should include more questions relevant to this standard. The survey
should not only be given to faculty and staff, but also to community members. The President
should continue to foster relations between the community and the College.
Ref IV.A.4. Board Policy as referenced and the “Staff/Faculty Survey for the Self-Study”, 2004.
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Standard IV.B. Board and Administrative Organization
In addition to the leadership of individuals and constituencies, institutions recognize
the designated responsibilities of the governing Board for setting policies and of the
chief administrator for the effective operation of the institution. Multi-college
Districts/systems clearly define the organizational roles of the District/system and the
colleges.
IV.B.1.

The institution has a governing Board that is responsible for establishing

policies to assure the quality, integrity, and effectiveness of the student learning
programs and services and the financial stability of the institution. The governing Board
adheres to a clearly defined policy for selecting and evaluating the chief administrator for
the College or the District/system.
Description:
Shasta College has a policy manual that describes governance procedures of the
College for the Board: Board policy (BP 2410) outlines the Board’s role:
Board Policy (BP 2510) – Participation in Local Decision Making, states that the Board is
the ultimate decision-maker in those areas assigned to it by state and federal laws and
regulations. In executing that responsibility, the Board is committed to its obligation to
ensure that appropriate members of the District participate in developing recommended
procedures for the Superintendent/President’s action under which the District is
governed and administered.
Assessment:
The College meets the standard and as presented in Board Policy (BP 2510).
The administration of the College and the Governing Board shall rely primarily on the
advice and judgment of the Academic Senate regarding the academic and professional
matters listed below:
a) curriculum, including establishing prerequisites and placing courses with disciplines
and
b) degree, certificate requirements and grading policies.
Also, the Senate should be consulted and mutual agreement should be reached for the
following matters:
a) educational program development;
b) standards or policies regarding student preparation and success;
c) District and College governance structures as related to faculty roles;
d) faculty roles and involvement in accreditation processes, including Self-Study and
annual reports;
e) policies for faculty professional development activities;
f) processes for Program Review;
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g) processes for institutional planning and budget development;
h) other academic and professional matters as mutually agreed upon between the
Governing Board and the Academic Senate.
The Academic Senate has been very active in developing policies and procedures. The
District clearly understands the role of the Senate at Shasta College.
The following are sections of the policies that are applicable to this standard:
BP 3110 - Representative and Deliberative Groups
BP 3250 - Institutional Planning
BP 4015 - Curriculum
BP 4020 - Program and Curriculum Development
BP 4021 - Curriculum Review Process
BP 4022 - Objectives of the Instructional Program
BP 4025 - Philosophy and Criteria for Associate Degree and General Education
BP 4035 - Course Construction
BP 4036 - Equipment, Books and Materials
BP 4040 - Library Services
BP 4050 - Articulation
BP 4100 - Graduation Requirements for Degrees and Certificates
BP 4101 - Associate Arts Degree Requirements
BP 4220 - Standards of Scholarship
BP 4222 - Remedial Courses
BP 4225 - Course Repetition
BP 4230 - Grading Symbols
BP 4235 - Credit by Examination
BP 4240 - Academic Renewal
BP 4250 - Probation, Disqualification and Readmission
BP 4260 - Pre-requisites and Co-requisites
BP 4261 - Establishment and Review of Pre-requisites and Co-requisites
BP 4500 - Academic Accommodations for Students with Disabilities
BP 5050 - Matriculation
BP 5110 - Counseling
BP 5120 - Transfer Center
BP 5140 - Disabled Students Programs and Services
BP 5150 - Extended Opportunity Programs and Services
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BP 5155 - Child Development Center Admission Criteria
BP 5200 - Student Health Services
BP 5300 - Student Equity
BP 7125 – Selection and Appointment of Administrative Personnel, clearly states the
procedure for selecting the chief administrator. In the past year, Shasta College went through
this procedure in hiring a Superintendent/President. Representatives from all areas of the
College served on the committee, and the procedures were followed. The only variation was
that the Human Resources representative, a voting member of the committee, was replaced
after leaving the committee during the interviews due to an emergency and the replacement
was also a voting member. Board Policy (BP 7125) clearly states that the Search Consultant
and the Human Resources Officer will be non-voting members of the committee.
Planning Agenda:
The College Board of Trustees should more closely follow Board policy regarding the
evaluating of the Superintendent/President - BP 2435 - Evaluation of Superintendent/President
Reference: Accreditation Standard 10.A.4.
The Board shall conduct an annual evaluation of the Superintendent/President.
Such evaluation shall comply with any requirements set forth in the contract of
employment with the Superintendent/President, as well with as this policy. The Board
shall evaluate the Superintendent/President using an evaluation process developed and
jointly agreed to by the Board and the Superintendent/President. The criteria for
evaluation shall be based on Board policy, the CEO job description and performance
goals and objectives, developed in accordance with Board Policy 2430. The Board, at
its discretion, may select and solicit the help of an evaluation consultant.
The Board shall evaluate and assess, in writing, the Superintendent/President’s
annual performance objectives, annually approved by the Board during the term of the
employment agreement. The criteria for evaluation shall be based on Board policy, the
CEO job description and annual performance goals and objectives developed in
accordance with Board Policy 2430.
The evaluation format shall be mutually agreed upon.
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IV.B.1.a. The governing Board is an independent policy-making body that reflects
the public interest in Board activities and decisions. Once the Board reaches a decision,
it acts as a whole. It advocates for and defends the institution and protects it from undue
influence or pressure.
Description:
The Governing Board is comprised of seven elected Trustees, representing constituents
from their area. The composition of the Governing Board reflects public interest.
The institution is owned by the state, and Board members have no ownership of the
institution. No evidence of conflict of interest was found. A majority of Board members are
experienced in the processes.
As required, the Brown Act is followed. Once decisions are made, the Board stands
behind them. Most felt that the Board attendance and its adherence to the institution’s policies
and procedures was excellent. The Board has been actively engaged in the Bond projects and
the current budget crisis that the state and the District is facing.
Assessment:
The College meets this standard by the following sections of Board Policies:
BP 2000 - Organization
BP 2210 - Officers
BP 2220 - Committees of the Board
BP 2510 - Participation in Local Decision Making
BP 2715 - Code of Ethics/Standards of Practice
BP 2760 - Business Requiring Board Review and Approval
BP 2770 - Methods of Operation
Concern has been expressed that the monthly Board of Trustee Division/Department
Information Reports had been discontinued. They thought the informational reports had been
discontinued but the only change has been the discontinued practice of assigning a regular
calendar date for each Center. Those wishing to provide a presentation to the Board are given
the opportunity to do so. Members of the Administration Council are to let the President’s Office
know if they or their staff would like to present a report to the Board showcasing their programs.
Planning Agenda:
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Communication was a definite concern among staff that were interviewed. Having the
President keep the Board updated and advised of the operations of the College was important
to those interviewed. Communication needs to be improved to the staff and community as a
whole. It was suggested that press releases be released before each Board meeting, with the
agenda of topics. It was also suggested that newsletters, public information forums, and the
College website be used.
IV.B.1.b. The governing Board establishes policies consistent with the mission
statement to ensure the quality, integrity, and improvement of student learning programs
and services and the resources necessary to support them.
Description:
The Board’s adopted policy of governance provides the foundation of operations for the
District. The policy includes statements of the role of the Board of Trustees and the
Superintendent/President to guide in the growth and development of the College District. The
policy includes the operating polices of the District and provides direction to staff to meet the
requirements of the law.
Assessment:
The College meets the standard by following adopted Board policies. Board Policy (BP
1200) includes a mission statement that can be found in the Shasta College Catalog, Class
Schedule, student handbook, and on the Shasta College website. It reads as follows:
The Shasta-Tehama-Trinity Joint Community College District is committed to providing
open access and opportunity for success to students who have diverse backgrounds,
interests and abilities. By offering programs leading to successful completion of a quality
University Transfer Program, or occupational-technical education, the District is
responsive to the needs of our communities within a changing global society. By
offering comprehensive campus and community service programs, the District enables
students to achieve personal as well as academic potential and contributes to the social,
cultural and economic development of our region.
Planning Agenda:
The new Mission Statement was adopted by the Board at the June 2005 meeting. The
new Mission, Vision and Values will be included in future publications.
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The Current Strategic Planning goals and the Strategic Planning report are available on
the Shasta College website at http://www3.shastacollege.edu/research/datapub.htm.
IV.B.1.c. The governing Board has ultimate responsibility for educational quality, legal
matters, and financial integrity, of student learning programs and services and the
resources necessary to support them.
Description:
The Governing Board is independent and their actions are final unless, under applicable
regulations or laws, there is an appeal.
Assessment:
The following are Board policies relating to this standard, which keep the District in
compliance:
BP 2210 - Officers
BP 2330 - Quorum and Voting
BP 2340 - Agendas
BP 2430 - Delegation of Authority to Superintendent/President
BP 2510 - Participation in Local Decision Making
BP 2520 - Board Member Authority
BP 2715 - Code of Ethics/Standards of Practice
BP 2750 - Purpose and Role of the Board
BP 2760 - Business Requiring Board Review and Approval
Planning Agenda:
None.
IV.B.1.d. The institution or the governing Board publishes the Board bylaws and
policies specifying the Board’s size, duties, responsibilities, structures, and operating
procedures.
Description:
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Board Policies (BP 2000 through BP 2790) outline the Board’s bylaws and policies. See
Board Policy Chapter 2, which is available to the public on the Shasta College website or in
hard copy available upon request at the Superintendent/President’s office.
Board Policy (BP 2000) states:
The Governing Board of the Shasta Tehama Trinity Joint Community College District
derives its authority from Section 14 Article IX of the constitution of the State of
California, and is subject to the Education Code, the rules and regulations as stated in
Title 5, of the California Administrative Code, its own policies and procedures, and
expressed will of the electorate (BP 2000).
Assessment:
The College meets the standard. Board Policy (BP 2010) reads:
The Board shall consist of seven (7) members elected by the qualified voters of the
District. Members shall be elected by the trustee area as defined in Board Policy 2100.
The Board of Trustees shall designate the President of the Associated Students of
Shasta College, elected at large by the Shasta College student body, as student
member of the Board, with an advisory vote on all matters, except those considered in
closed session. The advisory vote shall not be included in determining the vote required
to carry any measure before the Board. The term of the student member shall be for one
year commencing on May 15th of each year [Ed. Code 72023.5(b)].
Planning Agenda:
None.
IV.B.1.e. The governing Board acts in a manner consistent with its policies and bylaws.
The Board regularly evaluates its policies and practices and revises them as necessary.
Description:
Board Policy outlines the Board’s delegation of authority to administration, faculty, and
staff. The District joined the CCLC’s (Community College League of California) Policy and
Procedure Service, which keeps the District informed of changes needed to policies and
procedures because of new (or omitted) laws, regulations, and court decisions.
Assessment:
The Board is well versed and has a good understanding of Board Policies and
Procedures. They are cognizant of the fact that they must act within policy, and their actions
and documentation reflect that. The CCLC sends a quarterly update of changes and deletions.
The Board periodically reviews policy. For example in 2004, the administration proposed some
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changes to policy in a first reading in September and brought it back to the Board for a second
reading with approval in October. The Board wanted more discussion about the proposed
changes, so they called a Board Policy Committee meeting for October, making revisions to the
policy. The policy was approved at the November meeting after going through the shared
governance process.
Planning Agenda:
The Board is committed to relying on the CCLC for needed updates, changes and
deletions to keep the Board Policy accurate.
IV.B.1.f.

The governing Board has a program for Board development and new member

orientation. It has a mechanism for providing for continuity of Board membership and
staggered terms of office.
Description:
Board Elections, BP 2100, Reference: Education Code Sections 5000 et. seq.
The term of office of each trustee shall be four years, commencing on the first Friday in
December of the same year following the election. Elections shall be held every two years, in
odd-numbered years. Terms of trustees are staggered so that, as nearly as practical, one half of
the trustees shall be elected at each trustee election. The Board of the District has seven
members representing major parts of the three counties of Shasta, Tehama, and Trinity, and
minor parts of Lassen, Modoc, and Humboldt Counties
Trustees from Trustee Areas A, C, D, and E shall have terms expiring as of April 1,
1977, and at four-year intervals thereafter.
The Board of Trustees has provided for the election of Trustees by Trustee areas. The
areas of the seven publicly elected members of the Board of Trustees are on file with the
respective county clerks of the six counties of the District.
Orientation is two-fold. First, when elected or appointed to the Board, a Trustee spends
a half-day orientation session with the Superintendent/President and the Governing Board
President. They review each Board Policy, meeting protocols, administrative structure, budget,
etc. Second, each January the Superintendent/President meets with the new Governing Board
President. They review protocols, Board priorities, etc.
Development: as evidenced in the policy meeting in October, the Board feels strongly
about development. The Trustees best opportunities for development are to attend the Trustee
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Conferences where not only do they have the benefit of networking with other Board members
but also attend many workshops on subjects such as accreditation, Student Learning
Outcomes, legislation, etc.
Assessment:
The College meets this standard. The Board is committed to its on-going development
as a Board and to a trustee education program that includes new trustee orientation. Members
of the Governing Board are encouraged to attend educational conferences and professional
meetings when the purpose of such activities is to improve the operation of the District. It shall
be the policy of the Governing Board to utilize on a planned basis means of keeping itself
abreast of new needs and practices (BP 2740 Board Education).
At the annual organizational meeting, the Board shall elect from among its members a
President of the Board, Vice President of the Board, and Clerk of the Board. The terms of
officers shall be for one year. The Board does not have an official system of rotation of officers;
it elects the officers each year from among all its members (BP 2210).
Planning Agenda:
According to the current Board President, there has been no turnover with Board
members since the new Superintendent/President has been hired. Lines of communication are
fairly effective. A recommendation that Board members be provided with agenda and detailed
information earlier has been adopted. Getting the information early is helpful for the discussion
of challenging issues requiring detailed information.
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IV.B.1.g.

The governing Board’s self-evaluation processes for assessing Board

performance is clearly defined, implemented and published in its policies or bylaws.
Description:
The Board’s self-evaluation process is covered under BP 2745:
The Board is committed to assessing its own performance as a Board in order to identify
its strengths and areas in which it may improve its functioning. To that end, the Board
has established the following processes: A committee of the Board shall be appointed
annually in April to determine the instrument or process to be used in Board selfevaluation. Any evaluation instrument shall incorporate criteria contained in these Board
policies regarding Board operations, as well as criteria defining Board effectiveness
promulgated by recognized practitioners in the field. The process for evaluation shall be
recommended to and approved by the Board. If an instrument is used, all Board
members will be asked to complete the evaluation instrument annually by July 31st and
submit them to the Board President. A summary of the evaluations will be presented and
discussed at a Board session scheduled annually in August for that purpose. The results
will be used to identify accomplishments in the past year and goals for the following
year.
Assessment:
At the July 2005 Board meeting, the Board of Trustees adopted self-evaluation
instruments.
Planning Agenda:
With the adoption in July of the self-evaluation instruments, the Board of Trustees needs to
implement and follow BP 2745.
IV.B.1.h.

The governing Board has a code of ethics that includes a clearly defined

policy for dealing with behavior that violates its code.
Description:
BP 2715 defines Board Code of Ethics/Standards of Practice. The governing Board
does not have a clearly defined process for dealing with Board behavior that violates this code.
The Assistant to the Superintendent could not recall any situation at this District where it had
been necessary. The District has had a history of professional Board member conduct.
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Assessment:
This District Board has a Code of Ethics; however, the District needs to incorporate a
Board Policy dealing with behavior that violates this Code.
Planning Agenda:
Develop a process for dealing with Board behavior that violates the Board’s Code of Ethics.
IV.B.1.i.

The governing Board is informed about and involved in the accreditation

process.
Description:
In addition to the information gathered at conferences attended by Board members the
Board members are provided with copies of the accreditation standards and have been kept up
to date by the President’s Office on the evolution of the old standards to the new. Several
Board members now ask if action is being taken will fulfill the Student Learning Outcomes
requirements of the accreditation process.
One of our Board members is on the Institutional Accreditation Steering Committee. Board
members have always been included in the Self-studies. Several Board members have been
contacted during this initial draft stage with various questions. Committee members of this
standard were concerned with the minimal feedback from some Board members.
Assessment:
The College meets the standard.
Planning Agenda:
More participation from Board members in the planning process as well as the fact
gathering process of accreditation should take place.
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IV.B.1.j.

The governing Board has the responsibility for selecting and evaluating the

District/system chief administrator (most often known as the Chancellor) in a multicollege District/system or the College Chief Administrator (most often known as the
President) in the case of a single college. The governing Board delegates full
responsibility and authority to him/her to implement and administer Board policies,
without Board interference, and holds him/her accountable for the operation of the
District/system; the governing Board establishes a clearly defined policy for selecting
and evaluating the presidents of the colleges.
Description:
BP 7125 - Selection and Appointment of Administrative Personnel – clearly states the
procedure of selecting the chief administrator. In the past year, Shasta College went through
this procedure in hiring a Superintendent/President. Representatives from all aspects of the
College were on the committee, and the procedures were followed.
Assessment:
There was concern that when the Human Resources Officer (a non-voting member of
the search committee) left the Superintendent/President search committee due to an
emergency her duties as the EEO representative were assumed by a voting member of the
committee. There was a question as to whether this violated Board Policy 7125 which states
that the Search Consultant and the Human Resources Officer would be non-voting members of
the committee.
The perception of the new President is that the Board has been more than willing to
remain focused at the policy level. When they do have suggestions, these have been presented
as requests rather than orders. The President has focused on keeping the Board fully informed
about the activities of the College, and about issues as they arise and potential consequences
of decisions. She believes it is communication that has allowed them to remain in the policy
focus and not delve into operations.
There has been a series of Board workshops to inform members in areas of budget,
planning, and bond expenditures, so that nothing is a surprise. Regular communication allows
issues to be discussed without panic of short time schedules, and it allows for needed time to
seek alternatives and presenting choices.
All Board policy is recommended to the Board by the administration. BP 2410 states
that the Board should have a policy subcommittee that reviews the recommendations from the
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administration. The subcommittee makes a recommendation to the full Board. The only time
that this did not occur was when the Board developed their own policy without taking a
recommendation from the administration, when they were re-writing the policy for hiring a
Superintendent.
The Board delegates to the administration the responsibility of enforcing Board
Policy. For all academic matters, the Board relies on the Senate to write the procedures to go
with the Board Policy.
The Board expects regular reports and on-going communication. Often this is done
through a phone call and sometimes through mailed reports. Occasionally, there are workshops
or individual appointments to update Board members.
Most of the individual communication is done through the Board Chair, acting as a chief
contact for the President. It then becomes his/her decision on how to disburse the information.
Institutional performance, such as the Principal Apportionment Report from the
Chancellor’s Office, is conveyed as reports become available. The good news is sent along
with the bad. Right now the focus is on getting information to the Board. The focus will shift to
excellence once we know the reports are reliable and forthcoming.
According to a Board member the Board sets expectations for sufficient information on
institutional performance to ensure that it can fulfill its responsibility for educational quality, legal
matters, and financial integrity.
Board members were asked if the Board’s delegation of administrative authority to the
chief administrator is defined. If so, by what means, and was the delegation clear to all parties.
This standard’s subcommittee received minimal response from Board members contacted by
email.
Planning Agenda:
None.
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IV.B.2. The President has primary responsibility for the quality of the institution she
leads. She provides effective leadership in planning, organizational, budgeting, selecting
and developing personnel, and assessing institutional effectiveness.
Description:
Some information concerning the President’s effectiveness with regard to “leadership”
was collected through the October, 2004, Shasta College “Staff/Faculty Survey for the SelfStudy”. The mean ratings for the survey item, “The College President provides effective
leadership,” were 3.10, indicating the respondents “agree.” (It is important to note that out of
207 respondents, 98, or 43.3%, chose “I don’t know,” and 11, or 0.5 %, gave no rating).
At the time of collection of data for this report (October, 2004), through Internet delivered
questions and interviews, deans, instructors, instructional lab directors, and teaching paraprofessionals, all respondents said the President had not been at Shasta College long enough
for them to be able to provide realistic and experiential answers to the questions asked (for the
items listed under IV.B.2.). Therefore, the information that follows is based on their speculations
and hopes, based on four months of observations and communications, starting with the
President’s first day on the job—June 1, 2004.
Assessment:
Some faculty and classified staff members are expressing reservations about the
leadership of the President and her Cabinet. The Superintendent/President and the Vice
President of Administrative Services visited with all committees on campus during the week of
September 27, 2004, and announced that the College is short $1,829,000 for next year’s
budget. They suggested a 1% pay cut across the Board. They also suggested that medical
benefits be reduced to an 80% plan (Plan C) instead of the current 90% health plan. The
Faculty Association and the California School Employees Association Executive Committee
(CSEA) did research and found discrepancies. On November 5, 2004, faculty and classified
staff were asked to wear red in protest of the administration’s alleged false reports about the
budget and suggestion of a reduction of pay and benefits. The Faculty Association and CSEA
Executive Committee both held a meeting on this day to discuss the situation, to take a unified
stand, and to develop a strategy for negotiating wage and benefit packages. Fifty-five faculty
members attended the Faculty Association meeting and fifty-two classified staff attended the
CSEA meeting. These numbers are quite significant.
Another incident occurred in December, 2004, when the District distributed a “reorganization” draft to the Academic Senate. The Vice President of Academic Affairs and the
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President had met with each Center for “input” to the process. However, only the people in
attendance at the Senate meeting were given the draft. The rest of the faculty and classified
staff relied on Senate members or their Dean to distribute the information. Two other issues
were of concern to the staff. One was the apparent “appointment” of one Dean without the
proper selection process. This was found to be permissible based on Chancellor’s Office and
legal counsel consultation. The other was a proposal to reclassify the Human Resources Officer
to the Associate Vice President level.
The proposed upgrading of the Human Resources Officer to Associate Vice President
level was extremely troubling because just two months previous the District was asking for a 1%
reduction in salaries and seeking to lower the medical plan to help “balance the budget.”
There was no shared governance in the process, and no input by a large majority of staff
for such changes to be made in the organization. The proposal to reclassify the Human
Resources Officer was withdrawn.
Planning Agenda:
The President needs to continue efforts at two-way communication, listen to staff, and
pay careful attention to past practices long followed at the College.
IV.B.2.a. The president plans, oversees, evaluates an administrative structure organized
and staffed to reflect the institution’s purposes, size, and complexity. She delegates
authority to administrators and others consistent with their responsibilities, as
appropriate.
Description:
While some respondents did give some initial impressions in response to this item they
all felt at a loss in providing information.
Assessment:
The College partially meets this standard. As one respondent put it, “The President
needs to go through at least one academic cycle (one year) for us to know anything. I can’t give
a fair evaluation at this point.”
Evidence that the President delegates authority to administrators and others consistent
with their responsibilities was made obvious through her visits to the Academic Senate, Faculty
Association, California School Employees Association, her Cabinet, the Budget Advisory
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Committee, College Council, Associated Student Body, Administrative Council, and “all staff”
meeting with her Vice President of Administrative Services, who presented the administration’s
thoughts about how to manage the budget deficiencies.
One employee noted that the President showed a strong interest in what is going on at
the grassroots level of the College when she and her Interim Vice President of Student Services
both attended a workshop/seminar given by Dr. Earl Bloor in June, 2004. The topic of this
workshop was “Appreciative Inquiry: By Asking Positive Questions, We Can Generate New
Images of the Future.” This same employee noted that the President made direct, personal
contact with the student body when she gave her commencement speech in May, 2004. This
employee, a minority female, said, “I would give the President A+ marks for extending a feeling
of inclusiveness to those who are sometimes excluded on our campus.”
Another employee, a Dean, said that communication as a whole has improved since the
President arrived in June, 2004. This comment was based on impressions from Administrative
Council, Instructional Council, meetings to plan the Tehama County Center, and budget
meetings. This Dean went on to say that the President has a positive approach, she looks
toward what we need rather than pointing out all that is wrong. She has a philosophy that a
paradigm shift is necessary for us to accomplish successful Student Learning Outcomes.
Planning Agenda:
After a one-year cycle the President needs to be re-evaluated.
IV.B.2.b. The president guides institutional improvement of the teaching and learning
environment by the following:
•

Establishes a collegial process that set values, goals, and priorities;

•

Ensuring that evaluation and planning rely on high quality research and analysis
on external and internal conditions;

•

Ensuring that educational planning is integrated with resource planning and
distribution to achieve student learning outcomes; and

•

Establishing procedures to evaluate overall institutional planning and
implementation efforts.

Description:
Student learning is a primary focus. The President considers Program Review for
academic and student services programs as critical to evaluating institutional effectiveness.
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The President (current and past) also conveys “a culture of evidence and a focus on student
learning” by paying close attention to evidence-based research affecting enrollment
management such as student enrollments, headcount, FTE, trends, projections, and Districtwide historical and current data. The previous President effectively utilized the Research Office
in assisting him with the collection and analysis of data which supports or disputes topical
issues affecting the institution or the District. As of December, 2004, the new President had not
had time to focus on this.
While interviewees were being questioned with regard to values, goals, and priorities
focused on the teaching and learning environment, most found it difficult to direct their
comments to this end. The budget and possible salary/job cuts were their primary focus. As
one employee put it, “How can the staff know about her approach to the teaching and learning
environment when the budget deficit concern prevails over the teaching and learning
environment?”
At a planning meeting in October, 2004, the President reportedly hoped to have
campus-wide volunteers put together vision statements that would be published in a small,
easy-to-open-and-check booklet. She wants a checklist and timeline to be included in this
booklet so employees can see the goals being implemented and completed. The President
apparently involved any willing participants in the planning process. This was not true with the
past President, and some are still skeptical about the current President.
Since the President’s tenure has been so brief, and people at Shasta College are
“waiting to see,” the President was asked to tell us from her point of view how she is involved in
a collegial process that sets values, goals, and priorities. Here are her comments: “I try to write
for News to Muse [the campus e-bulletin], I speak on Flex Days, I visit with faculty whenever
possible, and I make public presentations advocating for community colleges in general and
Shasta in particular. In previous positions I have rewarded outstanding faculty and staff with
attendance at the National Institute of Staff and Organizational Development Annual
International Conference on Leadership and Teaching Excellence. This year, I do not anticipate
that we will have the funding to attend.”
It is well known that the President earned her Ph.D. from the University of Texas at
Austin and that this university has notoriety for its excellence in the analysis of teaching and
learning outcomes. At this point, the personnel at Shasta College are waiting to learn what the
President has to offer the employees and students at Shasta College.
One Dean pointed out that at Shasta College, we currently do not have accurate data
concerning retention in courses, persistence in programs, students who enroll, progress, and
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graduate, employer surveys, and advisory committee surveys. The data has never been
extracted and analyzed, and, at this point, it is questionable if Datatel is set up for us to be able
to do so. One Dean pointed out that the Nursing program is doing a relatively good job of
tracking students.
The President herself provided the following comments regarding her efforts to ensure
that evaluation and planning with regard to teaching and learning rely on high quality research
and analysis: “I am not as familiar as I should be since this practice gained strength after I was
no longer in the classroom. Each institution has different data analysis capabilities. Shasta
must learn to harness the capabilities of Datatel for large-scale analysis and to work as
individual faculty leaders in analyzing our own classroom outcomes. We will be replacing the
position in research and planning, and I have asked that Director of Grants and Research be my
primary partner in guiding the Strategic Planning process since she is the College’s primary
researcher. We will be emphasizing data-driven results in the future for planning and for staffing
decisions, especially in instruction.”
The previous President placed student learning as institutional priority, as reflected in the
fact that we actively competed for grants that focused on student learning, retention, etc. He
was directly involved in the extraction of data and data analysis for many projects. Through this
President’s desire to link research with student learning, Director of Research and Grants wrote
and was successfully funded for seven research projects focusing on student learning.
Institutional planning is effectively integrated within the Office of Research, as demonstrated by
the official name of the office: Planning and Research. The Research and Grants Office
coordinates institutional planning processes. The current and previous President adhered to
this practice.
The Research and Grants Office currently reports to the Vice President of Academic
Affairs. Previously, the offices were separated with two Directors. As the grants became more
and more active and when we received the Title III grant, a separate Research Director was
hired. As a result of budget cuts, the offices were collapsed into one again, and the newly titled
Research Supervisor reported to Director of Research and Grants. The Research Director
previously reported directly to the President, so access to the President was very easy.
Meetings were regularly scheduled. Under new administration, meetings are not regularly
scheduled; however, meetings can be scheduled when necessary.
No comments specific to the President were offered. However, some noted that
discussion about Student Learning Outcomes has taken place but no suggestions for solutions
have been offered. One instructional paraprofessional has written to community colleges in
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California, Texas, New Jersey, and Oregon, inquiring how Student Learning Outcomes are
managed in other institutions.
The President’s comments regarding planning to achieve Student Learning Outcomes
were as follows: “My previous campus had an excellent institutional climate. We have surveyed
the existing climate [at Shasta College] recently and I anticipate improvement when we do so
again in two years. Recognition and celebration of learning must flourish, even without large
sums of money. Phi Theta Kappa with its huge success in its first year is an example of
recognition and celebration of teaching and learning excellence.”
The President had this to say regarding establishing procedures to evaluate planning
and implementation efforts in the area of teaching and learning: “The new planning process is
barely under way at this point in time. As priorities and directions are established, the budgeting
will naturally follow the plan. That is not to say that an educational program that is not
mentioned in the plan will receive no funding, but the emphasis will be on the strategies outlined
in the plan.”
The current President has not had time to put mechanisms in place or make systemic
changes; however, she validates the importance of research in that she looks to the Research
Office to provide data on student retention and student success rates. Her recent agenda
during institutional Flex Day reflected her evidence-based platform; she shared genuine concern
for late registrants—the fact that so many students that register for classes past the deadline
consequently their retention and student success rates are low in those classes.
Assessment:
The College meets the standard.
Planning Agenda:
The President needs to continue focusing efforts on the improvement of the teaching
and learning environment.
IV.B.2.c.

The president assures the implementation of statutes, regulations, and

governing Board policies and assures that institutional practices are consistent with
institutional mission and policies.
Description:
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Not only is the President cognizant of the statutes, regulations and policies and her
responsibility to make sure practices are consistent with them, but she meets weekly with her
Cabinet and expects her Cabinet members (Vice President of Academic Affairs, Vice President
of Administrative Services, Vice President of Student Services and Cultural Diversity Program,
Human Resources Officer, and Assistant to the President/Public Information Officer) to assist
her in this task.
Assessment:
The College meets the standard.
Planning Agenda:
None.
IV.B.2.d Does the President effectively control budget and expenditures?
Description:
The interim Vice President of Student Services indicated that the President oversees the
finances of the College through the shared governance process and a close working
relationship with her Cabinet. The President is closely involved with setting budget priorities,
ensuring that all facets of the College’s spending are in line with the mission and goals of the
institution, and she holds her administrative team accountable for their spending.
Assessment:
One Dean indicated that since our last accreditation visit, we have had three different
Presidents. Clearly, the past President did not effectively control the budget and/or the
expenditures. Unnecessary positions were created. At least one (the Environmental
Consultant) of these individuals did not provide any deliverables for the College. It was later
determined that his credentials had been fabricated. There was also massive turnover in the
Vice President positions, costing the College over $200,000. An Executive Director of
Workforce/Economic Development was also hired.
Since the last President’s departure, the budget and expenditures appear to have been
effectively controlled. With the recent $1.8 million shortfall, it appears that the necessary steps
are being taken to position the College with a sound budget management plan. Implementation
is yet to be determined. Communication of the process has been wide reaching. Details are
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available to all constituencies. There does not appear to be any favorites in the decisionmaking process regarding the budget.
Another Vice President indicated that the President effectively controls budgeting in a
number of ways: she participates in the process of hiring staff at all levels associated with the
budgeting and finance functions to assure that quality; competent people are attracted and
retained at the College; she monitors the budgeting process closely in its development in terms
of the necessity for increases or decreases to areas/programs, as well as the overall budget and
related contingency balance(s); through discussions at the shared governance levels, she briefs
the College on the status of the budget(s) and solicits input prior to its (their) approval by the
Board; and she gives final approval of the budget(s) prior to their submission by the Board.
In terms of expenditures, the President exhibits effective control in a number of ways.
She ensures that appropriate Board and Administrative Policy(s) are in place to monitor and
limit expenditures. She relies on input from the Centers and Departments, approval of the
appropriate Vice President, and discussion in Cabinet to determine what funds become
available to areas/programs. She relies on the appropriate Vice President and discussion in
Cabinet for all budget augment requests to make sure that related expenditures are warranted
and can be supported by revenue and/or contingency balances. And she relies on the
appropriate Vice President to ensure that progress on the approved budget is calculated and
shared with both the College and the Board, and provides adequately explained reasons for
variances.
Another Dean said that even though the President has been here for only a short time,
there is evidence that the President effectively controls budget and expenditures within the
complex and unionized institution. The President realizes that the school faces difficult budget
constraints, and she proposes solutions that can be examined in a shared-governance,
unionized environment. She knows that “across the Board” solutions are not always helpful; for
example, if we froze all replacement positions, we could end up with a gap in an area that is
absolutely critical to our functioning. Much of what our current President faces is in place
because of: a) the low statewide support of community colleges, b) the increased costs that we
as an institution face (rising construction costs for example), and c) the vestiges of institutional
history (e.g. what was written into contracts, the obligations the institution incurred previously,
etc.). Within the realm of what can be controlled, the President is doing an admirable job.
Based on the input of two Vice Presidents and two Deans, it appears that the President
does effectively control budget and expenditures.
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Planning Agenda:
None
IV.B.2.e. The president works and communicates effectively with the communities served
by the institution.
Description:
The Chamber of Commerce, Superintendent of the Shasta Union High School District, and
McConnell Foundation Board’s general consensus was that they could not effectively answer
the question because of the President’s limited time in the position; however, they have positive
feelings about Mary Retterer as President and believe she will do a fine job. Their recent
experience with her has been a positive experience.
Assessment:
The College meets the standard.
Planning Agenda:
The President needs to continue to work and communicate effectively with the
communities served.
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IV.B.3.

In multi-college Districts or systems, the District/system provides primary

leadership in setting and communicating, expectation of educational excellence and
integrity throughout the District/system and assures support for the effective operation
of the colleges. It establishes clearly defined roles of authority and responsibility
between the colleges and the District/system and acts as the liaison between the
colleges and governing Board.
Description:
This does not apply to our institution. Shasta College operates as a single College with
eight off-campus sites:
Shasta County
Burney/Fall River Mills/McArthur
Redding Dental Facility
Redding Downtown Mall Location
Tehama County
Corning
Red Bluff
Trinity County
Weaverville
Hayfork
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List of Exhibits
1. Academic Freedom Statement
2. Academic Senate Agendas/Minutes
3. Administrative Council Agendas
4. Administrative Procedures Manual
5. Apportionment Attendance Reports
6. Associated Student Body
7. Board of Trustees Minutes
8. Board Retreat Notes
9. Cabinet Notes or Minutes
10. CalWORKS Voluntary Program
Review Document
11. Campus Safety Committee
documentation

24. Curriculum Committee
Agendas/Minutes
25. Curriculum Council Guidelines
Handbook
26. Datatel Functionality Original
Timeline
27. Distance Education Approved
Courses
28. Distance Education Committee
notes
29. District Final Budget for 2004
30. Department and Center Mission
Statements

12. Certificated Master Contract

31. Educational Master Plan Draft

13. Chancellor’s Office Report 17 for

32. Emergency Procedures Guide

facility usage
14. Chancellor’s Office Partnership for
Excellence Report
15. Chancellor’s Office Report on
degrees awarded to students
16. Citizen’s Bond Oversight Agendas
and Minutes
17. Classified Employees Contract
18. College Council Agendas

33. Environmental Advisory Committee
Documentation
34. Evaluation Instruments
(Administrator, Faculty and
Classified)
35. Faculty Handbook
36. Faculty-Staff Climate Survey
37. Five Year Transportation and
Vehicle Replacement Plan

19. College Sexual Harassment Policy

38. Gap Analysis

20. Community Education Schedule

39. General Education Requirements

21. Comprehensive Annual Audit Report

40. Goals and Vision Statement Draft

(dated 6/30/04)

41. Guide to Employee Selection

22. Course Outlines of Record

42. Instructional Council Agendas

23. Credit by Exam Eligible Courses

43. Joint Committee on Program
Assessment Report
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44. Library Technology Plan documents
45. LRC Annual Reports

revision 2005

46. Library Utilization Data

69. Shasta College Plan 2005-07

47. Matriculation Plan

70. Shasta College Quick Facts

48. Measure “A” Oversight Committee

71. Shasta College Schedules of

meeting notes

Classes

49. Multiple Measures Procedure

72. Shasta College Student Survey

50. New Construction documents

73. Strategic Planning Reports and

51. Northern California Higher Education
Needs Assessment
52. Organizational Chart
53. Planning Committee notes
54. Preliminary Financial Budget for
2005-06

Documents
74. Student Equity Plan
75. Student Learning Outcome and
Assessment Cycle
76. Student Learning Outcomes
Timeline for Implementation

55. Program Brochures

77. Trustee Handbook (2005)

56. Program Review Procedures for

78. 2004-2005 Budget

Academic Programs
57. Program Review Procedures for
Vocational Programs
58. Program Review Reports
59. Program Review Schedule
60. Scholastic Standards Committee
61. Self Study Survey
62. Shasta College Board Policy and
Procedures
63. Shasta College Catalog
64. Shasta College Goals/Vision
Statement
65. Shasta College Lance
66. Shasta College Mission Statement
adopted 1994
67. Shasta College Mission Statement
revision 1997
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68. Shasta College Mission Statement

